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PREFACE

This report was written as part of the sponsor evaluation of the

EDC Open Education Follow Through Program under a grant from the U. S.

Office of Education., It was based on the recognition of a need to

share information akout.how the adults who work with children in this

program view their work. We hope it will be helpful,tb the people in.

the Burlington Follow Through community to share each other's percep-

tions about their work. We also hope that the information presented

in this report will be helpful tq,others who are working towards

improving the opportunities for the growth and development of children.

In this study, we interviewed four g'roups of adults - teachers,

aides, administrators and parents - who are involved with the growth

and development of children in the EDC FolloW Through program in

Burlington, Vermont. They responded to questions about their views on

children's learning, their roles in the school, their work with EDC

i(
adv.' ors, and -the,difficulties and satisfactions they have experienced

wh e working in the Follow Through program.

This study was conducted at a partiiular time in the program's

development, in a particular community. It does not provide a basis

for drawing conclusions about matters beyond the particular community

studied and some clearly similar situations. It does provide detailed

information about the beliefs and attitudes of the adults interviewed as

they worked with children, with each other, and with EDC advisors, in the

Follow Through program.
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CHAPTER 1

OVERVIEW OF EVALUATION RESEARCH
4 PROCEDURE IN BURLINGTON

1.1 INTRODUCTION

1°

The distinctive feature Of the EDC Follow Thro approach is

(its advisor system. The advisory is working to ssist teachers,

aides, administrators and parents to.broaden their perception of the
.

teaching/learning process. We believe that as these adults-increase

and enrich their rane of responses, they will become better,able to

,respond effectively to the needs and 1,..esources of-children.

At times, EDC advisors focui on working with teachers and aides

in order to effect educational change in the classroom; at other

times advisors emphasize the importance of school and community sup-

port for the EDC Follow Through approach. These classroom /community

focuses are complimentary.
.

Selectedteacherv, aides, administrators and parents at the

EDC FolloW Through site in Burlington, Vermorlt were interviewed to

determine their attitudes and,opinions about the EDC advisor system;

the teaching/learning process; and the role of school and community

in implementing the Follow Through program. The function Of this

report is to present the findings of those interviews. We hive

identified issues that seemed central to the functioning of the

program. We have also reported the detail and variety of responses

to each question, so that readers of this report will have the back-

ground information with which to make their own inferences.

5,
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1.2 SITE SELECTION

Following the time sequence established in the 1973.44 research

proposal, we selected two of the ten iEDC Follow Through communities

a.s research sites. Two sites were chOsen to make possible in depth

. research within the constraints of a limited research budget and

staff. For 1973-74, the criteria for site selection were:

- - The sites should include one metropOlitan and one

non-metropolitan community.

The sites should approximate the average size of
EDC-Follow Through communities, i.e.,'having about

sixteen Follow Through classrooms.

The sites 'should be public schools,.

-- People in the sites should not see the research as

threatening their program.

-- The liaison advisors should be willing to cooper- ,

ate with the researchers.

Based on these criteria, we suggested.the EDC Follow Through

sites in Burlington, Vermont and Paterson, New Jersey for our

1973-74 evaluation research. We then conferred individually with

all EDC advisors to learn:

- - Which EDC-Follow Through communities each advisor

was familiar with;

-- Which communities each advisor expected to be

working in during the following year;

-- Whether each advisor agreed with the criteria

set out by the researchers;

Whether each advisor felt tat Burlington and
Paterson were appropriate sites for the proposed

research.

Most EDC advisors found Burlington and Paterson acceptable



choices as 1973 -74 research sites. In the meantime, the liaison

advisor for Burlington assured us of his willingness to cooperate

with the research effort and we were then ready to'talk with Follow

Through administrators in Burlington.
A

Based on these criteria, Burlington, Vermont and Paterson, New

Jersey were selected as the sites for our research.

The liaison advisor who traveled to Burlington in August, 1973,

initiated discussion of the proposed research with the project

directors and principals in those communities. Since their reactions

were favorable, we followea up with telephone calls to confirm their

interest and to arrange for introductory visits by researchers in

September. On the bas'is of thse telephone conversation, we pro-

ceeded with planning and sent the following letter to the project

director, principals, local advisors, Policy Advisory Committee

chairpersons and "Follow Through Community."

We are writing to give you a general overview of our
Research Plan for the 1973-74 school year. We will be
working ,to document and develop a fuller understanding of
the role of the EDC liaison advisor and the ways in which
advisors affect Follow ThroughWcommunities. We would

like to work with you on a study,of how the EDC Advisory
functions in Burlington.

Our purpose in looking at the impact of EDC advisors
is ,to find out: how the advisory role is seen; what it
has includedin the past; how it is functioning in the
present; What,are its strengths and its weaknesses. We

hope that such information will contribute to a growing
understanding of what advisors have and have not been
able to accomplish in thelpontext of a particular com-
munity and of what needs the community has which are
not being or perhaps cannot be met by the advisory system..
The function of this research will be to provide the

5
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people engaged in the task of implementing Follow
Through with information on the basis of which they
can consider modifying their goals and/or their

procedures.'

To gather this information we plan to interview
the liaison advisor and other advisors who travel. to
the community, relevant administrators, some teachers
and aides and some parents. This will give us several

different perspectives on the advisors' functions.

We hope that the research effort will prove to be
a constructive model in developing ways of working

together

An i ortant part of our project Will be to share
our findings with the people who talk to us. We plan

to make the kinds of things we write about available
to the peoPle we,interviewed,befOre we share them with

others. We will then be able to incorporate into our
written reports both the original data with our
interpretations and the reactions by the people inter-

viewed to that data. All individual,responses will be

,confidential. tid person will be identified by name.

Reference to role (admihilteator, teacher, aide, parent,
advisor) will be-the method of categorizing and report-

ing responses.

The form'in which we will report our findings will

be case studies. Case studies do-not provide a basis.
for drawing-conclusions about matters beyond the
particular cases and clearly similar'cases.- Our re-
search will notalloWus to make definitive statements
about other sites or about EDC advisors in general.
Rather, the cases suggest questions and ideas about
the interaction of elements within the case that may

be relevant to other cases as well.

We would like to condu t our research in Burlington
with representatives of t e tvlington Follow Through

community. We hope that u will be willing to work

with us` on this project:

Whave spokeh with your project director who has
offered to schedule appointments for us-to meet with

you on our visit to Burlingtbn in September, 1973. With

your interest and support, we hope to develop a plan for

cooperative work for the 1973 -74 school year

We look forward to discussing this project with ,you.

6



This letter outlined the research focus ghat had been developed

during the planning time. We decided that the unifying thread for

interviews of administrators, teachers, aides and parents should be

the experiences those groups had had with EDC advisors and their

opinions about EDC advisors' work. Additional questions woulr'

designed to provide us with information about the context in -o

EDC advisors worked. We also wanted the interview questions to

yield information of interest to people in the coromunities.

While work on the interview forMat proceeded we made the intro-

ductory visit to Burlington. We talked\with the Follow Through

administrators and. we were able to speak briefly and informally with

most of the teachers to explain our purpose in interviewing them.

1.3 SELECTION OF INTERVIEW SAMPLE

Since our research was exploratory and we planned to interview

people with several different roles in the Follow Through program,

we had to make some choices about which members of particular groups

to interview. We felt that all of the administrators who were

directly involved with EDC advisors and the Follow Through program

should be interviewed. In Burlington, this included the project

director and the two principals. We also interviewed the PAC* chair-

person, the parent coordinator, and the Follow Through secretary,

who was a parent. The information from these interviews was used

as background material.

* Policy Advisory Committee for Follow Through

7



Method of Sampling

The method of modified random selection was utilized in these

two site der to select manageable numbers of people to inter-

view without relying completely on recommendations.

In Burlington, we were able to talk individually with all

eleven pairs of teachers and aides in the Follow Through program.

Due to limited resources, we were able to arrange for interviews

with only fifteen parents. We used a combination of recommenda-

tions and random sampling in both communities in order to choose

our sample. We drew the sample from parents of children in classes

taught by the same teachers we had from parents of children in

classes taught by the same teachers we had interviewed. We asked

the PAC chairperson'and project director in each community to give

us the names of five parents who they considered to be especially

active in the program. These five parents were interviewed,to -get

responses from people who were heavily involved in the program. t

In addition to the five recommended parents, we randomly selected

ten other parents. This was done by drawing the names of parents

from a hat and matching them with numbers drawn from a hat. An

attempt was made to eliminate the same parent's name appearing in

the pool more than once, which would happen when parents had more

than one child in -ollow Through, but the effort was tedious and

not completely successful. We assumed that the recommended parents

would agree to be interviewed, but made provision for randomly

selected parents if parents in the first group selected could not

8



be reached or if they chose not to be interviewed. The procedure

for replaCing parents from the primary random list was not totally

workable, with the result that only fourteen parents were inter-
s

viewed in Burlington.

1.4 CONSTRUCTION OF INTERVIEW SCHEDULES

We began work on the interview schedules by concentrating on

the questions. for teachers. We relied heavily on the interview

formats for A Study of Teachers in Open Settings separately prepared

by researchers at Educational Testing Service, modifying it for our

purposes. We then constructed a shorter interview schedule for

aides by eliminating some of the questions asked of teachers, mak-

ing some slight modifications in the remaining questions, and

adding a few questions solely for aides. Many of the qUestions

prepared for administrators were modified to suit the different

functions'which administrators perform. The administrator interview

questionnaire was left more open-ended than the teachers' and aides'

because we expected greater variety in perspectives from the admin-

istrators based on the differences in their jobs. The parents'

questionnaire was devised to probe issues that seemed to.be relevant

and important for parents It was constructed for use by parent

interviewers rather than the EDC researchers themselves and was to

be administered without a tape recorder. Parent interviewers would

record respons'es'by hand. Therefore, it was considerably simpler

and more closed-ended than the other schedules.

9



1.5 INTERVIEW PROCEDURES ,

Following our introductory visit to Burlington, interviews were

scheduled with the people selected. We arranged to have two-hour

blocks of time for interviews with each teacher and administrator

and one' hour with each aide. In general, -interviews with teachers

lasted from one to two hours, while interviews with aides lasted

between thirty minutes and an hour. The interviews occurred in a

variety of settings to utilize available space - offices, libraries,

teachers' lounges, storerooms, unused classrooms, etc.

All interviews conducted by the researchers were tape recorded

to allow the interviewers to concentrate on asking appropriate

probing and follow-up questions. The interviews conducted with

parents occurred in private homes and were arranged by the parent-

interviewers. Responses to parentrinterviews were recorded on the

question sheets by the parent interviewers, by filling in blanks

on closed-ended questions and by writing brief summary statements

for open-ended questions or additional comments.

The parent-interviewers were chosen by 'the PAC chairperson and

project director in Burlington. Parent-interviewers' training

consisted of two evening sessions, each an hour-and-a-half long.

The first session had two purposes: to introduce the prospective

parent-interviewers to the project and to the researchers and to

give them a chance to look at the questions, and suggest Zprove-

'ments. During the,introduction, the purposes of the studl.were set

out and the method of selection of interviewees was explained. We

10



also clarified the terms of payment.for,their work as parent-

interviewers. In Burlington, five parent-interviewers agreed to

divide the work and the payment among themselves and therefore

received thirty dollars each. The payment was intended to cover

the time required for the training sessions, setting up and travel-

ing to interviews, and the interviews themselves. The discussion

of the questions familiarized the parent-interviewers with the

content and layout of the question sheets and gave them an oppor-

tunity to identify questions that seemed inappropriate or poorly

phrased. Changes were made in the interview questions as a result

of suggestions made by parent interviewers.

Ine second training session jocused on the interviewing and

recording process. It began with brief instructions from the re-

searchers on interviewing 4nd recording techniques. For example,

parent-interviewers were instructed to repeat questions that inter-

viewees did not understand and to write down interviewees' exact

words when summarizing responses to 'open-ended questions. The next

step was for one researcher to interview one of the parent-

interviewers, using the question sheets but also tape recording the

interview. Parent-interviewers, except the one being interviewed

for demonstration purposes, recorded responses as the'interview,.

progressed. At the end of this demonstration interview the re-

searchers and parent-interviewers compared their records of the

responses. When agreement on the most accurate record could not be

reached by comparison, the tape-was used replay the exact response.

-11



This process also provided opportunities for discussion of the

interviewing techniques demonstrated by the researcher. Parent-

interviewers were then instructed to conduct at least two practice

interviews, with each other or with friends who had children in

Follow Through, before conducting interviews with the selected

parents.

1.6 DATA ANALYSIS PROCEDURES

The first step in dealing with the data on the interview tapes

was to listen to the tapes and put the relevant responses into

written form. Transcription would have been the most desirable

method, but was not feasible because of the costs involved. There-

fore, the researchers listened to the tapes and recorded data on

protocol sheets. These sheets simply restated the questions with

space for filling in responses. Some of what was said during an

interview was not recorded. Most'responses were paraphrased. When

several points were made on the same topic, they were listed.

Particularly relevant and interesting statements were quoted

exactly. The major effort at establishing reliability among the

three researchers in recording responses was an initial independent

recording by researchers of the same interview and comparison of

what was recorded and how it was written. A few more interviews

were recorded by one researcher and then listened to by a second

.

researcher who checked the protocol. Occasional checks of the

tapes during the report-writing stage indicated a high level of

12



accuracy in the protocol material.

The second step, following the conversion of the taped inter-

views into written protocol form, was to aggregate responses. This
O

was done by putting together the responses to each question of all

members of a single group in one community. For example, all

teachers' responses to the questio on what they thought children

should be learning (chapter 7, question 1) were combined. This

procedure allowed us to examine the responses of all members of a

group to the same question, making the group - teachers, aides,

administrators - the main unit of analysis.

The third step was summarizing responses of all members of a .

group to a particular question. Categories were developed and the

number of people whose responses fell into each category was re-

ported. Care was taken at the summarizing stage to report as fully

as possible the variety of responses, including mention of many

points made by single individuals. Categorizing always simplified

individual responses by combining them with others that are only

similar, not identidal. In addition, categories are usually less

specific than the statements actually made by respondents. For

example, when a certain number of teachers are reported as having

included "helping children become more independent" as one of their

goals for teaching, a number of more specific statements aboUt what

that means to individual teacher., and the examples given to

illustrate, are glossed over. For this reason, there is a tendency

in summarizing responses to giv8 more detail in describing an

13



unusual response than in describing a uniform response,from several

people. The bulk of the text of this report is devoted to a fairly

straightforward reporting of what people said, in summary form.

The foregoing deScription of methods of processing the inter-

view data dealt with the taped interviews with teachers,'aides and

administrators. Since the parent interviews were recorded in

written form, and many response categbries had been developed before

these interviews were conducted, they were much easier to process.-

The report on the parent interviews is mainly a tabulation of re-

sponses to closed-ended questions and a summary of responses to

opin-ended questions.

Actual analysis of the data followed the summarizing stage.

Two forms of analysis were applied, both closely tied to the data

in its summary form: One involved comparing the responses of

different groups to the same question and drawing inferences for

making recommendations'based on the differences or similarities

among-groups. This, of course, applied only to.' those questions

asked of more than one group. The other fort of analysis involved

drawing inferences, speculating, or making suggestions based on

the responses of people in one group to one qbestion or set of

questions. The major function of analysis was to identify issues

that seemed relevant to the functioning of the program and that

would reward further attention, either by the researchers, the EDC

staff, or the people in the communities.

There were some difficulties in analyzing responses that should

14
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be noted. This was due in part to the different roles of the

members of the adrinistrator group, as well as to the different

mode of interviewing the parent group. 'With teachers and

aides, the numbers were equal and the context for working the

same - the classroom. There were fewer administrators and their

roles were more diverse. In reporting administrators' responses,

less aggregation was possible, which, in turn, made it hard to

compare the responses of administrators as a group with those of

teachers or aides. It was difficult,to compare responses of parents

with. other groups because the method of interviewing them and re-

cording their responses was different. The difficulties have not

prevented us from attempting comparisons, but readers of the analysis

sections of the report should take these differences into account.

1.7 PROGRESS REPORTS TO THE COMMUNITY

Two progress reports were made to Burlington before the

completion of the final report. Written drafts of selected sections

of the final report were distributed to the community and the re-

searchers talked with the people there about the material. The

progress reports had several purposes. One was to give the petiole

414

we interviewed an opportunity to participate in the revision of

some sections of the final report before it was completed. We had

NNPN
romised them this opportunity when we first arranged to do the

interviews, in order to avoid the kind of situation where people

15



cooperate with a research endeavor and then see the publication of

its findings with very little on-going knowledge of its process and

results. We did not promise to totally revise the report according

to the community's suggestions, but did promise to take all sugges-

Mons into account and at least to note desires for revision in our

final report. Another purpose of the progress reports was to

receive comments and suggestions on our work that could be incor-

porated into the final report to make it a more useful and relevant

document. A third purpose of the progress reports was to give the

people interviewed a clear understanding, of how we were dealing

with the materials included in this study so that they could

knowledgeably assess its strengths, weaknesses, and applications.

The first progress reports took place in March, 1974. The

parent reports had been completed in draft form by this time, so

they were presented in their entirety to the parents who had con-

ducted the interviews and to other interested parents and staff.

The section of the staff intervieWs'that was reported included

questions about opinions on what children should be learning,

assessments of the degree to which'children in the program were

learning those things, and opinions about the value and extent of

parent involvement in the school. Conferences were held with

Burlington administrator. Teachers and aides met together with

some non-Follow Through teachers because the progress report was

scheduled during a day when all classes were suspended for in-

"service activities. This large group was divided into smaller

16



0

A

discussion groups for part of the session.°

The meetings began.with an overview of the research

project, outlining who had been interviewed, what topics had

been explored, and a description of the method we were using

for summarizing and reporting the data. This description was

illustrated by a written document containing actual summaries

from the protocol material/of responses to one question.

Comparison of the summaries with the draft of the section of

the report that was based on those summaries provided a clear

picture of how the researchers were working with4the material.

Small group discussions allowed people to say whether they

felt the reporting was accurate and whether they felt,it

warranted revision.

We found by going through this process that there were

some points at which our interpretation of the data was

differen4 from that of the people we had interviewed. In

Burlington, we learned that some people felt that their confi-
,

dente had been'violated-by the way theresponses were reported.

In one case we saw quite cleanly that we had included too much

personal detail. We concluded from this case that unnecessary

personal information was seen'by the community as needing to

be revised or eliminated. We apologized to the people involved

and stated that we would try to-avoid inclusion of unnecessary
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personal detail. At that time, we failed to-understand art

appreciate the extent of- the- problem. The result was that during

the second progress report, in early June, the same problem came

up, only-- compounded .by having been repeated.

We scheduled a second progress repiirt for early June. This

tigraft copies of the section we planned to discuss had been

sent bef re we arrived so that they could be read inradvance.

We traveled to Burlington in June and met with groups of

teachers, aides and some administrators. We discoveredlthat the

confidentiality issue was much more serious than we had understood.

One major problem, was that people in the Burllington Follow Through

community felt that they could identify anyone who was described

at all in the report. We had thought that'the problems in this

area would be (1) if names were attached to statements -and the re-

port read by people outside the community and (2) if people could

be identified with negative comments; pariiidlar;lycomments about

individuals. We omitted the names of all people interviewed to

deal with the first problem and were careful to, avoid the second.

But the major issue seemed to be that some Follow Through staff did

not want to be identified with their own statements in their-own

community. They wanted all comments, not just negative ones, to be

completely anonymous. We had interpreted our promise of confider -'

tiality to mean that names would not be attached. Some of the
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people interviewed interpreted it to mean either that no

one would be able to identify them or that no one would

ever see what they had said, even if they could not be

individually identified.

This was a shock to us since we had tried hard to

make our work constructive and had considered ourselves

conscientious in the treatment of the dqta. We agreed to

do our best to omit references in the final report which

would identify a particular individual, even though we felt

that this would render lifeless a report that was already

becoming exceedingly general in its tone. Even this. com-

promise was questioned by some who felt that their opinions

\' would be distorted by selective quotation. We agreed that

some distortion would necessarily be introduced by the

researchers' -selection, but asserted that this was unavoidable

and'that we would take responsibility for it

The issue of confidentiality and its interpretation was

most salient among some of the Follow'Through aides. Seeing

one's own interview responses in print, however anonymously,

can seem too revealing. An additional factor might have been

that the clear error made in the first progress report sensitized

peOple to the issue of confidentiality and raised their concern
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about that aspect of our reporting._ Confidentiality became the pre-.

dominant theme of the discussions during the June visit and limited

'exploration of opinions on the sutistantive content of the draft section

.being reviewed.

We feel that the most constructive thing we can do on the basis of

this experience is to reaffirm the necessity for regular contact between

researchers and the people at the site,in which researchis conducted and'

emphasize the importance of clear mutual understanding',of how the infor-

nation is to be used. We Will be much more 'careful in the future in

explaining how people's responses will be reported.

The full report was sent to Burlington in November, 1974. ye requested

that the people who had participated,in the research review the completed

study and send us their comments and suggestions: The discos7`gs nd

*1.

exchange of views between community representatives and'EDC Fo11ov Through

staff which followed 'proved to. be a complex and very important phase of' .

the total research process. Each'commeneandlugestion by the community

was most carefully considered. Numerous'changes were made which reflected°

.

the community's concerns and EDC Follow ,Through is commitment to theAnteg-
.

rity of the research process. We feel that a productive balance has been`

Achieved in this finaiWport. This process was completed in Karch, 1975.

The final report will now be distributed to the U. S. Office of Education
s

and shared with EDC Follow Through communities and others interested-in

the development of Follow Through and open education.

1.3 CRITIQUE OF RESEARCH PROCEDURES AND FURTHER RECOMMENDATIONS

The research procedures for this study were chosen to fulfill two-ft

purposes: 1) to develop a broad data base, with a focus nn the work of

2n
4



EDC advisors, as well as o describe the EDC Follow Through program in

two communities, and2) to provide useful formative information tothe

peopleat the two community sites.

With regard to our first research.purp, as listed above, open

, ended interviews were chosen as the method for data collection. This

was done to allow issues to emerge that were of concern to the groups

interviewed. in our opinjon, we feel we have been successful in developing
i

.a.broad data basetand in identifying many issues of importance.

A reporting procedure that proved to be particularly effective was

the aggregation of responses of all members of a group to the same

question. The advantage of this, approach was identification° of areas of

agreement and disagreement among members of a group and the po,..sibility

for generalizations about the opinions and experiences of people in each

group. Aggregated responses also facilitated comparisons across groups

on those questions aske0 of more than-one group. A disadvantage of this

approach was that it concealed some of the important points developed by

an individual throughout that person's whole interview. Some individuals

interyiewed stated themes that recurred througnout their interviews,

indicating their importance and providing a wealth of detail on selected

issues. Aggregdking responses diluted this kind of information'.

Another, procedure that merits further comment was the training of

parents to interview other parents. This'was worthwhile both in facili-

tatipg data collection for this research project and in confirming our

belief that other groups,-not only researcheq, can collect valuable

information. Given the modest amount of training provided and the lack

of on-site supervision, the results of these procedures were quite good. .

The parent-interviewers proved capable and responsible. We were assured
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that our decision not to try to tape record interviews with parents

was a"wise one, even though 'the lack of such recording made indepen-

dent verification of responses impossible, Such verification would

have been helpful when fuller informatiOn about a specific comment

was needed for clarification. In addition, such verification would

have been helpful in assessing the degree of interviewer influence,

as in the case where three of the f6ur parents who had several negative

things to say about Follow Through were interviewed by the same parent

interviewer.

With regard to our second research purpose - to provide useful

formative information, we had hoped to make our findings immediately

available to people in the communities by providing:feedback at regular

intervals during the school year. The needto travel some distance

to the community sites limited our ability to develop the kinds of

on-going personal relationships and informal reporting procedures we

had intended to be an integral part of the process of this resdarch.

As the research proceeded, we began to realize that our commitment to

detailed interim reports locked us into a kind of writing style that

at times became too lengthy and"vepetitive. This final report would

have been more cogent and immediately relevant to community needs had

it been shorter and more selective. For example, a few issues could

have been singled out as especially important and evidence marshalled

from whichever parts of the interview were appropriate. Instead, we

tried to report the detail of, what was said in response to all questions,

so that readers of the report could have the background information to

identify issues and make their own inferences, at each stage of the

reporting procedure.
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We had assured the people at the sites that anything

said in the inteviews would be reported in such a way as not

to identify individuals. We learned that this was impossible

to do in all cases. We now believe that the definition of

confidentiality must be spelled out more carefully in advance.

It also seems that less rather than more confidentiality should

be promised. That is, respondents should be assured tpat their

names will not be attached to statements but should be made

aware that some statements will be quoted and that infor-

mation/included to clarify their rold in the Follow Through

program may make them identifiable to others at their site.

This would be less of a problem if data collections methods

other than interviewing were used.

Lastly, another problem we encountered that limited the

formative use of our research was the unexpectedly large amount

. of time required to process the open-ended interview data.

Instead of going through two complete cycles of data collec-

tion and reporting, we were able to complete only one cycle,

with the final reporting coming late in the year. In order to

be used formatively, research and feedback needs to be conducted

in shorter cycles, perhaps a few months in duration.
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Another way of describing what now seems to us to be a potentially

superior research design involves making a sharper distinction

between the two functions of (1) providing useful formative informa-

tion'to people in the sites and (2) developing analyses'ofimportant

issues based on the data. The first function needs short cycles of

data collection and reporting in order for the data not to seem out

of date to the people who providedit. The second function needs

more time and a variety of data tb be done well.. Therefore, a more

promising design might begin with simple data collection procedures,

:designed to reveal some important issues. An example of such-a

procedure is. the one described by Rippey (Studies in Transactional

Evaluation 1973, pp. 14-66). He explAins how questionnaires may

be constructed out of comments written bythe "subjects" of the

research. The questionnaires provide a quick and efficient means

of assessing the amount.'of agreement or disagreement about issues

raised by the people in the sites themselyes. Researchers could

then select from the issues raised, ones that seemed especially

important and amenable to further research. We have identified

such issues in the research °reported here, but jt required a full

year's exploration.

The process of identifying and exploring issues in a Variety

of ways can make it possible for the researchers to develgilla

careful analysis of several of those issues, backed by various

kinds of data, during and after the time when they are collecting
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ano reporting data in the sites. The analysis would not have to

be reported with the same speed or in the same form as the raw data.

It might, for example, come out several months after the data col-.

lectinThad ceased.and take the form of a brief article addressed

to a wide audience, including people in the sites and others

concerned about Follow Through and Open Education. We hope to

move in this direction,with future EDC Follow Through research.

The final report on the 1973-74 EDC Follow Through research

will'be shared with the people in the Burlington Follow Through

program, the EDC advisory staff, the U. S. Office of Education,

people in the other nine EDC Follow Through communities And others

interested in the development of Follow Through and. Open Education.
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CHAPTER 2

BACKGROUND INFORMATION; BURLINGTON TEACHERS,
AIDES, ADMINSTRATORS, AND PARENTS

2.1 INTRODUCTION

We asked a few background questions of all the groups we interviewed

In order to get a picture of their previous work experience, educational

background, length of time in Follow Through, and the way they learned

about and became involved in Follow Through. The responses to these

questions are summarized here in order to give a picture of the people

we interviewed. Some of this background information was useful, to the

researchers in understanding differences in responses to the succeeding
4

questions in the interview. For example, experienced teachers tended

to respond to some questions differently from'teachers who were just

beginning their teaching careers. However, the major function of this

information is to suggest that the backgrounds of the people we talked

to are much like school personnel and parents who are not involved in

Follow Through.

2.2 TEACHER BACKGROUND

Education. Of the eleven teachers in FollowThrough; two teachers'

had not completed college but were certified to teach under'. Vermont laws.

'Both are taking courses to earn degrees. Seven teachers had bachelor's

,
degrees. Two had master's degrees. One said she was 'taking courses

toward A master's degree.
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Teaching Experience. The average (mean) number of years teaching

for the eleven teachers was 8.5 years, counting the current year.' Some

teachers were beginning their first year of teaching; one was in her

thirty-fourth teaching year. The average (mean) length of time teach-

ing in Follow Through was 2.5 years, with a range from one to five

years.

Non- teaching Experience. Four teachers had worked outside the

field of teaching. Their jobs included office worker, waitress, tele-

phone operator, journalitt, editorial secretary, and research assistant.

Entry to Follow Through. Three teachers had been teaching in non-

Follow Through classes_and were asked to become Follqw Through teachers;

all three felt they had the opportunity to choose whether to get in-

volved with Follow Through. Two teachers visited the school because'

they had heard about Follow Through and were interested in the open

classroom. They liked what they saw during their visits and applied for

teaching positions. Only one teacher had taught in an open classroom

before becoming a teacher in Follow Through. One teacher had been

teaching in another Burlington school and visited both of the schools

with EDC Follow Through classes. She liked the approach to teaching

and the feelings among the staff in both schools and applied for a

transfer to both.. It was only after she had been transferred that she

learned about the Follow Through program. Two other teachers. said

they applied for teaching jobs in the school without :special knowledge.

of or interest in Follow Through. One teacher had been working in the

learning center (library) at the school before moving into the class-

room. One had been an aide in Follow Through and earned enough credits
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to be certified as a teacher. Another had been a student teacher at

the school.

2.3 AIDE BACKGROUND

Education. Before becoming aides in Follow Through, four of the

eleven aides we interviewed had not completed high school. Eight had

high schbol diplomas. Three of those had post-high school .education -

one had some college, another had two years of nursing school, and a

third had completed college. Only the aide who had a college degree

said she had not continued her education since becoming an aide. All

of the other ten aides had taken some courses, though not all were

taking courses at the time we interviewed them.

Experience in Follow Through. The average (mean) number of years

the aides had been_injollow Through was 3.8 years. The range was 1.5

to 5 years.

Experience before Follow Through. Ten of the eleven aides had

held'jobs before becoming aides in Follow Through. The only one who

had not was the one who began working with a college degree,. The jobs

aides held included nursing, babysitting, sales, office work, and

waitressing. Three had pre-school experience, two of those in Head

Start.

Entry into Follow Through, Six aides became involved in Follow Through.

because their children were in Follow Through classes. Involvement in

Follow Through as parents indludedhelping with testing (administered4

by volunteering in children's classes,and participating in I

Follow Through activities for parents. Four mentioned liking to work
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with children as reasons for their interest in the job. Two had taken

special training courses for aides before beginning their work. One

said her taking the job was a matter of pride for her, pride in being

able to do a job and finish college.

A Comparison of Teachers' andciAides' Experience in FT

Teachers Aides

0

Years Teaching Years in FT

mean=8.5 mean=2.5

range=1-34 ringe=1-5

2.4 AOMINISTRATOFCBACKGROUND

Years in FT

mean=3:8

range=1.5-5

Education. The two principals:had both bachelor's and master's

degrees and the project director had a bachelor's degree. All three

mentioned that they are still taking courses in the Burlington area.

Administrative Experience in Follow Through. The project director

had been in her position for five years.* One principal was beginning

his fourth year with Follow Through, and the other was beginning his

second. The average (mean) length of time in Follow Through, counting

the current year, was 3.6 years.

Teaching Experience. All three administrators previously, had been

teachers, the average (mean) number of years beineN4.8'years. The project

directorkhad taught 1 1/2 years. One principal had taught for five

years, the 'other eight.

(a, Administrative Experience. Both principals had Previous adminis-

trative experience before coming to Burlington. One had been a vice-

*The Burlington Follow Through Director, indicated in this report,
resined effective February 1, 1974 and a new director took over.
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principal and principal for a total of five years. The other Oeviously

had been an administrative principal.

Experience Outside the Field of Education. Two of the three

administrators had worked outside the field of education. Their jobs

included textile lab worker, waitress, and bakery worker.

Entry into Follow Through. The project directo'had been approached

by a principal to apply for-the position in 1969, a year after the pro-

gram had started. Shewas interviewed by various people in the school -,

and met with EDC staff. One principal entered the school and the program

the following year. He wasselected by a process which included parents, 0

the home-school coordinator, the Follow Through director, principals,

assistant superintendents, and the superintendent. The other principal

was already 0 his current school when that school was added to the EDC

Follow Through program

2.5 PARENT BACKGROUND

Responding parents:

Current employment:

Education:

Number of children in
parent's care:

* See page 30

14 mothers of Follow Through children

6 mothers reported working at'this time
3 full-time
3 part-time

8 reported not working at this time

3 reported 8th grade or less
3 reported some high school
7 reported completed high school
1 reported some college

Range: from 2 - 9 children
4 mothers: 2 children
5 mothers: 3 children
3 mothers:' 4 children
1 mother: 7 children
1 mother: 9 children
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Ages of children:

Children who had
participated in
Head Start:

Range: from 2 months to 18 years
of age

...'

7 mothers reported having had children
in Headstart
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CHAPTER 3
o orPP
OVERVIEW OF CLASSROOM ACTIVITIES:
BURLINGTON TEACHERS AND AIDES

3.1 INTRODUCTION

Teachers and aides were asked to describe a "typical day" in

their classroom. This section was included to elicit a broad

description of the teaching day.

3.2 SUMMARY OF TEACHER AND AIDE RESPONSE

Based on the responses given, we have selected the following

categories for inclusion in this report.

1. Organization of classroom learning

2. Planning for classroom activities

3. Special qualities teachers note about aides they
work with and aides note about teachers they work
with

4. Time spent outside of class on work elated to
teaching

1. Organization of classroom learning

Four basic patterns of classroom organization emerged from

the respohses of Burlington teachers and aides. Pattern "A"

is characterized by a fairly structured morning, teacher di-

rected and focused on academic skills and an afternoon includ- a

ing more creative and free choice activities. Pattell "B" is

characterized by the predominant teaching. arrangement of "three
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adults-three groups," the three adults being the teacher,

aide, and student teacher. Each adult is responsible, for a

group of children, although the children may work in groups

or individually, Free time for projects, and choice of activ-

ities tends to occur in the afternoon. Pattern "C" emphasizes

a rhythm of activities, moving back and forth from large group

)

activities to individual arid small group activities. Large

group activities are usedto tie things together! By direct-

ing the rhythm'ofIthe day, the teacher is able to focus
4,

. I
* st,

activities and to allow children time to choose what they

would like to do. In Pattern "D", the children are highly

involved in planning and taking responsibility for their daily

activities: Although individualized activity predominates,

there are times for small group sessions and for the whole

group"to get together. Adults periodically remind children

to do their skill work and circulate to help.

2. Planning for classroom activities

MOSt of the teachers take primary responsibility for

planning, Teachers and aides work together in class and discuss

things- after 'school. Two teachers felt there was little time for t

planning together. Two other teachers indicated that all

adults in their classrooms are equally involved in the

pinning.
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Most aides indicated that the teacher takes the lead in

structuring the day. They-felt that they had opportunities'

for input, such as giving their ideas, opinions, and planning

for their own groups. Three aides emphasized their feeling

0

that they share equally in planning the classroom day with

the teachers.

3. Some special qualities teachers note about aides they
work with and aides note about teachers they work with

This topic is inclgtied to give a sense of some of the
'0

qualities which teachersad aides value in the person they

,work with most closely in their classrooms.

Most teachers'interviewed mentioned liking each other and

working welVtogether as very important in their teacher-aide

relationships. Five teachers stressed the value of working

together for several years, saying it takes time to develop

good communication and consistent adult behavior with children.

They talked about personal qualities they valued in their

aides,-such as sensitivity 4nd,knowledge of the school

neighborhood. They appreciated not having to' give a lot of

directions to their aides and he aides' ability tp initiate

activities. Perhaps, most of all,' teachers,valued having

another adult to relate to in the'classroom.

Most aides emphasized that their teacherS.ask their opinions,

welcome their su estion%s, and consult them before makifig changes.
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Sharing experiences and talking about the children is

considered important. Aides who valued working on their own

"appreciated working with teachers who value that capacity in

tr.t-ir aides. Several aides mentioned that they like it when

things are organized and they know what they_are going to do.

Two aides addressed the importance of sharing work equally

with the teacher. Several aides noted that they value working

with the same teacher over time, recognizing that it takes

time to build good working relationships.

4. Time spent outside of Class on work related to teaching

This question was intend $d to explore some of the dimen-

sions of teaching (when and where teachers and'aides do

different kinds of work related to teaching) that are not

clearly evident in a description of)their actual classroom

day. The following categories emerged from their responses:

Teachers do work related to teaching before and after

school, in evenings, on weekends, and on in-service days

and during evening meetings. Examples of the

kinds of work done during these times include planning, record

keeping, talking about the/Children, making things, and

correcting children's worA. Most teachers report that they

spend an average of two iiiours a day, before and/qr after

- school, on work related to teaching; with some teachers

spending all of this,time at school, preferring notuto take
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work home. Several teachers made the point that they have

lives outside of their teaching responsibilities that take

priority during the time they are at home.

Aides reported where and when they do work related to

,teaching in the same categories as the teachers. The kinds of

work done at these times included planning, discussing chil-,

dren, record,keeping, preparation of the classroom; running

off worksheets, checking children's work, reading to learn

about a subject, developing ideas, and at, 'ing meetings.

The overall impression is that aides give a great deal of

time and energy to work related to their teaching. The range

of their activities is broad and reflects individual commit-

ments to and definitions of the needs of teaching.

3.3 ANALYSIS OF TEACHER AND AIDE RESPONSE

The four basic patterns mentioned above describe trends in

classroom organization. Most classrooms combine some elements of

each pattern, although each classroom predominantly illustrates

one of the patterns. These patterns suggest a variety of possi-

bilities for structure with openness.

Most teachers and aides view the teacher as assuming primary

responsibility for planning the classroom day. Some indicated that

all adults in their classrooms share the planning equally. In all

instances, aides are involved in the planning process.' Definitions

of "planning" varied. Teachers and aides seem to seek agreement on
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the overall structure of the day, with freedom for spontaneous

response within that structure.

Teachers and aides value working well together and recognize

that it takes-time to develop a good working relationship. Teachers

appreciate aides who independently initiate activities, and aides

value oppertunities to work on their own. Achieving a good balance

of teamwork and independent response seems important to all the

teaching adults.

The overall impression is that these teachers and aides spent

a great deal of time and energy; in addition to their teaching day

with children, in activities that are directly related to strengthen-

ing their work during class time. Teaching doesn't "just happen." A

sense of how much time it takes to prepare well for teaching in

proportion to how 'quickly children can complete some activities is

brought home by the conic t of one teacher - "It takes a while for

you to plan it, and it takes them only ten minutes to finiSh it."

3.4 DETAIL OF TEACHER AND AIDE RESPONSE

1. 'Organization of classroom learning:

In this category we have included composite descriptions of

four basic patterns of classroom organization. These patterns

emerged from reviewing the interviews of all Burlington Follow

Through teachers. lachlaatterft_tmcludes_examples_from several

teachers whose classroom organization seemed to be most closely

represented by that particular pattern., Each pattern illustrates
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a significantly different approach to the organization of

classroom learning during a "typical day." The purpose is to

outline the major trends:5F classroom organization represented

by all the teachers and aides interviewed.

Pattern "A"

Pattern "A" is characterized, by a fairly structured morning,

directed by the teacher, in which children work on skills re-

lated to reading, writing, and math. Children may work

independently on individual assignments or in small groups with

an adult. curing this time the teacher may read aloud to the

group; children may read. aloud to an adult or silently; the

group may work ona class newspaper or fn individual journals.

The teacher sometimes works with a group.on one topic and adults

often work with individual children. At the end of the morning

there may be a free choice of activities for children who

complete the, academic requirements for the morning.

The afternoon Continues the morning focus on completion of

assignments as well as including more creative and free choice

activities such as music, creative movement, creative writing,

and individual projects chosen 1,y the children. There may be a

time towards the end of the day when children can choose to

work in the learning and resource centers outside the classroom.

This "free choice" time is often extended as the teacher gets to

know the group and what 'kinds of choices and freedoms the chile

dren are ready to handle constructively.



Pattern 't"

Pattern "B" is characterized by the predominant teaching

arrangement of "three adults - three groups." In these classes

there are three teaching adults (teacher, aide, student teacher

or two teachers and one aide), For reading and related activ-

ities, math and sometimes arts and crafts, each adult is

responsible for a group of children. During these group times,

the children may work together with the adult as a group or

may work on individual assignments. Some groups seem to be

arranged by ability; others seem to-be arranged in order to

facilitate the sharing of responsibility among the adults. One

variation has four groups of children. Three groups work with

adults while the fourth group chooses their own activities.

Th6 groups rotate so that all children get a chance

to work in a group and on their own. Another variation has

each adUlt taking primary responsibility for a particular.

learning activity (languaf,e arts, math, and arts and crafts)

and the children stal with their group and rotate to each

activity.

As in Pattern 'A", the emphasis is on the more academic skills

in the morning. There may be a choice of quiet activities as children

complete individual assignments. There may also be a short "free"

period for the entire class at the end of the morning or getting

together to listen to a story.
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The afternoon may continue with some teacher-directed group

activities, such as printing, arts and crafts, reading and drama.

Free time for the whole group to work in projects such as weaving

and making maps and for children to choose areas of interest (science,

workbench; playhouse) tends to occur during the afternoon. Adults

circulate and work with individuals. At the end of the day the

class may get together to share what they've done.

Pattern "C"

Pattern "C" is characterized by a rhythm of activities, moving

back and forth from large group activities to individual and small

group activities.

Each class emphasizing this pattern tends to start the day with

a large group session (singing together, developing a class newspaper,

talking about the calendar, weather, science, sharing ideas). This

is followed by a work period where adults work with individuals and

small groups. This may include content such as numbers, shapes,

colors, math games, language, and paper and pencil exercises. One

teacher said, "We accomplish most of the learning in that time."

Children may also work on individual projects or in areas of their

choice. Then the whole group tends to come together for a story

time, perhaps with a follow-up activity. The group may talk about

things they did in the morning. This pattern (large group_= indi-

vidual work or free choice of activity time) may re-occur several

times during the day. Large group times are used to tie things

together. By directing the rhythm of the day, the teacher is able
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to direct activities and to allow children time to choose what they

would like to do.

Pattern "D"

Pattern "D" is characterized by a high degree of involvement of

the children in planning and taking responsibility for their daily

activities.

The day begins with a large group planning meeting. Free choice

activities, based on children's interests, take the first major period

of the day. Adults may introduce an activity and children can choose

to participate. Children choose math and readihg activities, as well

as working on individual projects and in areas. Then the group gets

together for a story, often having children read to the group. This

is followed by a large block of time for quiet work.... "Messy things

are usually ruled out." There is a free flowing pattern--children

working individually, in small groups, with adults and on their own.

There are periodic reminders by adults for children to do their skill

work. "If one has not done anything academic by 10:30, it's a good

idea to get to do some reading or get to do some math." Some

children write their own contracts for reading and math work.

The afternoon may begin with the teacher reading in the library,

to those who would like to come, while other children work on their

contracted assignments. This is followed by a reminder..."it's

understood that if you have not tackled your math by 1:00, now is

the time." Children do individualized math in workbooks. Teachers
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work with individuals and small groups at various unscheduled

times during the day. 'Three reading groups meet daily with

teachers. The day is completed by a sharing time for the whole

group. Children chair this activity and those who would like

to share have to sign up during the day.... "Children have to

think about it - developing some kind of sense of internal

planning."

Some comments about gym, recess, snack and lunch time,
which occur daily in every classroom:

Gym takes place at a set time of the day. The gym teacher

comes to work with the group one day a week at this time and

the teachers and aides supervise follow-up of the activities

introduced by the gym teacher. One teacher added, referring to

her own class,

"We have recently decided that we like to do gym
in the morning instead of the afternoon, which is
a very revolutionary thing at Wheeler School. All

first graders always do gym in the afternoon. It's

taken me four years to figure out that this does
not have to be."

This teacher has chosen an early gym time to get to the

outdoor space when no one else is using it. -On the day when

the gym teacher comes they have gym at the prescribed time,

but every other day the class has more structured gym activ-

ities in the morning and free play at recess in the afternoon.

This decision was made because the teacher felt that "...things

that are a little more difficult and require a kittle more

energy and organization I find we do better in the morning."
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This teacher used her judgment as to when she and the children

function best for this kind of activity and felt able to make

the necessary changes.

Each class also seems to have a daily recess time which is

mostly for free play with adult supervision. Teachers and/or

aides go outdoors with the class - sometimes they take turns.

As one aide put it, "They (the children) can do anything they

want to except for fighting. I'm just there to watch." Another

aide said she feels it's a good social time for, the children.

Snack and lunch time seem to be occasions for children tik-

ing responsibilities and helping to serve. These are also times

for good talk and a chance to learn about individual children.

As one aide put it,

"During this time we pick up on a lot of conversation
with the children - we find out if they're having
problems and why their day may not have been going

well."

At the time of 'these interviews the procedure was.for each

class to eat lunch in its own classroom. Several teachers and

aides expressed their feeling that children learned a lot at

lunch about manners, counting, serving food to others, taking

turns, and sharingv As one teacher expressed it, "I like the

responsibility that the childmen have. I like the atmosphere

of sitting around the table and passing things around." Her

feeling was that lunch was a pleasant time.

Several teachers and aides were disturbed about plans for
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the new city-wide hot lunch program which was going into effect

in a few weeks. As described,,, the new hot lunch program would

involve large groups of children going to the gym to eat pre-

packaged tray lunches under t4 supervision of paid aides who do

not work in the classroom. Three teachers said they had appeal

ed to the principal to at least let the trays be served in

Follow Through classrooms.

One teacher asked if there was something in Follow Through

guidelines - "about eating with the Children and the importance

of having that as an experience."

At the time of the interviews it seemed that, despite

protests, the new hot lunch program was going ahead as,planned.

One teacher said, "My perception now is that it's going to have

to fail a little bit and then maybe we can try agairl."

2. Planning for classroom activities:

All teachers and aides were asked about their part in planning

classroom activities and whether they p'an together. All responded

to these questions, some in more detail than others. The responses

address some of the on-going issues for teachers and aides as they

evolve styles of working together.

Teacher's responses:

Nine teachers indicated that-the-teacher takeslalloary-responsi--

bility for planning, althpugh all of the aides are, involved, in a

variety of ways, in the planning process.



In one classroom the adults discuss things every day and the

teacher said, "I'm always happy to share the planning with them

(aide and student teacher). They hive not volunteered. I al-
,

ways ask for their suggestions."'

In another class, the teacher, aide, and student teacher

met to plan activities for the following week. rn this siva-

tion, the teacher said she initiates most things but both (alde

and student, teacher) feel free to bring their ideas in. "We

share a lot. At first they were reluctant to initiate but more

and more they are carrying out their own ideas."

The issue of initiating ideas and activities re-occurs in a

number of interviews. One tcher said, "J found myself getting

into a problem by riot taking more of a leadership role." She

went on to say that she's now taking a more active role in

planning and working to get approval from the other teaching

adults. Another teacher addressed initiating with regard to

her aide, saying that the aide is starting to take more

initiative to do things on her own and the teacher is pleased

and is encouraging her. This teacher and'aide have worked to-

gether before this year. Still another teacher said she works

on plans, andlier aide contributes suggestions and they work

a_team. She conteasted this with an earlier experience

where, "I was
.

the teacher and she was the aide and never

initiated anything."

One planning pattern-seems to be that teacher and aide discuss
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things after school and then the teacher does most of the planning
414

and lets the aide know the kinds ,9f things they will be doing at the

beginning of the day. The aide` makes suggestions if she wants to.

Tim teachers indicated that all adults in the clissroom were

equally involved in planning. In one class, each adult takes

responsibility for*a major activity and they brainstorm on how

each person's activity will relate to the others:, They plan on

a weekly basis. The second teacher said, The aide, student teacher

and I might be doing the same thing," and, "I view our relationship

very much as a team teaching kind of situation where we would each

be planning and introducing activities."

Aides' responses:

Eight aides indicated that the teacher takes thelead in structur-

ing the day. All of these aides felt that they had opportunities

to-contribute to the planning, and these opportunities for input

took a variety of forms, One aide said, "The teacher has the full
Jr

day pldnned and I follow along." "She added-that if she has an

opinion about anything in the class, she feels free to tell the teach-

er about it and feels that

she feels the teacher would

but this hasn't happened so

the teacher she works with,

have worked together for several years and theiteacher always asks

her opinion, so she feels she has made all the changes she wants to.

0

the teacher is responsive. She also said

tell her if she's doing something wrong,

far. Another aide said that she and

"Have been together long enough." They

They plan together and discuss the children several afternoons each
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week.

Another aide said she and the teacher discuss the class each

morning-and each prepares what they are going to do. She added that.

each day's structure is preg9imuch the same, so she knows what ,she's

going to do and likes that.

Another aide said, she feels very much at ease with the teacher

she works with and at least once a week the aide, teacher and student
. 0

r-.)
teacher try to sit down and plan together. Often the teacher will

suggest something and "well try lb." This aide has had more experi-

ence with Follow Through than theteacher she works With, and was

concerned not to "come on too heavy" and asked the teacher to please

tell her if something was not to'her liking. The teacher seems to

have welcomed any suggestions her aide has made and seems to value

her aide's experience. They talk together about problems and ideas

and it's mutually beneficial.

Another experienced aide said that once alweekshe-and the teach-

er usually have a planning meeting. The aide feels this is good be-

cause the teacher can then see the things her aide is coming up with and

can say whether she approves. This aide feels there are times. for an

aide to-take responsibility on her own and times to consult with the

teacher. When,the teacher proposes any changes, she asks her aide's
0

opinion. She went.on to say, "I feel that most teachers are fair"

and rather than have long meetings at; end of the day "I'd much

rather she (the teacher) came up with what she wanted and if I didn't
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like it I'd be very honest and tell her...which makes a good team."

Three aides emphasized their feeling that they share equally

with their teachers in planning the classroom day.

4ne of these aides said,that the teacher initially decided which

learning area the aide should be responsible for and now the aide is

in charge of this broad activity and has to plan and prepare for it.

The teacher and aide plan together to coordinate what they aredoing.

They often have a topic for the week and this helps-to integrate

activities. Another aide said that sheand the teacher come in

regularly before the children arrive to get the room ready, talk

about what happened the day before and P lan how they will share I

responsibility for the coming day. The thild aide wh?) xesponded in

this way said she and the teacher plan togetherreularly and share

the same things. She commented that they have.been working together

for several years,)and "The conversation between us is great" she

indicated that they communicate very well. '"We plan our day ahead

of time...we have things to talk about."

.

3. Some special qualities teachers note about aides they work with
and aides note about teachers they work with

This topic is somewhat different than the others in this chapter

in that it is not based on responses to a specific question asked of

teachers and aides. It is included to give a sense'of some of the .

qualities which teachers and aides seem to value in the person they

work most closely with in their classrooms.
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Teacher's respOnses:

"We like. each Cher and get along."

"We get along a d work fine together."

"We work well together. We like each other and think
alike. It helps us be consistent."

Teachers .seem'to highly value this sense of personal

1

compatibility when working in a classroom with another adult.

-Five teachers specifically mentioned the value of a teacher

and aide working together for several years. It takes time to

develop good communication and consistent adult behavior with

children. One teacher said, "It's better than getting used to

someone new each year." Another said it took her'a while to

get used to working with an aide--at first she felt she was

being "scrutinized" by another adult in the classroom. It .has

worked out well over time.

One teacher talked about personal qualities which she

recognized and valued in her aide. "...my aide is the kindest,

most loving, most accepting person of children I think I oave

ever worked with.... She is the best one to deal with individual

problems - the children will always talk to her," This teacher

went on to say that her aide has children of her own whom she

brought up in the neighborhood and'all the parents'know she

has the children's interests at heart. Sensitivity to children

and knowledge of their neighborhood is a Valued quality men-

tioned by several teachers. The fact that an aide has children

of her own is noted as .n asset *y teachers.
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Three teachers stated their appreciation that they don't have

to do a lot of directing. One teacher felt she had a marvelous aide

and expanded on that to say, "She's a real teacher, even though she

hasn't had the (formal) training she has the instincts and she learns

all the time:" She felt it was just like having another teacher in

the room. Another teacher complimented her aide's ability to initiate

things, saying, "My aide is just so competent that she thinks of

things to do on her own that I should have thought of...She's very

good at doing things...without me directing her."

Ahother category mentioned frequently by teachers relates to

the value of having another,adult to work with in the ciaisroom. One

teacher, in noting that her aide works with individual children as

one of the "teachers", added that she feels that this adult help is

essential to the individualized way she's been teaching. Another

teacher said of her aide, "She can sometimes tell me something about

a child that I didn't know, because she was working with the child.

This is a good help too." Another teacher mentioned that she had

never worked with an aide before. She feels she has a really good

aide and has found it a challenge to make good use of her. She

really appreciates the fact that they like each other and work well

together. One teacher clearly stated that she liked having a number

of adults wor!ing in the classroom this year. She went on to describe

some concerns she has about potential dangers to the growth of

children's independence in having several adults in the room and
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suggested some ways adults can work together to avoid those kinds

kinds of difficulties.

I think it has a lot to do with the adults because I also
have been very concerned in other situations with adults in
the classroom, because I also think it's extremely important
that children become independent, and one of the great dangers
of having a great number of adults around is that the children
have so much one-to-one attention that it's very difficult for
them to become independent. I think these particular adults
understand that about children and so they tend less than some
adults to get trapped into having kids be dependent upon them
when they needn't be. And it requires a lot of communication.
Were also fair game for someone who I say no to and there are
...other adults that he can make the rounds to see if they
might...So consistency and a lot of communication is very
important.

Teachers generally seemed to be quite sensitive to the different

personal qualities and abilities of the aides they work with and seem

concerned to see that work be shared according to what people feel

good about and ready to do and according to what they do well.

Aides' responses:

Six aides emphasized that their teachers ask their opinions, wel-

come their suggestions,and consult them before making changes.

Feeling that their opinions are valued by the teacher is considered

important by the aides'.,

Several aides 'stated'Ahat they valued shar'ing experiences -

talking with the teacher abOUt what the aide did with a child and

what the child said and having 'the teacher do the same. Most aides

liked the opportunity to share in the planning and the opportunity

to consult with the teacher on a regular basis. One aide commented

that she likes talking things over with the teacher and having
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a choice about which activities she will work on. She likes to

help individual children who are having difficulties and she likes

to introduce special projecti. Another aide mentioned that she

valued having the teacher ask her if she'd like to take an activ-

ity, and offer to take turns. The eleiort of feeling she has a

choice about what she does is important:

Four aides who seemed to value working on their own appreciated

working with teachers who value that capacity in their aides. One

aide said, "I'm lucky that (the current teacher) and most of the

teachers I've worked with have allowed me to work on my own."

Another said she feels its important for an aide not to always be

told what to do by the teacher, but to use her own imagination.

Two aides addressed the importance of the teacher and aide

"sharing the same things." As one put ft, "...we share the work

equally, right on the same level."

Several'aides said that they valued working with the same teacher

over time. One aide who felt that she and the teacher she works with

have a "great relationship" went on to say, "We understand each other

and respond to each other's needs... We had to work at ft." She

recognized that it takes time to build a good working relationship.

One aide mentioned that she likes it when the teacher takes the

lead in the overall organization of classroom activities. She

mentioned the example of the gym period, when the teacher whom she

works with will divide the children into groups, "so we each have

only a few children to work with and can get it done properly for
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them." Another aide said she likes it when things are organized,

when the teachers give directions as to which adult should take

which group of children. Another aide said she liked the fact

that the room is "prestructured" and she knows what she is going

to do.

Time spent outside of class on work related to teaching

This question was intended to explore some of the dimensions of

teaching (when and where teachers and aides do different kinds of

work related to teaching) that are not clearly evident in a description

of their actual school day. What are some of the things teachers and

aides do outside of class time to.make their work with children

possible and effective? The followirrchart give:. an overall picture

of the categories which the (11) teachers and (11) aides interviewed

mentioned in relation to this question.

Categories (where/when) No. of Responses
Teachers Aides

- In school (before and after school) Tor lb
before school: 4 4

after school: 9 8

- (During the school day in school)
(noon, recess, while other
adult takes charge) 5 2

- At home - evenings 8 5

Weekends (at home or at
.

school) 3 1

- In-service days 1 2

- Meetings after school (faculty) 2 1

- Meetings at night (parents, etc.) 1 2

- "Constantly think of it" 2 0
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Work before and after school:

Planning was specifically mentioned by (9) teachers as work

they do during this time. Responses ranged from daily preparation/

to longer range planning. Two teachers emphasized meeting with their

aide and student teacher to plan, go over anecdotal records, tali(

about the kids and what they (teacher, aide, student teacher) are do,

ing and howKhey might do things differently. They considered this

joint planning an important part of their day.' One teacher defined

planning as things directly related to organizing the classroom.

Making things, buying things with Follow Though petty casn,

collecting materials, preparing new activities, collecting an "idea"

file, thinking about places to go on trips and cleaning up are an im-

portant part of their teaching. Three teachers reported using this

time for record keeping. Two teachers included correcting individual

children's work and reading children's journals and writing notes

in them as some of the work they did after school.

Kindergarten teachers referred to doing speedh therapy with

individual children two afternoons a week,after their classes are

dismissed.

One teacher talked about having children in her class "messing

around" informally after school, as a way for her to get to know them

better. Another teacher said she talks with parents after school.

Most teachers reported that they spend about two hours a day at

school (before and/or after school day) on work related to teaching

with some teachers spending a longer time at school, preferring not
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to also take work home. (See section on work at home). These

figures would seem to begin to dispel the well-known myth.of the

six hour teaching day:

Work during the school day: (at noon, recess, and while the
aide is in charge)

Five teachers referred to things they did which were related

to teaching at times during the school day when they were not di-

rectly working with children. Correcting individual children's work'

and evaluation of children's progress were mentioned here. One

teacher reported making home visits to parents every Tuesday while

the aide takes charge of the class. Another teacher specifically

said that the noon hour was a valuable time for her to meet with'

other teachers.

Work at home, in the evening:

This category was mentioned by .eight teachers. It included

the fullest expression of teachers' feelings about doing work re-

lated to teaching at home, as well as including a listing of the

kinds of work done at home. A sampling of these responses will be

reported for individual teachers.

-- A beginning teacher said that by 3:30 she usually doesn't

want to stay so she takes whatever she's doing home - some-

times it takes all evening. Making reading and math games

were specifically mentioned and seemed to suggest a problem

common to new teachers in a school in which materials may

be present but do not seem to be-readily available:
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"Sometimes I know they (the_ materials) are in the school>
but I'm not sure where to put my hand on them...itrs less
frustrating for me to sit down and make it than to try
to hunt it up."

"Ionly do things at home if there's a special reason (i.e.

preparing for parent conferences). I try not to carry my work

home because I've got a life there too!"

-- "I usually spend about an hour a night working at home,

making up work for 23 kids at 23 levels."

-- "Although i do some preparation of materials and record

keeping at home, I try not,to bring work home - it interferes

with my family."

-- "Make charts and materials at home. I spend less time now

because I've just gotten many materials and before, I had to

make everything. Also, my husband has finally said to me, 'You

know there is an end to the (school) day!'"

-- "Writing notes to parents and talking with parents on the

phone."

-- "Once I get home, with a couple of children and involvement...

elsewhere, it's just very difficult to find time to work at home.

I spend most of my time doing work related to teaching at

school."

Four of the teachers responding in this category make the point

quite clearly that they have lives outside of their teaching responsi-

bilities that take priority during the time they are at home. It seems

impertant to realize that teachers are people and their lives involve

many different roles.
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Work on weekends:

This category was mentioned by three teachers as an occasional

supplement to other times,. doing such things as preparing materials

for individual children and preparing new activities. One teacher

. said Ole spends some time on weekends collecting materials, but is

.

trying to do that more ate school. Another commented that she does

more work on weekends at the beginning of the school year..."usually

don't take things home after January."

In-service days

One teacher reported doing work in her room related- to her

teaching on in-service days.

Meetings after school:

This category simply included "faculty meetings."

Meetings at night:

One teacher referred to attending parent meetings.

"Constantly Thinking of it":

This final category conveyed a sense that these teachers consider

their teaching an on-going part of their lives, not. restricted i =n any

final sense to where and when work related to teaching takes place.

One teacher commented, "You're never free of it--even in the summer

time. I'll see things and think, oh - this might be good for..."

Another just said, "I feel like I'm constantly thinking about it."

These responses to the question about spending time outside the

class on work related to teaching are not expected to be all inclusive.

They were these (11) teachers' immediate responses to the question,
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asked during a complex and lengthy interview session. , The numbers

of responses in each category simply suggest major trends of when,''

Where and what kinds of work teachers do related to their teaching.

The largest numbers seem to refer to the most regular kinds of work,

which occurs'daily or frequently. The smaller numbers seem to

occur in the more occasional categories.

Work before and after school:

Ten aides responded that they did work related to their teach-

ing at school before and after the school day. Seven aides mentioned

planning during this time. Five specifically reported doing some

planning activities with the teacher (discussing children; planning

a conference with the teacher; talk with the teacher about what they

can do to make things'better; talk about problems and. ideas - "it's

mutually beneficial", we (teacher and aide) plan our day ahead of

time, and have things to talk about.) .The emphasis here was on the

communication in their planning.

Record keeping and preparation of the classroom were included

in these responses. One.aide said, "I make up a for work."

Another said she does "lots of running off worksheets - some I've

made up myself" and plans the work for her group. A kinder-

garten aide mentioned doing speech' therapy,with children from other

classes,in the afternoon. One aide commented that she doesn't '

do much during this time and feels she should do more.

Work related to teachin' done dUrin4 the school 'tia

noon and recess
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Two aides referred to work done during this time. One reported

that during the noon hour, while the children are away, she talks

with the teacher about the class. Another referred to gym and'

recess as valuable times to check children's work and get other

ready.

Work at home, in the evening:

Five aides mentioned doing some kinds of work in the evening.

Responses included doing some typing when needed; correcting chil-

dren's work; developing an idea for an activity.

Work on weekends:

One aide mentioned that she comes in every weekend iti-tirher own

children to care for the animals in the classroom. *

In-service days:

One aide reported doing work related to teaching on in- service

days; another also mentioned running things off at this tir4.

Meetings after school:

One aide mentioned attending afternoon meetings related to

teaching.

Meetings at night:

One aide specified attending parent meetingsanother said

"I come back to any activity."

General comments:

One aide commented, "You have to give of your own time before

class and after class - there's just no other way." Another aide

directly stated, "I spend a lot of time at school."
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these responses suggest that each aide spends a varied

amount of time on different kinds of work related to teaching out-

side46f the stool day. The major emphasis is given to work done

before and after school, on breaks during the school day and at

home. The range of activities mentioned is broad and reflects

individdal degrees of involvement in and definition of the needs

of teaching.

1
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CHAPTER 4
3

BURLINGTON TEACHERS: WHO THEY WORK WITH AND HOW,THEY VIEW
THE TEACHERS' ROLE IN THE SCHOOL

4.1 INTRODUCTION

. ,,

Teachers were asked -a series of four questions. The first question

asked them to list the adults they worked with, other than EDC advisors
.

1

and t ir own aides. The next qUestion asked who teachers turned It
o with

probl they couldn't solve on their own. The third and fourth questions

probed teachers' feelings about whether they had enough influence in their

own classrooms, their school, and the FolloThrOugh program.

The purpose of these questions was to elicit information about who

teachers work with other than EDC advisors and their classroom aides and

\t4 get an idea about how the teachers feel about their role in the school.

This information is important in assessing how the work of EDC advisors

fits'into the school and the Follow Through program as a whole.

The two questions about teachers' assessment of their abilityto

influence what happens in their own classrooms, their school, and the

program as a whole, were intended to help us getia sense of whether the

teachers feel independent and effective or whethhr they feel they must

primarily respond to the directions Of others.

4.2 SUMMARY OF TEACHER KtaruNSE I

Burlington Follow Through teachers report d working regularly with

a wide range of people: administrators, coorlinators, other teachers,

resource people, specialists and representatives from social agencies

63



The teachers interviewed were able to specify the kinds of assistance

they felt were available and were able to give examples of ways in which

they have worked with others in the school and in-the Follow Through

program.

In general, most teachers felt they had enough influence Wtheir

own classrooms to do what was needed. They indicated feeling independent

and effective in this area. Many teachers indicated.satisfaction with

the opportunities available for them to have influence in their school

and in the Follow Through program. Several teachers discussed.their

reasons for feeling that the extent of their influence was more limited

outside of the classroom.

4.3 ANALYSIS OF TEACHER RESPONSE

The most striking impression from the responses of Burlington Follow

Through teachers is that these teachers mention an unusually high number

of people whom they work with regularly in a variety of ways. In many

schools, teachers might be- expected to mention working with the principal

and other teachers, as these teachers do. The project director and parent

coordinator are positions created by the Follow Through program. In

Burlington, teachers also mentioned working with Learning Center and

Resource Center personnel; reading, speech and physical education specialfstS;

ahome-school coordinator and social service agency staff. This would sewn

to have important implication's fqr the work of EDC advisors. If Burlington

,teachers can obtain assistance from so many available resources in their

local system, then the kinds of assistance offered by EDC advisors might

best be focused on those areas which are not already receiving attention.

It would seem that teachers should be included in' an on-going assessment
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of ways in which EDC advisor input can complement local resources.

While teachers expressed a high degr^e of satisfaction with their

freedOM to work independently within their classrooms, the question about

teachers' influence in the school and iir-the Follow Through program

evoked a,varied response. This variation in response suggests a

variation in teachers" aspirations for influence in this larger domain.

For some teachers, being able to voice their opiniOns and having their

input considered were satisfactory. ,,Other teachers seemed to desire

a fuller involvement in influencing school and program level decisions.

Teachers who feel able to speak out about issues are seen to have the

most powerful influence in this area.

4.4 DETAIL OF TEACHER RESPONSE:

Questions asked:
N4

1. Which adults, otherNthan EDC advisors and aides, do you
work with (other teachers, principal, project director,
resource people, specialists, other teachers, others)?

What do you do with each of these people?

2. When you have a problem you can't seem to solve on your own,
who do you turn to?

Burlington Follow Through teachers were asked the first question in

an open-ended manner.. Further probes were then made about specific cate-

gories of people. This question emphasized the other adults teachers might

regularly work w'th in their day -to -day teaching activities. The second

question concentrated on identifying the adults to whom teachers turn to

for assistance when they (the '-c.hers) have cnecjfic problems which they

can't seem to solve on thei- own.

Eleven individLull teac'9er,, ,,rationed from three to nine categories

/
to the first questlor. One to throe p,ople were mentioned by ten teachers
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in response to the second question. The resposes to both questions are

summarized in the Figure I below. 'Eleven teachers responded to the first

questioh. At least three categories were mentioned by each teacher and

some teachers mentioned as many as nine categories. Ten teachers responded

to the second question. From one to three categories were mentioned.

The responses to both questions are summarized in Figure I below:

Figure 1

/

Responses to Queptions 1 and 2: (1) "Whfch adults do you work
with?" (other than your aide and EDC advisors); (2) "Who do you
turn to when you have a problem you can't seem to solve on your
own?" (Figure I.)

[ .
.

1

Categories mentioned: Number of Mentions: ,Number of Mentions:
Work with: , ;qurn to with a

problem

Principal 1

i

8 6

1

,
I

Project Director* ' 6 3

Other teachers [

I

8 6

Home-School Coodinator / 8 3

Parent Coordinat r 3

Learning Center

Resource Center

6,

3

1

Reading Specialist 5

Speech Therapist 3

Physical Education SPcialist 1--

,Social Agencies (parti ularly 5 1

Howard Mental Health ,enter

l 1

,t-iends

1

Family .

\

1

--.
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G.

In resp6nse to the first question, eight teachers mentioned working

with the principal. Five of these teachers said they talked with the

principal about discipline, ore specifying that she found him very help-
4

ful with such problems and another saying that she talked with the

principal when she felt that she couldn't manage a child. One teacher

said that when she felt 4 child neededa morale boost, she took the child

to the principal to show good work. Two teachers mentioned telling the

principal their opinions about areas they are concerned about. One of

these teachers mentioned that the principal occasionally Called her in

as a' sounding board for something he was planning to do. (,C.° teacher just

said she talked to the principal two or three times a Year and another

indicated that -she's supposed to talk with her principal regularly, but

finds that difficult because she feels he concentrates on telling her what's

wrong while she feels in need of support.

The project director was mentioned by six teachers as someone they

worked with. The project director js a position created and funded by

the Follow Through program. The project director was considered very

helpful with practical thincjs, echecially to teachers new to the Follow

Through program. It was rertior;ei that She could tell teachers such things

as where to get maTc,rial'., how tc cchtac,: a resource person and how teachers

fit into"the school as a Wrnie. She was seen as helpful by providing

information, going along on trio:;, and coming into the classroom. One

teacher noted her feel irg that he pro;ect director is "willing to do any-

thin') we 'need Yia,:

The hfc,e

wnrP' with.

is not funded te/

*See ;,,riP

1'
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was viewed as a warm and supportive person. One teacher, who indicated

working with her quite frequently, felt this person seemed to have an

\
answer for every problem the teacher couldn't solve herself. It was

mentioned that the home-school coordinator and the parent coordinator (a

position created by Follow Through) were peopit who know the children's

family background and can better inform teachers and visit the home and

talk with a child's parents. Two teachers mentioned receiving diagnostic

assistance about student placement and referrals for special testing from

the home-school coordinator.

Eight teachers mentioned their work with other teachers. Two

teachers specified working with other teachers during,in-service days with

the whole school and during staff meetings, sharing educational ideas and

ways of record keeping. One of these teachers said she was so busy during

the school day that these meetings gave her the chance to work with other

teachers. Another teacher, new to the Follow Through program, felt that

everyone had been helpful and had welcomed her as a teacher in the school.

Three teachers mentioned working particularly with other teachers on

the same grade level and within the primary grades, commenting that "there's

a carry over there" and teachers who have had the same children in another

year can offer helpful information and perspective. Three teachers

stressed their regular and informal work with other teachers, comparing

notes on reading and organization of the day, commenting on each other's

work, talking at lunchtime and sharing ideas and giving one another

assurance. One teacher was considering combining her class at certain times

of the day with that of a teacher who had complimentary skills. Two teachers

,noted having worked together to organize the summer workshop and set up

in-service activities.
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Six teachers mentioned working with the people' in the Learning

Center, finding them particularly helpful with individual children. They

were seen as offering valuable resources and contributing significantly

to the quality of learning.in the school.

Five teachers who specified working with the reading specialist

indicated that she had been helpful with screening children, with helping

to set up effective programs and by working regularly with some indivi-

dual children. When teachers said the reading specialist worked with

children from their classes, the teachers indicated keeping in touch with

what the children do at those times.

The speech therapist was mentioned by five teachers as someone who

screens children, offers suggestions, and may work with individual children.

The kindergarten teachers mentioned assisting the speech therapist by

working with individual children during several` afternoons.

One teacher specified that she worked with the physical' education

specialist on coordination related to reading.

FiveZteachers mentioned working with staff from the Howard Mental

Health Center. Three of these teachers indicated that a staff member of

this social agency made weekly visits to their classrooms and have done

some perceptual testing of children and helped teachers to work with children

who have problems. One teacher said a social worker met once a week with

the teacher and a parent. This agency's staff was viewed as very supportive

to teachers ink their work with children and families.

In response to the second question, about who teachers turn to when

they have a problem they can't seem to solve on their own, six categories

of people (already mentioned as people teachers work with) were high-
.
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lighted. and two new categories emerged. (See Figure 1.)

The principal and other teachers were the categories mentioned most

frequently in response to this question. ,It was noted that the principal

was responsible for "ultimate discipline" and made the final decision on

such matters as suspension from school. Three of the six teachers who

said they rely on other teachers in problem situations indicated that this

was their most frequent source of help. One of these teachers commented

that she would talk with another teacher who might be experiencing similar

problems.

Three teachers mentioned that they would turn to the home-school

coordination with such problems. One teacher, referring to the home-school

coordinator as the "%Mance counselor", said they work pretty closely

together and that she will sometimes take a child to her if the child seems
---

unable to function in the classroom. Another teacher found the home-

school coordinator a "remarkable" person who will do what she can within

the framework of the classroom. The teacher indicated that she felt very

comfortable working with the home-school coordinator.

One teacher responded that she would turn to the social worker from

the Howard Mental Health Center with social or behavior problems. Three

teachers mentioned turning to the project director and one to the staff of

the Learning Center for help with difficult problems.

The two new categories which emerged in response to this question were

"friends" and "family." When dealing with a difficult problem, teachers

seemed to seek help from people who they feel close to and whose judgment

they trust.

One teacher added that she hasn't had too many problems and felt that
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she's had a lot of regular help.

Questions asked:

3. Do you think you have enough influence over what happens

in your classroom to be able to do what needs to be done?

If no: .Why not?

4. Do you think you have as much influence over your school

and the Follow Through program as you would like to have?

If no: Why not?
Who does have influence?

All eleven Burlington Follow Through teachers responded to the third

question. Seven teachers responded "yes", one commenting "I do just what

I want to do (in my classroom)." Two'teachers, new to the Follow Through

program, said "I think so". Ohe added she felt she would know more about

this after she'd been there for awhile. Another teacher commented: "That's

mostly why I like it here. I feel we have quite a bit of freedom ...the

freedom to operate independently is really pretty high.

The fourth question addressed the matter of influence in the school

and the Follow Through program and contained a double thrust: how much

influence do teachers feel they have and how much influence would they

like to have?

Seven teachers indicated general satisfaction with the opportunities

available to them to have influence in their school and the Follow Through

program. They said they were allowed to voice their opinions, and felt

their input would be considered. One teacher said "we meet and discuss

issues and have a vote." She felt this worked out best for the majority

and she found tnis ;irocess acceptable. Another teacher -felt that she

could now: more influence if cjn(' overcame her own shyness and said things
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she felt needed to be said. In her opinion, the oppoftunities were there

for everyone to have influence if they wanted to.

Four teachers offered more qualified response. One teacher gave

examples of some important things teachers have done in organizing staff

development, yet responded, "I don't know" to the question.

Another teacher said:

I miss having a local advisor because the one we had was
philosophically very much in tune with the way I felt and
it was a great sense of comfort to know that he was in on
all of the administrative level things and was able to plug
in what I would have felt had I been there.

Another teacher indicated she had trouble contributing effectively

at staff meetings. She added that it's most important to her to have

freedom within her own classroom. The teacher in the school where there

was only one Follow Through class expressed the view that Follow Through

had been isolated in her school because of separate lunch and Follow

Through meetings, which take her away from the school faculty meetings.

She would appreciate more contact with, the Follow Through Project director,*

in support of her work as a teacher.

*See page 30, ,I
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CHAPTER 5

OVERVIEW OF BURLINGTON ADMINISTRATOR ACTIVITIES

5.1 INTRODUCTION

Adidinistrators were asked to give an overview of activities

related to their jobs. In particular, each administrator described

his/her job in relation to other people or groups in the school.

We asked the three Burlington administrators, two principals and

.one project director questions which were designed to give us an

idea of what each administrator does day-to-day, how he or she

defines his or her job, and how the work of EDC advisors relates

to each job.

5.2 SUMMARY OF ADMINISTRATOR RESPONSE

The project director mentioned serving as a resource person

for teachers, performing general administrative tasks, working with

the Parent Teacher Organization (PTO), the Policy Advisory Commit-

tee (PAC), the community and the principals. She felt EDC had

been particularly helpful at the beginning of her job. One prin-

cipal stressed close association with teachers and the classrooms,

and with the parent volunteer program in his school. He said he

appreciated EDC for the input of new ideas. The other principal

described his responsibilities in two categories: district-wide

responsibilities involving other principals and the central office,

and school responsibilities, involving work with parents, teachers,
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children, and custodians. He said he also works closely with EDC

to promote the EDC approach in the entire school.

5.3 ANALYSIS OF ADMINISTRATOR RESPONSE

The principals tended to discuss their roles in relation to

the district and their school, whereas the project director focused

on Follow Through, EDC, and the one school where the Follow Through

program is primarily located. However, all three Burlington admin-

istrators mentioned working with teachers apd parents, although in

different ways and with different degrees of specificity. All

three also mentioned various routine tasks and responsibilities

as part of their role but not as the most important aspects.

The project director made it clear that she worked Closely

with EDC advisors. The principals seemed to do less with EDC

advisors, although both principals indicated strong agreement with

the goals'of EDC Follow Through.

5.4 DETAIL OF ADMINISTRATOR RESPONSE

Questions asked

1. Would you describe the kinds of things you do as (role)?

2. Could you li_gortantsegleaigpystthemostit)drousou
work with and tell me what you usually do with them?

3. Of all the people you work with, which contribute the
most to helping you carry out your job?
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(Note: Since the answers to the three questions were

interdependent and since the roles of the principals and the

project director were quite different, responses are detailed

for each pdsition, rather than for each question.)

PROJECT DIRECTOR *'

The prOject director began the discussion of her role by

mentioning a two-page list which described her responsibilitiis.

She did not specify how this list had been developed. She went on

to summarize some aspects of her job. She felt she was a resource

person for teachers, doing such things as looking up materials,

suggesting ideas for the classroom and ways of getting different

kinds of materials. She worked directly with the Policy

Advisory Committee (PAC), and the Parent Teacher Organization

(PTO). She had gotten the two groups to work together, and

spent time talking with parents. The project director also

described her work with community groups. She'said she

talked with them about the Follow Through program to in-

crease awareness of what's happening at the school and to

help parents feel more open about visiting the school.

At the time of the,interview, she was working on a gardening

project to help Gardens For All, a community group, to set

up city-wide gardens.

*See page 30
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The project director said she worked with parents, principals,

teachers, a speech therapist, and the Community Action Program (CAP). .

In working with parents, the project director said that she attended

all PAC meetings and directed the parent workshops.

In the beginning when the position of project director was

created, the division of administrative authority was unclear. How-

ever, with the help of EDC, she felt that her role had been more

clearly defined and she and the principals have worked

together. For example, on matters conlerning proposals, requisi-

tions, and new ideas for Follow Through-, the principal usually has

been involved in some way signing forms, reviewing ideas, giving

his verbal approval. On some things, the principal and project

director have disagreed. But the project director felt issues of

disagreement were open to discussion such as teacher performance,

pupil placement, and requisitions.

The project director mentioned working in classrooms by teacher

request with small groups pf children, going on field trips,with

classes, and taking pictures for teachers. She mentioned helping

the speech therapist set up a program with kindergarten teachers

and arranging for the Community Action Project (CAP) to meet with

the program's Policy Advisory Committee (PAC), to become better

informed about Follow Through. Headstart teachers also have come /

to visit Follow Through, to coordinate information and ideas.
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The project director mentioned he EDC advisors as being

important in helping her to car -ray out her job, When she first

started, EDC advisors gave her moral support and encouragement

)1
in helping her know w at she should be 'doing. EDC advisors used /

to come more often in the beginning, she added, observing what stile

was doing and making recommendations.

PRINCIPALS

The EDC' Follow Through Program is located in two Burlington

schools. Since the principals of ihe two schools gave slightly

different descriptions of their jobs, their dekriptions are given

separately:

, -

One principal said he tried to be in and out of every classroom

at least two times a week for short periods.of time so that he can

have first-hand knowledge on supply needs and probleM situations, as

well as being able to respond to teacher requests for observation.

He said that 10 to 12 hours a week are left open for teachers to

come in to discuss problems v4itil him or to make plans. He' also

said that he talks with students about their personal problems and

also with parents about students. About an hour-and-a-half a week

of this principal's time is spent on the volunteer program: meeting

with volunteers, talking with the coordinator about recruitment of

volunteers, setting up programs, and training volunteers on a one-,

to.z.one basis. About three hours a week of the principal's time is
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spent on administrative necessities, such as writing up reports and

forms, making plans, and developing budgets.' An hour or so is spent

in planning for faculty meetings and some time is 'spent on the

breakfast program and-custodial supervision.

This principal said the most important group of people he works

with in the school is teachert. He said that he meets with teachers

in all kinds of ways: faculty meetings, curriculum groups which

Meet with the learning center teacher to talk about needs, to dis-

cuss selection of materials, at lunch meetings, and individual.
4

conferences. He also, corresponds with teachers through a Friday

Sheet which contains announcements of programs and meetings,and

discussions of programs and operations. He ,said that he devoted,a

good part of his time to questions like, "how do I each it," "where

do I find it," "how ao I find out hoW to teach it," "how do I reach

this particular chlld," and "how can I manage the room to make it

better'for teaching." Very little time, he added, 'is spent on the

unruly child problem, primarily because there is a consulting

program which advised teaches on discipline. He added, however,

that the occurence of discipline problems at his school is less than

at other schools where he has worked: "kids don't seem as bored

as in other schools."

Indi\iidual parents' were mentioned as important people with

whom the principal works. Of the 280 families in his 'school, he

estimated that about 140 parent volunteers work on a regular basis,
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helping in the builuing and driving for field trips. He said

individual pirents ask a lot of questions about the school program,

because they are involved; somtimes this is difficult, but he felt

that their involvement is important.

This principal also mentioned spendl6g,time with children,

other principals, assistant superintendents, superintendents, and

buildings and grounds people.

This principal described his-main responsibility as maintain-

ing and operating the school. In this light, the classroom teachers

are the biggest help because, "that's why a school functions."

However, he felt that part of his job is to "change.things.'t In

this-"changing" sense the important people are: the assistant

suPerintendent of instructions_ principals not in-the district, EDC,

-am teachers. In particular, he mentioned that a summer course

that had recommended to him by an EDC advisor offered him the

"largest load of fresh ideas in a long t410 cross -age grouping,

ungraded classrooms, humanistic education." He ;elt that these

ideas would help more children learn to like to read and like

themselves and school and not to be afraid to try new things. He

also mentioned that teachers were an important part of change, be-

cause they must change themselves before other changes can be made.

The principal' at the other Follow Through school mentioned that

he had district-wide 'esponsibilities which put him in contact with

other principals and the central office, and school responsibilities



in which he interacted with pare ts, teacher, children, and

custodians. In describing his work with the central administration

he said that he often acts as a soupding board, responding to and

suggesting curriculum issues and potfeltial policies., In the school,

he works with the Follow Through direttor. He said he was active

in Merging the EDC apprOach;into the tle school, getting aides

to be seen as more than "aides" and getting the EDC approach seen

as more than tri wall,- He added that the Follow Through director

has been more than cooperative in sharing materials and experiences

with the whole school.
,4

In talking about his work with teachers,the principal began

by saying that he doesn't work with teachers directly as much as

he!d like to.

He elaborated more on his work with parents. He said that

he tried to welcome parents to the school with messages encour-

aging them to come to Follow Through activities. He mentioned

that there were activities for patients to get involved in, like.

Wednesday night volleyball and joint PAC-PTO meetings.

Finally, ne added that he is not one to sit in his office.

"I'm in the building, in the classrooms, in the halls...there's

a lot of touch between the kids and myself.. support the

teachers in the school. Ask ary teacher."
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One of the people who is most helpful and most effective in the

school, according to this principal, is a member of the school support

staff. In closing, he added that "In this school,keverybddy helps

carry out responsibilities."

-£)
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CHAPTER 6

THE ISSUE OF PARENT INVOLVEMENT AS SEEN BY
BURLINGTON TEACHERS, AIDES AND
ADMINISTRATORS, AND PARENTS

6.1 INTRODUCTION

All Follow Through personnel were asked whether they thought

parents should be involved in their children's school. It was

expected that they would answer, "yes," since increasing parent

involvement, is one of the major goals of the national Follow Through

program and of EDC as a Follow Through sponsor, and since it is hard

to argue that parents should not be involved in their children's

school. Therefore, the follow-up question, "In what ways?", was

expected to elicit the most interesting responses. Parents were

asked a number of questions about their own involvement in their

child's school. The purpose of this chapter is to report and com-

pare the attitudes and opinions which people in the Follow Through

program expressed concerning parent involvement. We have identified

1) the ways in which parent involvement is defined, 2) the nature

of agreement and disagreement about those definitions, and 3) some

issues raised by the people interviewed which would merit further

discussion to clarify the program's overall approach to parent

involveMent.

Teachers, aides, and administrators were asked the following
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question: "Do you feel that parents should be involved in their

children's school? In what ways?" The fourteen parents interviewed

were asked a series of questions relevant to this issue. The

questions probed both attitudes and reported behavior. Only parents

whose children attend the Wheeler School were interviewed.

6.2 OVERALL SUMMARY OF TEACHER, AIDE, ADMINISTRATOR AND PARENT
RESPONSE

Everyone interviewed agreed that parents should be involved in

their children's school. There was also general agreement on the

form such involvement might take: visiting or helping in class or

on field trips, attending parent activities, and communicating with

school personnel. However, differences existed among those inter-

viewed concerning which forms of involvement were most desirable

and why parent involvement is important.

6.3 OVERALL ANALYSIS OF TEACHER, AIDE, ADMINISTRATOR AND PARENT
RESPONSE

A clear conclusion from the interview responses is that more

communication among the people 'interviewed would help to clarify

the implementation of parent involvement. Everyone agrees that

parent involvement is oeneficial, but, for example, some teachers

wouldlike one kind of involvement and some'prefer another. It

would seem to be necessary'for teachers to let parents know how

they would like them to be involved and for parents to make their

wishes known too, so that the school can develop ways of making such
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involvement possible. It may be helpfu' to match teachers who want

help in the classroom with parents able and willing to give such

help. It may also be helpful for parents to have opportunities to

receive some training that would assist them in becoming More

effective participants.

6.4 SUMMARY OF TEACHER RESPONSE

Teachers were unanimous in their positive responses to the

question of whether parents should be involved in the school. They

specified several diffe, -cnt ways that parents should be involved,

including conferences and other forms of communication with the

teacher, participation in special activities for parents, and Nisit-

ing or helping with the class. Some teachers alio expressed

reservations or preferences about parent involvement which reveal

some important differences among teachers concerning the ways in

which they would like to have parents involved.

6.5 ANALYSIS OF TEACHER RESPONSE

Some teachers wanted parents to visit and help in the class-

room while others just preferred that parents visit. Differences

such as this Suggest that the role of parents in the classroom

would merit further discussion and clarification among Follow

Through personnel and with parents. Such discussion might assist

parents in their understanding of each teacher's expectations about

what kinds of things parents are welcome to do in the classroom,
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and, conversely, such discussion could provide a way for teachers

to learn about parents' expectations and wishes. Another possibility

for consideration in these discussion., might be setting up some kind

of orientation or training program for parents who would like to

help with instruction. Such discussions could be informed by some

of the material in our report on interviews with parents, which

'indicates that the Follow Through Program in Burlington has con-

tributed to making the school a place where parents feel welcome

and comfortable.

6.6 DETAIL OF TEACHER RESPONSE

Question Asked:

1. Do ou feel that parents should be involved in their
c dren's school? If so, in what ways?

All eleven teachers agreed that parents should be involved in

their children's school. As one teacher put it, "That's a hard thin4

to say no to."

Teachers had different reasons for approving of parent involvement.

One said, "I think parents should be involved and know and care what

their children are doing in school." Two othe$ teachers talked about

information parents could get by being involved and added that teachers

could also learn from parents. One teacher tied parent involvement

directly to children's learning by saying,

"When children know that their parents are interested in
what they're doing in school...it automatically makes the
child feel good because he knows the parent is interested
in him."
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Our interest was primarily in.the follow-up question:

"In what ways should parents be involved?" The walt,

teachers said that parents should be involved in their

children's school included: conferences and communi-

cation; participating in special events for parents at

the school; visits to the classroom; helping with field

trips and helping with instruction.

Ii al Responses: "In what ways should parents
be involved "

Category of Involvement Favorable Mentions

Conferences & Communication 5

Special events for parents 4

Visits to the classroom 3

Helping with field trips. 3

Helping with instruction 5

Various teachers commented about parent- teacher

conferences and parent activities as ways to be involved.
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Special activities for parents in the school were

considered important. One teacher stressed that it is

important for parents to view the school as an accepting

place, one where they can feel comfortable. She said

that she had learned that many adults find school a

frightening place and that, "I'm always so surprised that

people are really afraid to come to see me." She and other

teachers said that things like having a coffee pot going

all day and having activities like volleyball games, crafts,

and pot-luck suppers made the school more open to parents

and gave them a chance to get together and talk about what

was happening, with each other and with school staff.

One teacher commented that she appreciated it when

parents let her know what they are thinking and would like

to develop ways to improve understanding and constructive

communication between parents and staff.

Teachers who mentioned visits to the classroom and

helping with field trips as ways they felt parents should

be involved did not go into detail; neither did those

teachers who mentioned favorably the category of "helping

with instruction." The fullest responses were given by

teachers who expressed reservations about having parents

help with instruction. All of the teachers expressing



3

reservations definitely favored parent involvement,

but their statements about potential and actual

difficulties resulting from parents helping with

instruction are informative and we have included

them at some length. This may give greater weight

to teachers' feelings about problems with parent

involvement than is merited by the overall responses

to this question. Readers should bear in mind that

all eleven teachers felt parents should be involved

in their children's school. Furthermore, five

teachers mentioned favorably "helping with instruction"

as a way parentt should be involved. The comments of

the five teachers who expressed,reseivations about

this type of involvement are reported in detail because

they reveal what seems to be some important issues.

Two of those teachers who said they wanted parents to

visit and observe the classroom said specifically that

they did not want parents to help with instruction.

Two cther teachert also made it clear that they did not

want to have parents working in the clssroom.

One teacher, who said she felt that parents should

involved "in every possible ay," also defined some
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limits for parent involvement. She made it clear that

she felt teachers should retain control over the

.

academic 'program of the class. Another teacher said

that she had once taught in a parent-run school, She

said that the parents there had felt free to come into

her class and do anything at, all -- and that this was

very disruptive. This teacher was certain that parent

involvement should not go that far. She said that

parents were welcome to help out as long as th6xhad

something specific to contribute and could fit into

the structure set up by the teacher.

Another teacher who felt that parents should be

involved in the classroom implied some reservations.

Last year I had super-involved parents; it
was almost exhausting. I had twelve people
each week or) different days come in and help.
/Ind to instruet_them in what I-had in mind--

and they wanted me to tell them; they didn't
want me to just say to do something you'd

-like -- that was exhkusting. And I got

myself all tannled up in just -being able to

*thInk straight.

Another complication inherent in parents working in

the classroom was described by two teachers. One said,

The children think of their parent as someone they do

certain things for.." She also said it was confusing for

children to have too many different adults around when I
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"this one lets them do a thing this way, and this one lets them do some-

thing else." Because of the potential for confusing the child, she

said that she preferred not to have parents working in the classroom.

She added that children ,should be able to do things on their own in the

school that they could take home and sbare width their parents. The

other teacher spoke about value conflicts between parents and teachers.

She said that conferences were important so that teachers could learn

about parents' values and help parents to see what the teacher is trying

to accomplish. She said that every year she encountered some parents

whose beliefs about what children should be learning were so very different,

from her, own .

6.7 SUMMARY OF AIDE RESPONSE

All the Follow Through aides thought parents should be involved

in their children's school. They mentioned visiting and helping ib

classrooms, helping with field trips, attending parent activities, and

communicating with the teacher and aide as ways for parents to be in-
/

volved. They also recognized some limits for parents on how involved

they could be, such as time limitations and personal needs and interests.

6.8 ANALYSIS OF AIDE RESPONSE

The question about parent' involvement provided rich information,
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because five of the aides are also parents of children in Follow

' Through. The combination of a desire for more parent involvement

and the recognition of problems in utilizing parents productively

when they do want to become involved suggests that it might be

fruitful to discuss the general question of how parents can test

-be involved in the school, keeping in mind the limitations on what

`parents want to do and are able to do andthe'limitations on the

amount of time teachers can devote to working with parents. Another

inter*sting point in these responses is that the reasons aides gave

--16Fiihy parents should be involved in their children's school

focused on helping the children. This is certainly a good and

sufficient reason for parents to be involved. However, it should

be nbted that our interviews with parents suggest that some parents

findiinvolvenlent in the school personally rewarding to themselves

.as well as helpful to their children. 1

6.,9 DETAIL OF AIDE RESPONSE

Quetion Asked:

1. Do you feelltijat=ts should b'e involved in their
children's school? If so, in',what ways?

All eleven aides agreed that parents shouild be involved in the

schoil. Specifying way in which parents,can'be involved in the

scho91, aides talked about parents either 'tfisiting.in 'the cl ssroom

(E), helping with instruction (4), or helping with field trips (4).

A to a' of nine aifts mentioned one or.mbre of these possOilities:
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Aides also talked about communication between parents and'teachers

(6) and about participation iniaiciorwertrftfes-for-parents46_1_,_

Responses to Question: "In what ways should parents be in-
volved in their children's school?"

Category of-IhvgVement Favorable Mentions

Visits td claisroom 6

Helping in classroom 4

Helping with field trips 4

Communications

Parent activities

6

6

An essential parjoof visiting and'helping in the classroom was

,
i

described as parents observing their childiTh ih school. Some of

the favorable mentions-we counted as "visits" may have been intended

to include "helping" but did not mention helping explicitly. One

aide related an;incident concerning - parent help with a field trip.

A bus had been ordered for the trip but failed to appear, so parents

were called and five quickly arrived with cars to take the children,

and the parents proved to be very helpful at the destination as well.

Six aides 'mentioned the importance of communication between.

parents and teachers as a form of parent involvement. One aide ex-

plained that the teacher she works with invites parents to come talk

with her an spends a great deal of time telling them what their

children 1,4111 be doing and exrlaining procedures. This aide said she
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thought.parents appreciated knowing so much about what is-happening.

Another aide used her experience as a parent to illustrate the

importance of talking with the teacher. She said she had been

surprisedp.to learn that one of her children had not been doing well

in school. When she returned from the conference she talked with

her child about trying harder. With her encouragement the child

did so and developed some important skills.

Parent activities, such as suppers, volleyball games, workshops

for parents, and parent-teacher meetings were Mentioned by six aides

as important forms of involvement. One aide said there had been a

special supper just for the parents in her classroom that had been

very successful with almost all parents attending. The feeling

seemed to be that events such as these allow parents to get to know

teachers and aides and enablesthem to communicate more freely.

Nine aides volunteered various reasons why parent involvement

is important.. Three themes, were expressed. One was that it is

important for parents to show their interest in what the child is

doing. Another was that parents meed to know what their children

are doing in school. Thi4,was stated very strongly by one aide.

She said she always ended up saying the same thing to parents: "Get

in your school and find aut,",and that this was the only way for

parents to understand What is happening. The third theme was that

by visiting the school parents can learn what they need to know to

help their children. One aide said, "If you can get parents to
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think it's a great thing...and praise the child for doing good

work...it certainly gives a lot more positive reinforcement."

Another stressed e need for consistency on discipline between

the home and the school, saying that it is really hard"to carry

out dicipline in school without support-from parents.

Some problems with parental involvement were also mentioned.

One problem is simply the amount of time that parents have to give

to school business. An aide pointed out that some parents have

personal problemS and that they appreciate being able to turn

child over to the school. Another aide worried about the'danger

of parents becoming too involved for the child's own good: "I think

it's helpful...except perhaps in some cases where parents are over-
.

zealous and maybe push a kid beyond their ability and I think that

can be...awful for the kid." One aide echoed the feeling expressed

to us by the teacher she works with that too many parents get in-

volved

%

by complaining.

6.10 SUMMARY OF ADMINISTRATOR RESPONSE

All three administrators agreed strongly that parents should be

involved. They were primarily concerned with the kind of help parents

could provide in the classroom and with makjng it possible for parents

to understand the school and the Follow Through program.

6.11 ANALYSIS OF ADMINISTRATOR RESPONSE

The strength of the three administrators' opinions that parents
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ought to be in the school as much as possible suggests that there

is indeed agreement among administrators about the desirability of

involving parents.

The two principals expressed the concern that the par'ents

more about the nature of the program, so that they are better able

to understand and support it. It may be that the project director's

major concern, that the parents feel free to come .into the school,

is a pre-condition for parent invclvement.

6.12 DETAIL OF ADMINISTRATOR RESPONSE

Question Asked:

1. Do you feel that parents should be involved in their
children's school? If so, in what ways?

leThen asked if they tho4ght parents should ,be involved in their

,children's school, all three administrators said, "yes," with

enthusiasm. All three thought the-following two things were important:

(a)-parents being in the school and helping in the classroom; and (0

parents understanding what is happening in the school. The project

director said that teachers should take the initiative in contacting

parents, by home visits or coffee hours, and let them know what is

happening in the classroom. Then, they should try to get parents to

help. Parents could help by supporting the teacher and helping the

child with things sent home by the teacher. She said that children
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feel pod when they'know their parents are interested in what they

bring home from, school or if their parents come on, a field trip or

to help in the classroom. She. also said that meetings and other

parent activities are good: "Just for parent' to tet1 that they

can come in to schdol -- that can open up the classroom."

Both of the principals stressed the importance of educating

the.paients so that they will know better how to help out at home

and appreciate more what the school and the Follow Through Program

are doing. One principal, who listed a number of ways he 'felt

that parents should be inolved, said that he wished some of they

parent, workshops could.have more guts." He preferred' that more

of the workshops be academic and informative about the EDC

approach to education. The other principal noted that getting

parents to work with the school increases the amount of inter-

action among peohe from the different neighborhoods Served by

the school. The safe principal saw reduction-of parents'.fears

about schOols and involvement of the community in decision-

making as important goals.

6.13 SUMMARY OF PARENT RESPONSE 4

Many of the questions asked of parents had to do with their

involvement in their child's school. Parents were asked questions

about what they do in the school, what they would 'like to do and why

they feel as they do about parent involvement. In general, there
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was agreement that parents should be involved. About half of the

parents interviewed described themselves as being active in the

school as visitors or volunteers orty attending parent activities.

Nearly all said they had some communication with school personnel
.

about their children. (dote: Parent comments were recorded ,in

writing by parent interviewers. Quotation marks set off statements

as recorded by the interviewers.)

6.14 ANALYSIS OF PARENT RESPONSE

Some of the barriers to_parent involvement described by aides

were confirmed by parents who said.they didn't have time to be in-

volved or who said they would need child care. However, it does

not seem that there are problems wi,th parents not knowing about

;--:,,activities or wanting other kinds of activities.

It is interesting to note that most parents who were inter-
.

viewed thought they could help their children by becoming- involved

Ili the school and several thought such involvement was a good thing

for themselves. This kind qf motivation deserves further exploration

, by those planning ways)01 parents to be involved in the school. As

a result, parents might be able to derive more personal benefits

from their relationship with the school. This would seem to be an

important aspect of parent involvement.

6.15 DETAIL OF PARENT RESPONSE

From the questionnaire (see appendix) g6en to fourteen
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Burlington parents, the following questions seem relevant to parent

involvement.

A. VISITING OR HELPING IN THE CLASSROOM

1. Have you -ever visited your child's school?

14 yes
0 no .,

Have you visited there once, a few times, or often?

1 once
a few times

Tr often

Once: Noritecently. Had a chat with teacher last year.
A fey*/ times: "Only if j have to, I used to go often."
At least twice a year.
Often: "I'm .there almost every day for different

reasons." --Last year mostly. At open houses and meet-
ings with teachers.

2. Have you ever helped as a volunteer at school?

7 yes
7 no

The 7 parents who indicated that they have not volunteered at

school were asked:

Would you like to volunteer at school?

4 yes
2 no
17 no response

(Ifyes) what would help you to do this? (Probe for things like
child care, being asked by teacher, etc.)

Responses included:
--Not active because of my health...,
--Can't because I have to be at home to answer telephone

for husband's business.

4
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--Can't because I work all day.
--Time.

"

All four parents who said they would like to volunteer also
said they are unable,to volunteer. -

(If yes, you have volunteered):

a. How often would you say you have helped: once, a few times,
or often?

once
1 a few times
5 often

b. Did the teacher, or someone else, ask for your help, or did you
offer your helpr--

6 parents offered (teacher asks sometimes).
-r someone asked ("teacher asked for mothers to come in and

help").

c. What did youdo as a volunteer?

Responses to this'question can be divided into two Main
categories: activities related to the classroom and parent
activities.

Activities related to the classroom:

4 parents mentioned helping with class trips
2 parents mentioned helping with parties

Other things mentioned included:
--Show children how to cook.
--Arts and crafts.
--Helped in classroom.
--Sometimes took aide's place and I used to go in one day

a week to het) with children.
--Whatever else I'm needed for.

Parent activities:

--Auction
--Bingo
'--PAC Board
--Projects to earn money for the school.
--"I taught nutrition and education workshops" (to parents).
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3 of the parents who volunteered mentioned volunteering in
both classroom and parent activities.

3 mentioned only classroom related activities.
ir mentioned only parent activities.'

d. Was volunteering at school a good experience for you?

7 yes
0 no

All seven parents who had volunteered at school,said it was
a good experience for them.

The following reasons were given:

- -I've gotten to meet a lot of people. I. feel if I'm

interested in school, the child will have a better

interest in school.
--I enjoy it and have done this type of thing for a long

time, even for older children not in FollowThrough.
--Like to work . with children. Children enjoy it:

--Learn more about school-program.
--Learn a lot about people and children.
- -I needed the experience working'with groups.- -

- -At the time, I enjoyed it.

e. Do you plan to do this kind of thing again?

6 yes
r

One said: If I'm ever asked to help with anything.

Three said: Enjoy doing it; worthwhile experience.

One said: So I can know what's happening to my children.

One said: Pe homeroom mother for Follow Through Orb's
class.

1 no (Does not plan to volunteer again)

"Unless it is to work as an aide."
This'parent made it clear that she Would like to work as

a paid aide, bid does not intend to volunteer any more.
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B. PARENT ACTIVITIES

1. Have you ever attended a meeting of the PTO (Parent-Teacher
Orgdflization)?
4

8 yes
.6 no

Ofthose responding yes, one arent added that they were
joint meetingS (of PTA and P and another said "last year."

Have you attended a meeting of PTO once, a fey times, or often?

2 .once
1. a few times

o f t en

=

2 Havetyou ever attended:ameeting of the PAC- (Policy Advisory

Committee)?

7 yes
it ha

,P

I

a. Have you attended' PAC meeting ponce, a few times, or often?

2 once
"a few times

T often

Three parents who said they often attended PAC'meetings also
said that they are or were members of PAC. One had beep a
\chairperson_for two years.- ;

b. Have you ever taken part in an activity or talked with an EDC
Follow Through advisor?

6 yes7 no

2 no response

One parent explained her contact with an EDC advisor had
been at a workshop. Another mentioned she had been on
the board of PAC last year.
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c. Do you know what EDC advisors dol

6 yes
6 no

-2' no response

"Although an explanation of the above question was not
requested, one parent offered the response: "They help
if am have any problems."'

. 4

7 -(The next ,two' question§ were responded to .by tfig 8 pareMts.w who
t

indicated that they havelttended'parent meetings7)

3. What are some of the reasons you go,to parent meetings?

responses focused on golng to parent meetings to find out
more about what is going on at school.

Included as reasons were:

- -to take part in planning activities.
- -I wanted to find out how my children were doing.
- -My kids have a lot of complaints about the teachers,
so I go to corplain a little bit.

4. Have you participated in any other Follow Through parent
activities (other than meetings) such as: the garden project,
p22sarpparentworksfldsuers?

8 yes
0 no

Other parent activities mentioned were:

6 mentioned suppers
5 mentioned workshops (one specified Christmas workshop)

, 1 mentioned volleyball

1 mentioned Garden Project

4'parents Mho indicated that they go to parent meetings
also indicated taking part in other Follow Through parent

. activities.
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Would yoillike to participate in other activities?.

5 out of this group of parents indicated interest in
"othee'activities, but did not specify particular

' activities.

2 parentsaid that health prOblems limited their participation(
/.-

1 _parent said: "If I,have time."

:I -parent said: "aepending on what -they were'and if it was
Something-T-was interested in."

(The next two questions were responded to by the 6 parents who had
indicated they had not attended parent meetings.

Did you know that there are parent meetings?

.

4 yes
0 no

2 no response

Would you like to attend parent meetings?

2. yes
no

T no response

Have-you participated in any Follow Through parent activities
(other than meetings) such as, the garden project, parent work-.
shops, and suppers?

1 yes (suppers) 4
no

I no response

the parent who had not participated in either meetings or other
activities commented.: -"I'm novery social."

Would you like to participate'in -other activities?

2 yes

One parent who said yes, indicated she would bring things
to various activities, such as baked goodg, but finds 'it
impossible to attend.

3 na
I no response
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6. How do you hear about parent activities?
, .

0 haven't heard
IT notices
4 telephone calls
6. newsletter
0 talking with bthet parents
T other (specify)--"and ftom kids"

No one indicated that they haven't heard. about parent activi-
ties. ,Notices seemed to be the way most parents heaid about
such activities.

7. How is it best-to notice you about activities.fot parents ?

6 notices
5 newsletter
2 telephone call
lr Same' way as they have ben: paper from school :'r

everal comments were of erect about notices:

-- Children bring them home chucked in.theit pockets, but-
I prefer this. =-

- -The kids always being home the notices,.

--They should mail-notices because sometimes children don't
get them home at_all.

8. Do ou',Pialie'an difficulties in arran toc me to arent
activities? vw

6 ycs
7 no

no response

One parent jUtt said "time" was a difficulty.'
Five parents mentioned child care as a difficulty in

arranging to come.

Some cOmments.on child care were:.
.

--Can't getbabysitter.
--I have trouble getting child care on weekdays because

of school. Parents don't like letting children

sit then.

- 9. Are there activities...which youPwouldike to see available for.
parents that have not been mentioned? .

2 yes
TT no

The two activities suggested Were: a class fn modern

math and a basketball game.
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Both parents indicated that they would be willing to help
make these activities possible.

C. COMMUNICATION

1. Can you tell me the ways you learn about how
(Follow Through child) is doing in school?

12. talk with teacher
2 talk with others at school

"fi talk with child\(specified: she tellls me)

6 watch child (1 s 'Recified observing in the classroom.)
0 don't know
2 other (-- learns when child brings home papers;

--learns at meetings)

The following questions (2 and 3) were asked of the
parents who said they talked with the teacher:,

2. Would you saylou have talked with
Through child) teacher:

's jFollow

2 once
a few times,.

T often
3 parents indicated that they have "not yet" talked with the

teacher this year. One said that her child had a "new
teacherT; another mother explained she had a new baby to
care ''for.

1 parent indicated that she had talked with the teacher "but
not 'abmot school work."

3 Does the teacher ask for a meeting or do you ask to talk with
t e teacher?

5 teacher asks
T parents ask
3 both

--Got note from teacher to make an appointment anytime I
wanted to.

Specific occasions for talking with teacher included:

--I go 0 open house at night.
--Coffee hour to talk with teacher.
--Teacher sent home note to set up meeting.
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D. HOW PARENTS VIEW THEIR ROLE IN T4EIR CHILD'S SCHOOL EXPERIENCE

1. Do you ". et your involvement in the school can help

your cF eaucation?

10 yes
no

both

no r'cponse

The 10 parents who responded that they do feel their invole-
ment (in the school) can help their child's education,
included three interpretations of "help":

a

6 parents responded that the child feels good when parent

is involved in school

- -Makes child feel good when someone is interested.

--When you help at school child appreciates it.

- -The kids feel important if the parents participate.

--If they know you care they will probably try harder,
but,if:.thee feel you don't care then they don't

either.

3 parents responded that a sense of partnership between
parent and child, and parent and teacher helps child

--By being involved, I know what my child is doing. Then

I can help her.
- -He knows I'm there and interested in his school anehis

problems and the teacher and I will help him together.

1 parent responded that parent's active role can help to

change things

--By making suggestions for better things and trying to
change things that aren't right.

Of the two parents who do not feel that their involvement
(in the school) can help their child's education, one

stated: "I do what I can at home."

The other clearly stated that she felt: "It's the teacher's

duty to teach them, not me. What do parents know about

teaching children, actually."
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One parent responded yes and no -- "Involving myself with
my child's school work will help her, but joining school
organizations has little to do with her education."

It would seem that most parents who were interviewed see
a strong connection between their involvement at school
and their child's education.

2. Do you see any benefits for you, _personally, in being active
in the school?

8 yes
5 no

T no response

The 8 parents who said they do see benefits for themselves,
personally, in being active in the school, said that they:

--Like meeting people (teachers and other parents).
--Like helping children.

- -Find satisfaction in knowing what is going on.
--Enjoy another interest besides their work.
- -Like learning new things.

Their comments included:

--(It) gives me a chance to be with other people who have
children in the school.

--Contact with other parents.
--Contact with teachers on a social basis.
--I learned new things and helping children makes meilfeel

better.

- -I enjoy being around children...better than staying home
alone all day,

-3. Do you think you might be more active:

if you know more about school activities?

3 yes
10 no

1 no response

if child care were provided?

3 yes
8 no

T possibly
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if other kinds of activities were possible?

1 yes
TT no7 no response

These responses suggest several possible ways to increase
parent activity tn the school:

--Increase information available on ways in which parents
might be "active" in the school (see V.6 on how it's
best to notify parents about activities in which they
are welcome to participate.)

--Explore possibilities for expanding the availability of
child care, for evening meetings as well as during
the day.

Creating "other activities" does not seem of much' nterest
to this group of responding parents.

109



CHAPTER 7

VIEWS ON CHILDREN'S LEARNING: BURLINGTON

TEACHERS, AIDES, ADMINISTRATORS, AND PARENTS

7.1 INTRODUCTION

Teachers, aides, administrators and parents were asked

questions designed to determine 1) what they thought were the most

important goals for children in school, 2) which areas were-being

satisfactorily dealt with in the school and 3) which areas needed

improvement.

Our pcpose in asking about goals for children's learning was

to learn about differences and similarities in the opinions of

people in these groups and to compare their statements on goals

for children's learning with those made by EDC Follow Through. The

questions about which goals were being met and which areas needed

improvement were included to identify areas for attention by EDC

advisors.

7.2 and 7.3 OVERALL SUMMARY AND ANALYSIS OF TEACHER, AIDE,
ADMINISTRATOR AND PARENT RESPONSE

In listening to the responses of these four groups in

Burlington, we distinduished statements related to the learning

of basic skills, particularly reading and math, from statements

related to learning of social attitudes and behavior, such as

self-reliance and respect for others. A major area of agreement
4.
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among people in'all four groups is that both types of

learning are important. The most striking, differences

can be seen as differences in emphasis or interpretation

concerning these two types of learning.

Social attitudes and behavior were related to emotional

growth and maturity by tea tiers. They stressed the need to

help children become more self-reliant, more respectful of

others, and.more responsible for taking care of themselves.

The aides also-saw this type of learning as important, and

talked of it as a necessary pre-condition for academic

learning. Some aides were Also concerned with discipline

problems. Since many of,the aides are parents of Follow

Through children, it is not surprising that this concern was

also found among the parents interviewed. In contrast to

the concern for discipline expressed by, parents and aides,

the administrators said little about discipline.

The differences in emphasis for children's learning

suggest that further exploration among groups might be worth-
,

while. The need for sharing points of view seems clear

because the differences in perspective could create misunder-

standings about what children should be learning. Clarification

of common goals,/could, support cooperative efforts among groups

in implementing the Follow_ThmuEh_prooram.
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7.4 andr7.5 SUMMARY AND ANALYSIS OF TEACHER RESPONSE

Burlington teachers gave special emphasis fo the following

goals, which also appear in the EDC goals for children listed inN

the 1974-75 Proposal for Continuation of the EDC Open Education

N\

Follow Through Program, Part One, (pp. 20-21):

-- Children taking responsibility for their own learning- -

showing initiative, self-reliance, self-motivation.

-- Children expressing themselves freely and intelligibly ,

through spoken language.

- - Emotional development -- a sense of self-worth and

trust:

- - Social responsibility and respect for others.

The teachers' equal emphasis on both social and academic

development is consistent with the goals of the EDC Follow Through

program. One of the main tenets of EDC Follow Through is that
, -

both the cognitive and the affective domains are important and

deserve thoughtful attention by teachers. It is not possible to

say from the data available whetherthe teachers we inter-

viewed held this belief before they became involved in Follow

Through Or whether it is a consequence of their involvement.

Neither is it possible from this data to compare this group of

teachers with teachers outside of Follow Through. However, it

seems significant that. there is agreement on this point between

the teachers and the sponsor.
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There are. some differences between the goals stated by the

teachers and those set out by EDC. The list of EDC goals for

children places greater emphasis on children's self-expression and

creativity. The Follow Through teachers, on the other hand, said

more about widening children's horizons and placed more emphasis

on the importance of reading.

The fact that all teachers expressed satisfaction with some

of their goals may be considered an tndiCator of a fairly high

level of satisfaction.

,.7.6 DETAIL OF TEACHER RESPONSE

.Question asked:

1. What are the most importantegoals you are trying to
accomplish in your teaching?

All eleven teachers responded by mentioning goals for chil-

dren's learning. Six also talked about their goals for the devel-

opment of their own teaching styles.

Goals related to children's learning can be placed into four

categories: (a) helping children become more independent; (b)

getting children to like and accept themselves; (c) helping

children to be able to work well together; and (d) academics. The

table shows how many teachers mentioned and how many emphasized

each category.
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Responses to Question 1. "Goals for Teaching" having to do with
children's learning

(,

Category Emphasis

(a) Become independent 6 6

(b) Like selves 7 5

(c) Work together 2 2

(d) Academics 7 3

All eleven teachers mentioned either helping children become more inde-

pendent or getting children.to like ralccept themselves. Nine put

*ecial emphasis on one the other, or both. Some teachers did not

distinguish between the two categories, as the following quotation--

indicates:

I think academic things are important, but I think
how children feel about themselves and how they view
themselves in relationship to the world and tO learning,
to being responsible kinds of people and to feeling tilt
they have accomplishments, whatever they may be ... are

terribly important. I think if people view themselves
positively, the other kinds of learning follow ... and
if they don't feel good about themselves they don't do
well no matter how much you cram down their throats.

Two of the six teachers who talked about goals related to their

own teaching style referred to moving from being "structured" to be-

coming mere 4ndividualized in their teaching. One teacher said, "I

feel very committed to the fact that when all the money goes and

when we don't have aides, that the kinds of ways one...the kinds of

"things that I said are important with children still can happen."
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She went on to say that some people think the way teachers work

with children in Follow Through can only be done with the

aides and the extra materials, but that she feels sure it can happen,

even with only one teacher. Other teachers, in discussing goals for

their own development as teachers, spoke of becoming more in tune with

what children weed, getting better organized, becoming more confident,

and improving ways of extending and connecting children's learning.

Question asked:

2. What kinds of things do you fee lit is important for children
to be Eing and learning during the early grades.

J

One teacher who had said, "My main goal is to help every child fee

successful," in response to Question 1. about teaching goals, stressed

academic matters ini-dtpunse-to-Question 2. about the things that it is

important for children to be doing and learning. When asked-ff-there

was a contradiction there, the replied:

I don't see how you can like yourself if you can't
read and write when you're seven years old or eight

years old. I know some of them feel kind of dumb

about themselves. And when they do learn some.new
word or something, they're excited about it.

116



Responses to Question 2. "Important things for children to be

doing and learning."

Learning basic skills

Learning ,attitudes or behaviors

Just as all eleven teachers mentioned children gaining inde-

pendence and liking themselves as important goals for their teachin

all teachers interviewed said something about ','basic skills" as

being important for children to learn. Several of the teachers

explained the need to learn skills for broader purposes, for example,

l

in order to do other things, or as a part of life. Three teachers,

stressed that this learning should be at the learner's own pace:

0
Along with basic skills, eight teachers included the importance

of children learning certain attitudes or modes of behavior. The

behaviors varied-widely, from de7eloping good learning habits to

becoming more aware of their bodies and manipulating materials

with their hands. Six of these teachers saidsomething about

children learning to work together and becoming more responsible

for themselves. Four teachers said that it was important-for

children to be'exposed to new things, especially to things they

might not have the chance to do or learn about at home. Field

trips were mentioned in thie'regard, along with activities like
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cooking and sewing. One teacher included tasting unusual food at

lunch in this category.

Questions asked:

3. Which of the things you think children should be doing
and learning are you most satisfied with in your class- ,

room?

4. Which of those things would be most likely to improve

inyour classroom?

a-

All teachers expressed satisfaction with at least some of

their goals A teacher who stressed independence said the children

in her class were becoming more self-reliant. Two ,teachers who

4

said. they wanted to expose childrento new things to stimulate a.

their thinking, expressed satisfaction with the' opportunities for

exploration and expresSion through manipulative materials in their

classrooms. Two teachers who said it was most important for chil-

dren to get good math and reading skills said the children were

progressing, "step-by-step," moving closer to their expected grade

levels. A teacher who talked about children learning to work to-

gether said they were doing better at this, that there was less

need for adult supervision, and there itire'fewer fights, particularly

when the children were involved in self-chosen activities.

One teacher did rnf respond to the questAon about improvements.

-Another said she coUld think of anything. A third had described,

in detail, substantial changes that had recently been made in the

organization of her classroom, changes designed to Makeit more

orderly and to contribute to the children's academic progress. Ong

V
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teacher responded in terms of improving her own abilities to

organize the room, io hear and respond to kids better, and to

help children extend an interest into learning a variety of things.

Another said she wanted children to be better able to use reading,

writing, books and materials to anser'questions on their own. The

remaining six teacher's were equally di 'iided between those emphasiz-

ing learning things in addition to basic skills and emphasizing

social interaction. One of the three teachers who said they wanted

children to be learning additional kinds of things, saideshe felt

weak in science and wanted to do more with it. Theothet'two both

said they needed to set up other "areas," spaces within the class-'

room for specific activities. One talked about science and social

z.

studies areas, the other about dramatics, plants, and a' quiet'

corner. The thiete who talked,about social interaction mentioned

the need for more cooperation among children. One said that social

growth was beginning to occur tut going slowly.. Another, who had

emphasized Academic goals and satisfaction with prOgress on

'academics, just said that progress was not'as good in the social

realm.
cc .

7.7 and 7.8 SUMMARY AND ANALYSIS OF AIDE RESPONSE

Burlington aides stressed the learning of basic skills (with

several Specific mentions of reading) and learning of social atti-

tudes yid behavior There were several mentions' of the importance

of structure and/or discipline. All aides%aid 'they-were satisfied
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with at least one of the goals they considered molt important in

the classroom. Aides held different views of which areas needed
.

improvement. Categories mentioned included social growthand'qasic

skills-and, more specifically, recognition and diagnosis of learn-

ing disibilities', discipline, and imprlovement of,akies' own.abilities

'in:various areas. In general, the aides displayed marked insight

into the problems children have.in the clastgoeand sympathy with

their needts,

The aides' combination of academic and social learning.goalk,

for children is in agreement with the goals of EDC and of the

teachers. One element contributed by aides that teacher's did not

talk about was the idea of social learning osa precondition fgr

academic learnAng. Aides:strested the need or children, to learn

to get along with others befokacademic learning can take plate.

r It seems useful to ask what implictiohs thiSefference between

\
,

,

teachers'" and aides' eiiiphasis might_ have for the program; One,
: ' 4. , n J

ramification might be mare EDC a6isor attention to aides, regard,

ing their concerns about children's tehavior and soctil learning.
I J

It seems sighificant that so many of the aides spoke as parents
sa

of Follow Through children. The fact that their attitudes seemed

congruent, with those of the teachers and kith EDC's goals is

encouraging for the involvement of parents in Follow Through.class-

rooms. Aides, who are also parent, s, have found satisfying roles

in Follow Through and support the goals: of the program: Although
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this is undoubtedly easier for aides to do as they work regularly

the classroom it suggests that parent v6.4nteers could also

work well in Follow Through classrooms.

7.9 DETAIL OF AIDE RESPONSE

Question Asked:

1. What kinds ofhings do you feel it is most important ,

for children to be doing and learning in school in the

early grades?

When asked what as most important for children in'the early

grades to be doing and learning, ten of the eleven aides answered

in terms of both basic skills and social attitudes or behavior.

Three stressed basic skills first and then mentioned social learn-

ing. The other seven aides reversed the order, talking.about

things like learning to get.along with the other children. first

and then saying that basic skills were important. The eleventh

'Aide stressed basic skills and the ways they can be learned.

Three aides implied there are certain pre-conditions for

learning bisic skills. One said, "I think they have to settle down

before they can learn anything," explaining that this meant being

able to sit and listen. Another aide believed children,had to have

good feelings about themselves. She said that'Many children come

to school feeling that t71;771istid and that this feeling has to be

changed before they can learp/They need to have positive exper-

iences that help them to like themselves. According to this aide,

.the next i1step s relating with other children in the classroom.
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After these two pre-conditions are met, she said, the children can

"merge into learning situations in the classroom."

The third, aide who mentioned pre-conditions for learning made a

point of the special role that aides can play. She,said:

I think a child has to be comfortable with a
teacher and with an aide-. I think with an aide,
a child is comfortable because in the back of his
little mind he knows that the aides are mothears,
and that means a lot to them.

She said most of the aides are known in the neighborhood, which

often makes children more confortable with them than with a new teacher.

The kinds of things aides mentioned -under the category "learning

social attitudes and behaviors" included.getting along with other children,

learning to share, learning consideration, and learning to take respon-

sibility for things like cleaning up. Sharing was seen as one of the

hardest parts of.getting along, with, others. One aide said, "A lot of

them don't share...they hate sharing...maybe its because a lot of them

don't have things at home," and added that they need to Yearn to share

the attention of adults too.-,Another aide put the same kind of learn-,

ing in terms 'of "respect," not hurting others,- realizing that they

can't do certain things at certain times.,

The basic skills aides said children should be learning included

reading, writing, arithmetic, scienceiand recognition of colors and shapes.

Reading,, mentioned explicitly by eight aides, was the specific skill most

frequently mentioned. Two aides stressed discipline and structure as

necessary for children to learn basic skills., One aide said that
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children require at least a "semi-structured" class, in which they

know they' have to sit down and do-reading and other work, in order

to insure that they learn the basic skills. The other aide spelled

out her'concept of "structure". She said that children need some

pressure to learn things, they they should have some drill, especially

on numbers, even if it isn't fun, adding "I don't think we should

always feel guilty if learning isn't fun."

One aide's comments illustrate the predominant aides' view

stressing both social attitudes and behavior and basic skills as

critical. She strongly stated that the first thing she was con-

cerned about Was that children learn to respect each other; then

it's important for them to read, write and do arithmetic. She went

on to talk about a boy in her class who couldn't read, saying that

she felt he had the ability to learn, but somehow hadn't been

helped enough in reading with the result that he now lacked con-

fidence in his ability to learn to read.

Two other aides stressed the importance of reading and express-

ed some doubts about the success of Follow Through in teaching.

reading. They thought the program was a little too open with regard

to reading and that some children failed to learn to read as a

result.

Questions asked:

2. Which of the things you feel children should be doing and

learning are you most satisfied with in your classroom?

3. Which of those things would you most like to improve in

your classroom?

123



I-

All eleven aides were satisfied with at least one of the areas they

had listed as being most important. Three said they were pleased with

everything and then listed some of the specifics. Reading, phonics,

and math were cited by two aides as areas of satisfaction. Two aides

'Said they were pleased with progress in social attitudes and behaviors,

one telling a story about a girl who had been very disruptive in class

at first, but who has been able to stop, crying and start working with

others, making it much easier for her to enjoy school and for the rest

of the class to like her.

Two aides made a point of saying how much they enjoyed working with

the particular teachers they worked with this year, and expressed great

satisfaction with their own roles in the classroom.

When discussing improvements in the classroom, four aides mentioned

things within the "social" category, two within the "basic skills" area,

and two,felt that nothing needed improvement at the, time.

Two aides wanted to imprc4e their abilities to diagnose children's

needs. One spoke of the importance of recognizing children with severe

learning problems and working with them right away. Here she cited the

help recieved from the Howard Mental Health Center. Another said that in

math she and the teacher Were still "searching for where they (the

children) are," in order to begin instruction. She attributed the-

difficulty of diagnosis to the children's having memorized simple

operations which made it possible for them to get by but which also

made it difficult for them to progress beyond those operations. When

asked how they might make the jump, she said they needed the chance to



work with more manipulative things.

Two aides talked about the problem of getting children to

settle down. One said, If a child fusses with me then I find oui

right away if he's had breakfast...I think finding out what's

really the problem, why he doesn't want to work, is important."

The other stressed the teacher's and aide's responsibility to en-

force discipline. She said, They think that they're here to play.

Free play all the time, that's all they ask for," adding that she

and the teacher try to explain to them that they also have to do

their work.

One other aide who spoke of increasing her own skills said she

would like to learn how to get children who "do what you ask and

nothing rilore" to be more self-directed.

7.10 and 7.11 SUMMARY AND ANALYSIS OF ADMINISTRATOR RESPONSE

The Burlington administrators include the two principals and

the on-site project director for Follow Through. Agreement among

the three administrators was fairly high. All found reading

important and placed it within a wider context. All three admin-

istrators believed that children should feel good about themselves

aryl like school. In general, the statements of the two principals

had a different tone from that found in other interviews, while the

project director's statements were similar to the teachers' and

aides'. The,expressed goals of the O'incipals with reaard to

children's learning differ in emphasis from those of tpechAns And
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aides because the principals are responsible for the whole school

and tended to think of their jobs in terms of the long-range impact

of schooling on society. Both of the principals felt it was important

for children to learn to make decisions. They agreed with teachers,

aides, and the Follow Through sponsor that social learning and

academic learning are both important. The principals were joined in

that opinion by the project-director, who otherwise expressed opinions

very similar to those of the teachers.

7.12 DETAIL OF ADMINISTRATOR RESPONSE

Question asked:
s;t4

1. What do you think is important for children to be doing

and learning in school during the early grades?

Both principals thought children should be learning to make

decisions, obtaining communication skills (including reading),

experiencing success and feeling good about themselves. The project

director singled out reading as one thing all children should learn.

She talked at length about conditions for children's learning.

Liking school was the major pre-condition for learning. She also

feels that having a "good teacher" is important to a child's want-

ing to come to school, along with having many experiences and

materials available in the classroom.

One principal believed the school should help children to feel

good about themselves so that in later life they could make decisions

*Scs pace 11
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Which would benefit society as a whole, although such decisions

might run counter to their individual interests.

The other principal discussed the importance of children having

experiences in making decisions that aren't,of the life and death

.variety, evaluating the results Of their own choices and making

other choices, developing their own value systems, and learning how

to succeed. He said that some children know so well how to fail

that they must be given the opportunity to learn how to succeed as

early as possible. When children are ready, they should learn how

to communicate by speaking, listening and writing, and non-verbally

through numbers, letters, symbols and even by ESP.

Questions asked:

2. Which of those things are happening to your satisfaction

in your school?

3. Which of those things would you like to improve in your

school?

One principal said that the things he was satisfied with

depended very much on how he was feeling at the time. TIe other

principal said, "I am increasingly confident that we are teaching.

reading, writing, and arithmetic without dumping on kids. I'm not

sure that our tests show it yet, but-I feel good about our progress

here.",

The principal who said that his satisfactions varied with .

his mood thought all areas needed imprOvement because they
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needed to be happening faster. If he-hid to pick just onearea--

needing improvement, he said it would be listening - and students,

faculty, and himself should all learn to do it better. The other

principal found this question difficult to answer because he thought

of improvements in terms of individual teachers indifferent dines

and situations. In general, he believed there was a great deal of

waste of materials and that the children's artistic and creative.

work was not as good as it could be. He thought this could be

improved if teachers would think about, experiment with, and

discuss their methods and purposes-with each oth&. The project

director had a similar resppnse, saying that the question was too

vague because she thought in terms of specific classrooms. She

felt in the preceeding years some classrooms had allowed too much

freedom, not giving children enough structure and direction, but

that this had improved because teachers had grown in their under-

standing that children need order. She also talked about getting

volunteers in classrooms to be able to work with each child

individually.

7.13 and 7.14 SOMPRY AND 1d OF PARENT RESPONSE

Eesic skills were of primary importance to Burlington parents,

with concern for a child's social and emotional growth a strong

second. Most often these two concerns were mentioned together. By

far the majority of parents were satisfied with how the school

*See page 39
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handled the issues they felt were most important. W!len parentsdid

mention areas needing improvement, they talked about reading and

the general need for more discipline and less freedom. They also

commented on the roughness of the children with each other.

The apparent satisfaction may in part be a result of the

manner of selecting parents for interviews, which included five

parents recommended as being active in the program. We also do

not know if parents who refused to be interviewed did so because

of negative attitudes toward the program. However, in spite of

this bias it seems important that the program was valued by most

of the parents interviewed.

Compared to the other groups who were interviewed, fewer

parents emphasized the importance of both academic and social0

learning, but enough did to indicate a fair degree of agreement

between program staff and parents about what children should be

learning. There is some indication that parents placed more

emphasis on the need for discipline than did other responding

groups.

7.15 DETAIL OF PARENT RESPONSE

Question asked:

1. What kinds of things do you feel important for your

child to be doing learning at schobl?
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--'1--------5respOnses mentioned only the following academic areas:

- Reading, writing, arithmetic, alphabet printing, numbers.
- One parent felt that reading is most important.
- Another said, "Her reading could be better."
- Another stated, "Just the regular work--reading."

c

3 responses included only areas of children's social and emotional
growth:

- Adjust to getting along better_with other children at school;
sharing.

- Let them work on their own with guidance; not being pushed.
- How to control temper and learn patience; how to get along
better with other children.

6 responses were combinations of academic, social and emotional
growth:

- Learning to get al°ong with other people; reading, math.

- Math, reading and getting along with other children. ,

Reading and arithmetic doing good; learning to be sociable;
work out problems with students aid parents.

- Math, reading, getting along better with other children. Not
. so many fights.

- Doing well in everything; enjoys school.
- Reading, spelling; likes to be on hdr own.

14 (all) parents interviewed responded to this question in the
various ways mentioned above. Another way of presenting the
response is:

10 responses included reading as important.
7 responses mentioned arithmetic.
6 responses specified getting along with other children as

important.

3 responses included the importance of children working on
their own.

Question Asked:

2. Of the things you have mentioned, which ones do you feel
get enough attention at your child's school?

5 parentS felt everything they mentioned was getting enough

attention. One stated that she liked the whole program--
"All children get a lot of attbntion."
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4 parents specified academic areas which they feel get enough

attention: Reading; spelling; numbers. Three of these re- .

sponses noted improvement; "reactingshe's getting special
tutoring; spelling getting better."

1 parent said they are trying to teach her child how to control
his temper and are very patient with him in doing this.

1 pareht said she couldn't really answer this question because
she doesn't know what a six year old should be learning at
this point.

1 parent responded by saying: "I haven't been to school this
year, but my other boys didn't learn to read as well as I think

they should. I wasn't satisfied at all with the Follow Through

program."

Question Asiced:

3. Which things seem to -be getting too little attention?

7 responses indicated "none".

5 parents did not respond to this question.

1 felt that reading was a problem in Follow Through.

1 'parent said: "They aren't strict enough."

Question Asked:

4. What are the things you like `most about the Wheeler

School (including Follow Through)?

13 parents offered favorable responses to this question.7 parent said: "I don't think it's any different from any other

school."

Responses to this question seemed to refer to three categories:

(a) staff, (b) schOol atmosphere, (c) programs Wheeler School offers

for children and for parent. Comments also reveal advantages which

parents feel are inheeent in different aspects of the Wheeler School'

"Program.
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(a) ,Staff:

5 parents specified things they like about the staff at the Wheeler
School:

, --Staff easy,to talk with.
--Good teachers.
- -Cooperation with the staff.

. --Young teachers, up with the times;
like the kids.-

. --Making parents welcome in the
school and welcome to participate.

.(b) School atmosphere:

3 parents specifically commented about the friendly atmosphere at
Wheeler School:

- -Like small school; being able to
go to school and have them know
who I am. And children are not
numbers.

- - "I like the friendliness in the

school. The *tole environment
is wrapped around the kidS. It's

a low income area and children get
to go to a lot of'different places
maybe they wouldn't get to go to!"

(c) Programs the Wheeler School offers(for children and parents):

7 parents referred. to:

--Oerything to do with Follow
Through.

,--"Whole program is a nice idea.
Did have doubts about if,but
it seems to be working out better
than expected."

--Children enjoy school in general.
--"I like the lunch program and
having them there all day so I
don't have to go get them at
_noon."

- 4nvolves parents more.
--"I like the way it's run and
they are'doing more with children,
trying to get to them more."

--Dental work is also a good idea.
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Ouestion4Asked:,

5. 'What are the things you like least abobt the Wheeler School
(Including Follow Through)?

4 parents indicated that there were no things in this category for
Them.

One said: "Nothing to complain about." Another indicated that her
child was only in first grade and she really'hadn't-found anything
yet. - .

,

5 parents mentioned specific things they liked "least":

--Physical set-up of the old
building.

--Would like children to start
school at 9:00(Instead'of 8:30).

--Not enough cooperation(didn't
specify about what).

--The open classroom.
-- Parent ;was upset beqftuse she

-wrote a note ask4ng-that-her-----
children nOt,be included in an
optional activity, and; they
were included anyway. : .

2 parents had criticism regarding out of school times:

--"They should have a ldt more
discipline during out or after
school times.

--Children hang around and beat
up on each other instead of
being sent home directly."

--"Not me but the other mother- -
--a lot of the kids are rough- -
and the mothers have to walk chil-
dren to school to see that they
don't get hurt."

3 parents did not respond to this question.
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.CHAPTER 8

4 THE EDC APPROACH TO LEARNING:
OPINIONS OF BURLINGTON TEACHERS

8.1 INTRODUCTION

This chapter concerns objectives for children's learning which

havelbeen advocated by EDC advisors. The objectives were broadly

stated and related to basic principles of the EDC approach.

Burlington Follow Through,teachers -were asked to respond.to

questions aboUt (1).ehcour-aging open expression of children's needs

and feelings in the classroom, (2) building on children's int4restss,

as a starting point for teaching, (3) giving children a greater

amount of-"choice in what they do, and (4) evaluating children's

progress on the basis of the children's abilitieS. The questions

were used as a starting point for discussion about teachers' inter-

pretations,of the principles and about how teachers applied the

principles s-in thgir classrooms.

SUMMARY OF TEACHER RESPONSE

Open Expression,

All teachers said they encouraged open expreS-Oon of children's

needs and feelings. Benefits were cited for the teacher and for

children. Open expression was said to make at possible for the

teacher to learn more about what children need and'how they learn.
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It was also seen as a learning experience for children. Teachers

made.it clear that they continue to exercise control over the kind

and amount of expression in their classrooms. Some teachers said

they do not initiate discussion of sensitivetopics, but deal with

them as they arise. ,However,they referred to actions they took

that would be likelpto stimulate such discussion, such as bringing

pregnant animals into the classroom.

Building on Children's Interests

Although all teachers expressed agreement with the principle of

using children's'interests AS a starting point for teaching, they seemed
,,

,

tto attach different amounts of importapce tc children's interests as

compared to basic academic subjects. Some teachers described their

teaching as being centered onchildren'slinterests while others used

basic skills as the center and pursued Children's interests asthey

related to other classroOm activities. Teachers talked about four re-.

lated ways of building on children

//'s

interests: creating a setting where

children could pursue interests, stimulating their interests in new

things, encouraging children to 7blloW an interest, and helping a child

extend his or her interest into/other areas.

Children's Choices

Teachers seemed to hold/a range of opinions about the appropriate

extent of children's choices, similar to the range of opinions about

the importance of children's interests. Some teachers said they gave

children choices about their academic work as well as other activities

136



in the classroom, but most said choices were limited to activities

othpr, than academic work. Teachers made it clear that they consider

choice-making a skill that children learn, which means that teachers

mugt help them make choices both by giving directions°and by con-

trolling the conditions'for choice-making.

Evaluating Children's Progress

All of the teachers said they believed in evaluating children's

progress on the basis of their own abilities. They u,,cribed various

methods'of diagnosing children's abilities and recording their progress.

Tfie greatest emphasis was placed on abilities in the area of basic

academic skills. Several teachers spoke of the difficulty of keeping

track of each child's progress when so much of their work is individu-

alized and when more than one adult is active in the classroom.

8.3 ANALYSIS OF TEACKR RESPONSE

Open Expression

The most interesting point made by teachers in responding to the

question about open expression is the strictly educational function served

by such expression. Teachers saw\open expression as contributing sig-

nificantly to the children's.growing Self-knowlege and self-confidence and

as making it possible for teachers to understand the children and teach

them better. Although an argument can be made for open expression on

purely humanistid grounds, i.e., on the grounds that children have a right

and a need to express themselves as human beings, the direct effects on

children's (earning may be more persuasive.
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Building on Children's Interests

Since this question was found to overlap considerably with the next,

no detailed analysis will be presented here. However, we were surprised

to discover in the teachers' responses to this question that every example

given'of building on a specific dhild's interests involved boys. We'can

only wonder whether this was an accident of whether it reflected a

classroom reality. Do teachers consciously or unconsciously work harder

to build on boys' interests than.on girls'? It may be that girls are`

socialized to be more easily satisfied with standard school work and that

boys, who so often cause problems in classrooms, become easier to work

with when they are pursuing their personal interests, causing teachers

to concentrate more on boys' interests than on girls'.

Children's Choices

Discussion about the appropriate number and kinds of chOices for

children seemed to reflect teachers' feelings about children's

abilities, to make appropriate Choices. Teachers seemed to agree that

increasing the range of choices for children i§ an important goal.

Choice-making is viewed a-s-.a skill to be learned.,\ Limiting the

number of available choices or otherwise helping children to choose

can be seen as a technique for improving children's choice-making

skills. Teachers stressed the necessity_forchildren to learn basic_

academic skills, such as reading and math. Most teachers felt

responsible for planning and directing children's academic work.

They most frequently encouraged children to make choices about
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non-academic activities, Free choice for children has an important

but limited role in struct4ing learning experiences in Follow

Through classrooms.

Evaluating Children's Progress

Teachers' use of grade levels as a measure-for diagnosing ability

suggests a distinction between using grade levels to determine where a

child is able to function and using them to determine where the child

should be; The difference is hne enough to be potentially confusing.

Evaluating children's progress on the basis of their abilities presumably

means working with them on their own levelirather,than treating them all

as if they had the same abilities. Finding the child's level of per-

formance in terms of grade levels is one way to do that. The danger is

that the grade level measure is so often used as a prescriptive standard,

as the level at which all the children are supposed to be functioning. If

they aren't, something is assumed to be wrong with the child or the teacher

or both. It is not clear how strong this tendency is, but there were signs

that it is active. One teacher told of having to reassure some parents

by'comparing'their children's leve\ with a chart giving the "normal" level

for children by their age in months.\ Another teacher spoke of feeling

that the Vress.ures for "accountability" could easily lead in this direc-

tion. She said that the check sheets used to record children's skill

development, obstensibly to keep a record of progrest, "evolves into

teachers feeling pressure to get'these kids checked off, which is

transmitted to the kids, and then -- final horrible step -- these kids
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can only acquire these skills in this order!" One of the forces

influencing teachers to use grade levels may have been revealed

when a teacher stated that the problqm with her reports to parents

on their children's progress was that she was always so enthusi-

astic that the parents tended to be disappointed the next year if

the children had problems.

The problems some teacher talked about in trying to keep records

on children's progress when they have many different activities and

more than one adult in the classroom seem important enough to be

emphasized as an area for EDC advisory work. Since both, teachers

and parents need to know how the children are progressing and since

EDC is reluctant to evaluate children's abilities solely on the

basis of standardized tests, it would seem appropriate for EDC

,

advisors to offer sustained assistance to teachers who areArying

to develop methods of diagnosing children's abilities and recording

their progress that are better suited to their classes.

Three points deserve emphasis in analyzing the responses included

in this chapter. Une is the unexpected coherence found among the four

separate questions. The second is, the teachers' descriptions of

the.:r roles in the classroom as being extremely active, contrary to

theearicature of the passive teacher in open or progressive class-

rooms. The third is the persistent distinction made by most teachers

between children's work on basic academic skills and other kinds of

classroom activities.
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(1) The four questions asked of Burlington teachers in this

section were derived largely from an interview schedule used in

another study. ("Teacher Interview for 'A Study of Teachers in

Open Education Settings'" by the Early Education Group at Education-

al Testing Service, Princeton, New Jersey, Spring, 1972.) They

were selected because they seemed to be broad enough that teachers

in many kinds of classrooms would agree with them. They were not

intended to define open education or to represent a coherent set

of principles.

Therefore, the interrelations discovered among teachers'

responses to the questions were interesting because they tended to

establish at least a beginning of a coherent set of principles that

guide EDC Follow Through teachers' practices. Free choice and open

expression by children, in addition to promoting their learning was

seen as giving teachers the opportunity to observe what they are

interested in and what their abilities are. Records of those

observations were said to help teachers evaluate children's progress

and to build on their interests.

(2) Teachers' responses indicated that they take seriously

their responsibility to plan and initiate classroom work, to

monitor children's learning, and to intervene to improve it. It

would not be necessary to emphasize this if it were not for the

widespread belief that the open classroom relieves the teacher of

these responsibilities and leaves everything up to the child.
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The difference between conventional classrooms and

those described by many Burlington teachers is not the

difference between order and chaos but the difference

between imposing a set plan on all of the children versus

creating environments in which teachers can learn about

individual children and in which children can learn in ways

that are appropriate to them. This was described as a-

very difficult and challenging task, but a rewarding one.

We hope that one result of this report will be that

teachers will learn from the Burlington teachers' state-

ments that open classroom teaching is truly teaching, and

that it demands more, not less, teacher initiative and

responsibility than does conventional teaching:

(3) Many responses implied that a distinction was

being made between learning of "basic skills," especially

math and reading, and other classroom activities. The

distinction seemed to be more between those times or those

activities that were devoted primarily to the learning of

skills and those devoted to more broadly defined purposes.

The' first group, the-basic-skills learning; often- seemed-

to involve textbooks, workbooks, regular small group meetings

with an adult, and assigned work. Much of this was highly

individualized, but it was primarily teacher directed. The

other kinds of activities were more varied and, generally,
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allowed more choice for the children. These activities were often

related to specific "areas," placed in the classroom where'the

appropriate materials are stored and used.

The apparent belief of all but one or two teachers was that

if children are to learn basic skills, then those skills must be

taught to them in relatively conventional form at least part of the
.10

time. Most of these teachers stressed how all activities children

engage in contribute to:their learning, but that teacher directed

instruction in basic skills was necessary:

8.4 DETAIL OF TEACHER RESPONSE

Question Asked

1. EDC Follow Through encourages open expression of
children's needs and feelings in the classroom.
Do you share this goal?

All eleven teachers said that they share the goal of encourag-

ing children to express their needs and feelings. Responses to the

first follow-up question "What benefits do you see in open expres-

sion?" fell into two categories: benefits to the teacher and bene-

fits to the children. Benefits to the teacher were mentioned

explicitly by two teachers. They believed teachers could learn

more about what children need-and how they learn when the children

were encouraged to express themselves openly. As one teacher put

it, "You can tell from what they want what they need."

Other benefits listed were related to children, though some,

such as improving relationships, could include teachers as well.

144-
143



required that they do some academic work each day. Other

problems included the need to have sufficient private space

in the classroom to allow children to talk about sensitive

things that happen at home.

The final follow-up question, designed to elicit examples

of open expression, was, "Do you encourage talk about things

like sex, deAth, birth, race, and the fears children have?"

The most frequent response was that the teacher did not make

a point of bringing up such subjects but she would deal with

them when they arose. Several teachers gave illustrations of

how a subject like sex would arise. Such conversations.would
3

follow the teacher's bringing things like birds' nests or

pregnant animals into the classroom. Four teachers said that

race was something they did bring up in their classroom and

that this could be difficult because the city is "so white."

as one teacher put it. One such discussion developed after

a field trip to ..a turkey farm where the children became curious

about the turkeys' different colors.

One teacher, who believed talking about sensitive issues

-was-important,expressed her-ambiva2ence_abaut_encouragingsuch

talk. She said she did no know hov parents would reach to children

being exposed to views that might differ from those of their parents.
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Question Asked:

2. EDC's Follow Through program stressed "building on
children's interests" as a starting point for teach-
ing. Do you agree with this principle?

If yes: How does this work out in practice. First,

how do you find out what a child's interests
are? (examples) How do you build on those
idtars? (examples) .

All eleven teachers indicated basic agreement with the idea of

using children's interests as a startinj point for learning. The

qualifications and comments in response to questions probing how

teachers build on children's interests indicated a range of impor-

tance attached to "building on children's interest." Some teachers

seemed to see children's interests as the foundation of their

teaching, while others stressed the basic skills curriculum, de-

scribing children's interests'as important in other areas.

Three teachers qualified their agreement with the principle of

"Wilding on,children's interests" by adding that children's inter-

ests were not sufficient in themselves as a starting point for

teaching. One stated that some children don't know what their'

interests are. Another, in making the same point, said that you

can't leave all the learning to the children's interests because

their experiences have not been varied enough. The teacher needs

to introduce new things to Frillow Through children in order to

stimulate their interest and their learning. The third teacher dis-

tinguished between basic academic/subjects such as math, ruding,

and spelling, which she saiN should be directed by the teacher and

)
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other areas in which learning could grow out of children's interests.

An example she gave was a unit on American Indians that grew out of

a child's report on, sign language.

When asked how they learn what children's interests are, nine

teachers said by observation, six said by working with th0 children,

and five said by talking with children. Observation seemed to have

a specialized meaning as used. in this context. Teachers spoke of

intentionally and systematically noting what children choose to do

in their free time -- including books chosen, pictures drawn, and

imaginative play -- what they write about, what they bring in to

share with others, and how they react to things the teacher puts in

the classroom. Such observation suggests a close relationship to

the other parts of the EDC approach discussed in this chapter --

open expression of children's feelings, and allowing children to

make choices. Teachers said they learned a'great deal about what

children are interested in and how they learn by encouraging them

to express themselves openly and.ttmake choices. One teacher who

said she learned about children's interests from talking with them

said, succinctly, "Give children freedom of conversation and listen."

Working with children on a regular basis was given as the con-

texi-Tor observation-and conversation with -VIVI-6'in. The importance

of the context suggests a point that several teachers made or implied.

That is, that the teacher must create proper conditions for learning

what children's interests are.
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Perhaps the best way to summarize the responses to our

'questions about flow teachers build on children's interests is`

with a teacher's comment, "Encourage what you discover." Examples

were given of seeing a child buildinga,bridge and sending him to

the Learning Center and Resource CeAter to do'more building, of. .

d/-

teaching counting with racing cars, of bringing in an airport game

for a boy who likes planes, and encouraging.a boy who received a

silkworm incubator for his birthday to write "volumes" and spend

"hours in the library" learning about insects.

One teacher described.bringing materials into the classroom

to encourage the interests of'some children and working with

another teacher to-tie reading and math into an activity that all

the children enjoyed.

From teachers' comments, four related ways of building on

children's interests can be discerned. The first is that the

teacher creates a setting in which childrenare able to pursue

their inteiests-. Second, the teacher can-'be active in stimulat:

ing children's interests, bringing in materials or planning

activities to create. interest and then working to build on that

interest. Third, when a child has demonstrated an interest, the

encourage the child to maintain it, again with
. ,

appropriate materials, time and verbal assurances that it is

kalued. An example was given of a boy who becamb very involved

in writing a report on sunflowers. He didn't want to take time
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out to do hiviath that day and the teacher told him that she didn't.

expec.him to because he was busy with something that was important

to him. The fourth way of building on children's interests was

often called "extending". This refers to starting with a partic-

ular interest and using.itto lead into other areas, particularly

-7-- areas of reading and math. The boy counting racing cars was one

example of this. An important part Of this process is the teacher

being aware that other learning is taking place. One teacher

described a boy Who was very interested in drawingand said that

he had evenearned math by doing it: "I worry that.he isn't (let-
C.

ting his addition, but when I talk with him about his pictures I

see he is."

Question Asked

3. EDC's Follow Through program emphasized giving thildren
a greater amount of choice in what they do. Is this

one of.your goals?

If'yes: What kinds of things do they make choices about?
On what basis do they choose; whimst-what
friends are doing, genuine interests, etc.?

- How do you know when a choice is based on
genuine interests? Do you help chijdren

0 choose? How?

Discussion of responses to the question about children's..

choices in the classroom requires a deftnitturof the term--

''activities," ,which was often used by teachers to describe the

things children were allowed to choose among.

Four teachers mentioned art asone of the activities in their

room, three mentioned games, both for recreation and instruction.
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Two mentioned listening tp records and taiesN and individual

teachers talked about listening to stories, playing in the doll

Mouse or playhouse, and working with plants.. Some teachers listed

more obviously academic activities'suth as working on projects4

about Indians or space, and one, indluded reading and math in the

list. Although open education theory holdi that any number of

"activities" can have dirett benefit for the learning okuacademic"

subjects such as reading and math, there seems to be'a Clear

ti

distinction in the minds of most.teachers between academics --

reading and math, complete with texts and workbooks though often

individualized -- and activities includihg examples listed

above that may or may not contribute directly to the child's,

development of skills in reading and math.
\

The question about children's choices revealed a range of

numbers and kinds of choices. Two teachers -said that children

choose activities when they have finished their academic work.

Four other teachers spoke of specifit times when all, or some

/
.

Oasis members could choose an activity. Another group of three

teachers described the same arrangement, but added such things

as choosing-aparticular_hOusekeeping task in the classroom: The

final two teachers said that children regularly make choites
c

about academic work as well as 'ocher activities, though one said

that the teacher and aide identify certain children and work .

with them on things they think the thildren should be doing: In
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both these cases, the choices seemed to be, mainly when the academic'

work would be done, not if it would be done. One of these teachers

mentioned having encouraged a boy not to interrupt his work on

.sunflowers to do math. She also described a "contract" system used

to help structure some children'slearning.

Types of Choices Children Make and Number of Teachers

Citing Each Type

Choices Made About Number of Teachers

Activities when academic
work is finished 2

N
,

Activities during time
for non-academic work 4

Acti,yities and other non-

academic things 3

Activities and academic
work .

2

All of the teachers who were asked whether they ever help

children make choices said that they did in some way. The most

often mentioned way of helping children to choose involved direct

suggestion or.guidance into a broader range'of activities (five

mentions). Three teachers also talked about narrowing the range

of choices offered as a way of helping childrento choose. Two

said they limit the number of children for each activity. Other

approaches included spelling out choices, preventing one child

from monopolizing an activity, and seeing that ch,i4dren finished
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activities they started.

Teachers said they.helped children'who were unable to make

choices on their own, especially if they were not doing anything

or doing the same thing all the time (six mentions). Three other

situations'callfng for teachers' help were children choosing to

do something they did-not have the skills for; children who were

not finished with one activity who wanted to start another; and

children whose choice was not available. Three teachers toldof

starting the school year allowing a large number of choices than

they offered at the time they were interviewed. All said that the

children had not been ready to make so many choices, so it had

become necessary to restrict the number of 'choices available. One

teacher added that it might have had to do with the types of

choices or the way they were set up. Two other teachers described

the opposite procedure, saying that they had intentionally started

off gradually and added more choices as the children learned to

deal with them.

When asked what they considered the basis for children's

choices, Most teachers responded in terms of the interviewers'

examples -- doing what friends do (three mentons) or genuine

interest,(three mentions). One teacher said that there is a

tendency among both children and adults to do what comes easily,

what they are comfortable with. Another teacher said she was

surprised to find many children choosing what they think they

152



should do, such as math work. When questioned about how they could

tell what the basis for choice was, most of the teachers who re-

sponded (four) said that children would stick to things they were

genuinely interested in, or they would qufckly become dissatisfied

with choices that didn't reflect their own interest. One teacher

said children would often tell her if they were strongly interested

in something.

Question Asked

4. EDC Follow Through encourages evaluating children's
progress on the basis of their own abilities. Do
you try to do this in your classroom?

If yes: How do you diagnose a child's ability? How do
you keep track of each child's progress?
How do you share your evaluation of the
child's progress with parents?

All eleven teachers agreed with the principle of evaluating

children's progress on the basis of the children's abilities, and

said they tried to do this in their classrooms. One teacher re-

sponded, "I can't imagine how else you ao it," and another spelled

it out as "not comparing one child with another." However,

there were some differences irk the ways that teachers went about

this, reflecting different interp7tations of the principle.

When asked how they diagnose a child's ability, eight teachers

said they looked for skills related to reading, wfiting, and math.

Two teachers stated a concern with perceptual skills related to

academic abilities. One of those teachers had constructed a

Piagetian diagnostic instrument to measure those skills, and both
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teachers used it with their classes. Four teachers specifically

mentioned placing children on grade levels according to teacher-

constructed tests, informal reading inventories, and "level

sheets" -- made up by teachers in the school and in use for

several years. Two of these teachers also relied on the sequenc-

ing of textbooks to diagnose children's abilities; since the dif-

ficulty of the books is known, the child's facility with the books

is used as a measure of his or her ability.

From the descriptions given of diagnosing ability levels, it

seems that for some teachers skill levels are formally tested only

at the beginning of the year, and followed later by less formal

methods of keeping track of progress. Others made it clear that

they continue testing on a regular basis, e.g., "I periodically

test kids myself to see what they know." But in all cases, in-

formal observation and testing seem to be used often. One teacher

said that you have to "give children many kinds of opportunities

to show what they can do." Another said that she could tell which

children were having trouble because they would stay away from

activities requiring the skills they lacked. The reliance on

informal measures of ability emphasizes the importance of allowing

children choices and free expression, since these seem to reflect

children's progress.

One teacher used the question about diagnosing children's

abilities as a springboard for bringing up another kind of diagnosis.
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The thrust of our question was evaluating individual children, but

she expressed concern about evaluating the class as a whole.

Specifically, she was concerned about the hest balance between

individualized learning and free choice on one hand, and "large

group structured kinds of things" on the other. She felt that the

latter were necessary, if only to give the teacher respite from

the rigors of dealing with so many different activities. She

wondered, however, whether they were appropriate in an open'class-

room and, if so, how to evaluate the learning that takes place

in them.

Only two teachers volunteered that they consult the records

kept by previous teachers as an aid to diagnosing children's

abilities. One of those mentioned that she had talked with Head

Start teachers and was surprised to learn that this was an unusual

practice.

Teachers were asked how they keep track of children's ptogress,

and all eleven reported keeping some kinds of records of children's

activities such as what they did during the day, which adult or

adults worked with the child, what was accomplished. Five teachers

said they kept "anecdotal" records noting important incidents of

various kinds. The third category of records concerned skills

development. Four teachers mentioned keeping records of reading

skills and four mentioned math records. Only one teacher said.

she kept all three kinds of records. The forms these records took
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included: (1) notes, apparently in narrative style; (2) prepared

checkli,sts or other instruments; (3) notation of children's ,progress

.in textbooks; and.(4) a chart showing expected performance for

age. inally, there seem to be two emphases given to the purposes

for keeping records. One is to keep track of children's overall

accbmplishments and difficulties. The other is to check off chil-

dren's progress in 'pre-determined skill areas..

Responses to "How do you keep track of children's progress?"

Number of

Typelorrecords kept of children's progress Mentions

Record of Child's activities 11

Anecdotal records 5

Records of skills development 4

One teacher offered a vivid picture of the advantages and the

problems of keeping records of children's progress. She was in

favor of evaluating children on the basis of their abilities, and

gave ah example of how her records had helped her deal with a

problem. She said that a boy who had been in her class the prev-

ious year began this school year acting in a very immature way.

She was very bothered by this until she checked her records from

the previous year and found that he had used the same strategy

for testing the classroom situation then but had eventually dropped

it. This was reassuring for her and for the boy's mother.
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The same teacher commented that "When one's teaching is so

highly individualized, it's difficult to keep track of each child's

progress." She then related that each year she starts out with

the best of intentions but soon finds herself overwhelmed with the

ditto forms and categories and within three weeks she has giver up

the effort. She also expressed the. hope that'she, her aide, and

student teacher would work out a manageable and useful system for

keeping records. Her feeling,was-that,they would probably throw

out all the prepared forms and just keep a looseleaf notebook with

pages for each child. Entries would concern anything that seemed

significant for that child.

It is easy to imagine other teachers having the same problem

since they all listed large numbers of things they do, and all

have many different things going on in their classrooms.simultane-

ously. A complicating factor in record keeping is the presence

of more than one adult in the same classroom. This helps with

the work but requires even more elaborate record systems.

Seven of the eight teachers who were asked specifically about

how they shared their evaluation of children's progress with parents

said they relied primarily on scheduled conferences. The eighth

teacher stressed'phone calls to parents immediately after problems

occur. She said this gave good results "as long as the child

knows the parent and teacher are in partnership for him." One

reason for the emphasis on conferences is that both schools do not
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give report cards in Follow Through or non-Follow Through classes.

One teacher said that in addition to conferences she often sent

notes home with children. She was pleased that children often

asked her to send notes home with them when they made progress.

Three teachers specifically mentioned sharing records with parents

during conferences.
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CHAPTER 9

RESPONSES OF BURLINGTON TEACHERS, AIDES, AND ADMINISTRATORS
TO QUESTIONS CONCERNING EDC ADVISORS

9.1 INTRODUCTION

The questions reported in this section were designed to elicit

responses about advisor activities. Teachers and aides were asked

about advisors' visits to their classrooms, about advisors' work

outside classrooms - specifically about various kinds of workshops

and individual conferences, and about how they communicated with

advisors. All three groups were asked both Wt at they had done with

advisors and how they felt about it. e also asked for
4

suggestions about other things they would like to see advisors do.

Administrators were also asked what they knew about EDC advisors'

work with others.

Our aim in designing and asking these questions was to spell

out the kinds of things we knew advisors did and then ask specific-

aliity whether each had worked with EDC advisors on reach kind of

activity and how valuable that activity had been.

9.2 OVERALL SUMMARY OF TEACHER, AIDE AND ADMINISTRATOR RESPONSE

The two major categories of advisor activities with teachers

and aides were reported to be classroom visits and Workshops. Con-

ferences were seen by teachers and aides as connected with one or,
41k-
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both of those activities. For example,'when advisors

were said to observe in classrooms, a conference to

discuss the resuTtsof the observations was seen as

a natural follow-up of observation, not as a separate

actiyity. Conferences were a major adviSor activity

with administrators.

The majority of teachers and aides and all the

administrators saw advisors' work in classrooms as

valuable.

9.3. OVERALL ANALYSIS OF TEACHER, AIDE, AND ADMINIS-

TRATOR RESPONSE

Probably the most interesting comparison among

groups is between the teachers' and aides' responses

to these questions. The aides indicated that, in

aeneral, they followed the teachers' lead in classroom

procedure, which included their work with EDC advisors.

Teachers and aides had divergent opinions on

some of the sane advisor activities. The differences

of opinionosuggest that 'different teachers and aides

respond favorably tc different kinds of advisor activities.
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The major recommendation to come out of this finding is that EDC

advisors should try to determine precisely what kinds of advisory

services each teacher and each aide can use and then to deliver

those services selectively so that, for example, new teachers and

ex eriepced teachers would not be given the same introduction to

the Open classroom at the beginning of every school year.

9.4 SUMMARY OF TEACHER RESPONSE

The teachers' statements indicate that not all teachers were

working closely with EDC advisors when the interviews -vifere-cordueted.

In particular, the teachers with the most experience in Follow

Through and those teaching the upper grades said they did not often

have advisors in their classrooms. There was some difference of

opinion among teachers.about workshops. 'Advisors were generally

seen as responsive to teachers'. requests. There was also much

agreement that advisors were particularly helpful when a teacher

was first learning to teach in an open classroom.

9.5 ANALYSIS OF TEACHER RESPONSE

Two:experienced teachers who said they hadn't worked much

with EDC advisors were located in classrooms which were physically

removed from the other Follow Through classrooms\ The teachers

With the most experience in Follow Through said they had worked

closely with EDC advisors in the past but no longer felt that they
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needed as much,advisory assistance and'suggested.that advisors

should use their time with the newer teachers. In all of these

cases, there seemed to be some question in the teachers'- minds

about having someone coming into their roomy to make suggestions

about different ways of, teaching. It is hard for us'toknow how

much of this is related to genuine satisfaction with current teaching_

practices and how much may reflect fear of criticism or disagree-

ment with open classroom practices. EDC advisors generally try

to work with teachers who mint their help, but as advisors, also

have an obligation to work toward implementing an open classroom

program. How to work with teachers whO would rather not be advised

is an important question for advisors to consider.

The different opinions about workshops suggest that the work-

shops sometimes exhibit characteristics of traditional classroom

that people who believe in open education may find undesirable,,'

i.e., that all teachers have been expected to attend workshopS

1;hether cr not those workshops are relevant to their interests and

appropriate to their current needs. In particular, there seem to

be very different --orkshop needs.on the part of teachers just

starting out in Follow Through as compared to arose who have had

extensive experience.. Furthermore, there may be some built-in

conflicts between the 'aims of EDC advisors who have tried tolfocus

summer workshops on exploring large issues and re-thinking
-

approaches to teaching and the priorities of teachers who are
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thinking about getting their rooms and their plans ready for the

start of a new school year. Two teachers had high praise for work-,. .

shops in Boston where they had been able to plan their own agendas

and address issues important to them at that time. This format

may be a productive one for some teachers.

EDC advisors were seen ashelpful, responsive,

and crucial to the development of open classrooms. Teachers who

had disagreements or reservations with some of the things EDC

advisors had done were quick to,add teat they had learned from

advisors.

'

9.6 DETAIL. OF TEACHER RESPONSE

Question Asked:

1. Have EDC advisors ever visited your classroom?

If,yes:

Who usually initiates the contact?
What do they usually do?
What do you do while they are in the room?
Have you found thell" work felpful?

Can you give me some examples?
Are there other things you/ would like to see
advisors do in your classroom?

If no:

Would you like them to virrk in 'our classroom?
What do you know about what they do in other

teacher' classrooms?
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- Eight teachers said, "yes," two teachers said, 'no," and one

teacher said, "to a limited extent."

Of the two teachers who said "no", pne was hesitant about

advisors just coming into the classroom. She said, "If I had a

problem, I could take it to the advisor and perhaps that would 'be

the time to work in my classroom." She .44d say, however, that her

classroom is always open to anyone who wants to come in. The

other teacher felt she'knew what advisors did in the 'Classroom

(observation and special projects) from meetings and the learning .

center, but she didn't want that kihd of heft).

Two teachers experienced in Follow Through said that they

didn't see advisors much anymore. ;They felt advisors should be

spending time with newer teachers. Another experienced teacher

said th"-at.she maintains contact with all advisors = -the nature of

the contact depending on each advisor's particular style.

Three first-year Follow Through teachers offered 'additional

responses to the questions. One teacher said that the current EDC

advisor asked everyone at the summer workshop to wrlte to tell

him how they wanted to Work with him. Another said that the

project director notified her about an appointment with the ad-

vigor. The third teacher said that she contacted the advisor

because she was .concerned about some aspects of her classroom

schedpling:

In describing what advisors do-in fhe classroom, fOur,
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teachers said that EDC advisors had come in to observe their

classes. Two teachers said that EDC advisors obserVe classes and

work with groups of children or individual children. Two teachers

said that, along with observation and working with children, EDC

advisors take notes and share feedback later.

All eight teachers who indicated that EDC advisors have

visited their classrooms said that advisors make specific_sugges,

tions or observations or give some kind of feedback. Feedback

sessions generally occur in individual conferences outside the

classroom, since more teachers continue working while advisors

are in their classroom:

-One experienced teacher, in speaking of her contacts with

advising in the clasS'room, said that the classroom contact had

been so helpful to her in the past that she really didn't need

advisors to come in anymore to observe, work with children, and

make suggestions. What she felt she needed was "time to use and

really become acquainted with a lot of materials we have now".

Another nxperienceu teacher said that she found advisors

responsive to specific requests. "Either they can help or next

time they will bring' someone who can." She spoke of "plugging in

people with particular skills" to "take a look at what were doing

and give us some feedback on how we might help kids...".

When tal1king about advisors' observations, first and second

year Fnllow Through teachers were more specific. One recalled a
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a specifiC incident:

"(Advisor) observed what I did with a child and told
me a different approach I might try." Another said,

"I was unhappy with math. He came in, made suggestions."
A third said that advisors obServe "individual kids,
my interaction with kids, and space.:.. " always ask
them to take notes...because I want something down to
refer tomotes on individual children, exactly what
they are doing, step-by-step. I find that really

helpful."

Five teachers responded to the qiiestion about what they do

while the EDC advisors are in their classroom.- said they
1

continue teaching. One said she tries to observe what the advis-

ors are doing with children.

Most teachers with three to five years experience in Follow

Through reported that they saw advisors infrequently and don't

i
i

expect advisors to spend a lot of/ time with them. One of these

teachers (said that there really Isn't anything she'd like to have

advisors 'do in the classroom.
/

In contrast, another "experienced"

teachers s always ready to have advisors respond to specific

requests he has about what's happening in her classroom.

Five fthe seven first or second year Follow Through teachers

had a numbe of "would like" 'suggestions regarding advisors'-work

in the class om. One said, "I'd rather work with people I know

like (a partic\ylar advisor)" and "I'd prefer working with advisors

outside of the, lassroom." A teacher in her first year with

Follow Through said that she's not really read:, for more help

because there are too many new things and new people. She said
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that she felt pulled in so many directions by so many people that

she wanted to stop and get things organized in her own head before

talking with so many other people.

Two other teachers described lists of things they

would like to see advisors do in the classroom. One said,

"I'd like to have an advisor work on a project right
along with me...helping me go to my classroom and
set up...something which I need...ideas are great
but I don't have all that time to carry them out
sometimes, and I'd.just love to have someone, once
we talk about ideas, to get right down to the nuts
and bolts of putting the thing together and seeing
it work."

Another teacher said that she'd like to have advisors work

with children to give her examples to follow. More specifically,

she could use.help with specific children, such as a girl with a

serious physical disability. She'd like more help on how a

classroom could be arranged; help with how adults in the class-

room could get closer; and tips on handling unruly behavior of

children. She would also like to know if the advisor sees anything

missing in the curriculum that sheand the aide have created.

One teacher had felt particularly involved with three former

EDC advisors. She stated, "I always felt free to talk to them

and ask them for things." Howver, there were also things she

had not liked about an advisor's manner. She felt that a particular

advisor had been rude in the way he went about helping,, for

example, criticizing a teacher or aide in front of the children

in unhelpful and inappropriate. ways:
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An advisor was showing me how to do math games
when a child showed me a picture. I told the
child that it was nice and we'd talk later.
The advisor jumped up and said, "You shouldn't
have done that." I didn't mind being told I
had handled it incorrectly, but I didn't think
the time or the way he did it was appropriate.

This teacher suggested that advisors make notes and discuss

things later, not in the classroom:

I think what they have to offer is excellent,.
but I cannot give, my attention to it when I am
responsible for 15 or 20 children.

She went on to say that to give complete attention to what

advisors are saying and trying to work with the children- at the

same time is not fair to the advisors, the children, or herself.

Questions Asked:

2. I'd like to know ways you have worked with EDC advisors
outside the classroom.

(a) Have you ever attended a summer workshop in
Burlington with an EDC advisor?

(b) Have you ever attended a workshop during the
year in Burlington with an advisor?

(c) Have you ever one to EDC in Boston for a workshop?

(d) Have you had any individual conferences with an
advisor?

(e) Are there any other ways you have worked with an
EDC advisor outside the classroom? What are they?

If yes to any of the above:

Which ways were most helpful?

Would you like to be able to work with EDC advisors
in other ways?
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What? Why?

If no to all of the above:

Would you like to work with advisors outside
the classroom?

What do you know about what they have done with
other teachers outs-We the classroom?

3.* Thinking about all the things EDC advisors do, including
any that you have not mentioned yet, which do you see as
most helpful? Why?

Which are least helpful? Why?

Are there any other things you would like to see
them do?

Summer Workshops

Ten teachers said that they had attended at least one summer
1'

workshop. One experienced teacher recalled the first.summer work-

shop as being the best. She found that EDC advisors had helped

her to move from a traditional to a more open classrooM, and she

thought summer Workshops were still of great value to teachers new

to the program. She noted that summer workshops were now being

organized by teachers and aides in Burlington and she said she

preferred having them run by EDC advisors.

Seven-teachers commented specifically on the 1973 summer

workshop, which had been on the topic of the design and use of

space in the open classroom. One teacher said that she thought

the workshop was foolish. She became antagonistic toward the

'consultant who gave the workshop and finally left. She said others

felt the same way - hostile toward being asked to think °abstractly
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about classroom space when they were most in need of concrete work

to prepare for the children's arrival.

Three of the firtt-year teachers had a similar reaction to

the workshop. One said she went away from the workshop led by 'the

EDC advisor,confused and she had felt unprepared for the openness.

She liked the sessions run by other teachers much better. The

second said that EDC sometimes pushes things that are hard to do

in an actual classroom, but added that one idea they had suggested -

having a "high gear area for active movement - had worked out.

The third first-year teacher said she had been so preoccupied with

getting to work in her own classroom that she could hardly remember

that workshop. The fourth first-year teacher said the workshop

on space had been good.

Workshops During the School Year

Six teachers said they had attended school-year workshops run

by EDC advisors in Burlington. Those who said they had not attended

such workshops were in their first year in Follow Through and had

not yet had the opportunity. One teacher did not respond to this

question. An experienced Follow Through teacher said at this potnt

she considered workshops more of a nuisance than a help. She goes

only if someone thinks she can contribute something that will help

a new teacher. Another experienced Follow Through teacher said

that she had found workshops during the school year to be particularly

helpful in her first year in Follow Through.
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One teacher singled out in-service training days with an EDC

Follow Through consultant as very helpful to her. Two teachers

said they went to all of the school-year workshops -- one said all

had been good; the other said she liked the ones that were about

things she didn't know, and singled out one as being unhelpful

because it involved role playing a parent-child relationship which

was ".too far from the real thing."

Workshops at EDC in Boston

Three first-year Follow Through teachers had not yet had an

opportunity to attend a Boston workshop. Two teachers said they

would like to visit. Of the other eight teachers, six had attended

Boston workshops.

Two teachers liked the opportunity the Boston workshops pro-

vided for observation of open classrooms. One teacher thought

that doing the workshop activities after discussing them was good.:

One teacher who had attended two or three BoSton workshops had had

extensive comments:

The one I liked the very most was not structured
ahead of time...We met as a group for four days
and planned what we wanted. I had come with a
specific list of things I wanted help about. I

was able to accomplish each and every one.

She went on to say that the second Boston workshop which she attend-

ed was more structured and consequently more frustrating for her.

She preferred to have the freedom to say, "Hey, this is what I need."

he'd rather find someone to plug into her needs, not visit schoOls.
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She also commented on EDC-Newton having beautiful space and

equipment. She had found all these experiences away from

Burlington very different and helpful. She worried that fundi

for Boston workshops were being cut back.

Another teacher said:

The workshop that I did go to in Boston, I think
was one of the best things that ever happened to
me in the whole field of education. I learned

more from that than I did for any of my college
studies. It was really great...They said, "What

do you want?" Now, maybe that happens all the
time...I was very fortunate because anything I
asked for I received.

Individual Conferences with EDC Advisors

Only one first-year Follow Through teacher reported that she

had not yet had an individual conference with an EDC advisor. The

ten other Follow Through teachers listed the following as categories

of individual conference advising (some teachers responded in more

than one catcytiry).

5 advisors give feedback on classroom observations

4 advisors make responses to specific questions /'requests

3 talked out problems with advisors or just talked

1 advisor had given suggestions for starters in the
classroom when she was new to Follow Through.

One teacher said that suggestions on "extensions" and use of

materials was very helpful at the beginning of the program.

However, now she needs times to use the suggestions and get

acquainted with the materials. She added that sometimes just
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talking with advisors is a lift--it gives one something to come

back with.

Another teacher said that advisors have been very responsive

to specific requests. She reported that at least twice and most

recently with (the current EDC liaison advisor), she said,

"I reallp want someone to come_in here, take a look
at what we're doing, and give us some feedback on
how we might help kids to be more independent.
Also to give suggestions on ways we might extend
some of the activity going on in the classroom."

An experienced teacher said that two years ago, she had told

an EDC advisor that she felt lost and the advisor suggested-that

she start children in a specific reading series. The teach-er said

that had made her feel better because at the time she didn't know

enough about the program to even ask questions and the advisor's

suggestion got her moving. This teacher said she now feels

comfortable with her room and she thinks the children feel comfort-

able so she doesn't need help or suggestions for change at this

time.

Refering to EDC advisors, another teacher said, "The people

are wonderful and most helpful." Particularly, she said,

"I always like specifics...1 really admired what
(an EDC liaison advisor) did--he showed me other
ways of extending in my classroom... I'm not good
at thinking things up on the spur Of the moment --

with superior teaching, like this advisor demon-

strated."

The five other teachers made less detailed statements. One
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cited two EDC advisors and a consultant as making good-suggestions

from classroom observations. Another, found individual conferences

in Boston helpful. A third appreciated the current liaison advis-

or's suggestions after a classroom observation. The fourth liked

the individual conferences, but would like to have demonstrations

in the classroom. The fifth teacher mentioned her preference for

feedback sessions after classroom observations, not while the

children are in the room.

Other Ways of Working with EDC Advisors

In response to the question, "What other:ways, have you worked

with advisors outside the classroom," one teacher said that after

individual cor.erences on problems, advisors would send information

4

in the mait. Another teacher said that she'd helped an EDC advisor

plan and coordinate a poetry workshop.

Some additional comments made in response to this question

included wishes for an advisor's help with working with parents

and with creative writing. One teacher who had expressed her dis-

agreement about some of th.e things EDC advisors had done said she

did not feel good about being antagonistic toward EDC but that

she felt the EDC approach to Follow Through had bedn, "a beautiful

idea that hasn't woked."

Question Asked:

4. How do you let advisors know about things you'd like to
see them do (with you or with others)? Eow do they

usually respond?
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When asked how they let EDC advisors know about things they

would like to see them do, five teachers said thejf. spoke with

advisors personally when the advisors came to Burlington. Both

the current liaison advisor and previous advisors were praised for

their responsiveness to this kind of approach. Three teachers

said they would let the project director know when they wanted an

advisor's help. One of these teachers made thepointthat in order

to do this, she needs to know not only her own needs, but also

which advisors will be coming and what their strengths are. Other

methods of communicating requests were writing letters, signing.

' a sheet passed around by the project,director, filling out a form

distributed by the EDC visor, and going through the local advisor

(a position that longer exists in Burlington Follow Through).

/ Al

9.7 SUMMARY OF AIDE RESPONSE

The Burlington aides .deScribed advisors' activities in Cleir

classroom's as (1) making suggestions or helping with problems, (2)

observing, or (3) working with children. Some saw these activities

as helpful while others did Rt. There was also variation in

aides' opinions about the value of workshops run by EDC advisors.

Workshops that some aides considered very useful were seen as a

waste of time by others. Communication with EDC advisors did not

seem to be a problem, and most aides said that advisors were very

responsive to requests they had made.
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9.8 ANALYSIS OF AIDE RESPONSE

The most interesting characteristic of the respOnses

to the question Wilt what advisors do in classrooms was

the difference between general and specific comments. The

only negative or mixed opinions on the advisors' work

showed'up in general- commentary. No particular advisor

was pinpointed as being unhelpful. On the other hand, when

specific advisors were named, only complimentary statements

were made. This may reflect the identification of the researchers

mdth EDC. However, there seems to be a positi've implication in the

fact that nearly'all aides could name at least one adOsor who had

been helpful, even if they did not appreciate the work of all EDC

advisors.

Some additional information helps to explain the

differences of opinion among aides about the value of work-

shops'. First, an aide pointed out that the summer workshops

were, sometimes awkward because teachers and aides were

anxious to get into their claSsrooms and prepare for the

opening of school, Second, the EDC consultant who gave

the workshop on claSsroom space which was referred to,

had led the teachers and,. aides into the process of thinking

about the arrangement of space in their classrooms by

beginning with broad concepts about space, rather than'

;

176



beginning with classrofiMs. The consultant seemed to have thought,

that this. would allow the participants to approach their own

classrooms with new ideas and a fresh vision; this seems to haVe

been accomplished In some cases, but it'also proved frustrati

for those who wePe anxious to get right into preparations f9ir the

new school year.

' There are at least two important factors suggested here that

need to be considered in.planning future workshops. One is that

it seems to be impossible tolplan a single workshop that speaks

to the needs of all teachers and aides. The second is that, even

if all or most participantslare interested in the topic of a work-

shop, the approach may not appeal to all of them.

9.9 DETAIL OF AIDE RESPONSE

Question. Asked:

1. Have EDC adv\tsors ever visited your classroom?

If yes:

What do they usually do?
Do they work directly with you?
What do you do while they are in the room?
Have you found their work helpful? (Ask for examples)
Are there other things you would like to see advisors
do in the c1assroom?



If no:

Would you like advisors to work in your classroom?
What do you know about what they do in other class-

rooms? .

Ten of the aides said that advisors had visited their class-
,

rooms. The eleventh asked, "Which one's are EOC's?" So many kople

came in and out of the classroom that it was difficult to identify

EDG advisors. The activity most often mentioned by,aides was mak-

ing suggestions or otherwise helping with specific classroom

problems. Some specific ways mentioned in Which advisors helped

were in setting up a math curriculum, giving advice onarrangement

of space, introducing weaving, and helping to start a terrarium.

Fouf4aides said that advisors observed in their classrooms. NMT

said that the advisor's took notes and talked with the teadher and

aide afterward. The adVAsors were said to observe individual

children, uses of space, and strengths and weaknesses .in classroom

practices. Three aides said that advisors sometimes' worked

directly with children.

When asked to give opinions and suggestions on advisor work

in the classroom, the Burlington aides responded in varied ways.
a

Some made comments about 'theadvisory services iegeneral. Others

_pinpointed particular advisor activities;

General *Nine aides made general statements about the-

advisory services. Three aides responded positively. One said,

"They've been a great help.' I think they're doing a good job."
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*1Another said, "I think it's up to us to ask for help if we need

it. 'Anything we have asked for they've responded to." A third

aide was more specific; saying that notes on observation of chil-

dren and ideas on room organizations have been helpful and in-
(

_ L

formative.

On the other side of the coin, four aides had either negative

or mixed opinions about advisors. One aide said, "I'd just as soon

not have them. Too many adults in the room isn't good." Another

aide 4,Xplained why sne had resisted the current EDC advisor's

suggestions. She said that in earlier years, with the exceptibn

of the year just past, she had felt that advisors treated teachers

and aides like children, gave too much negative criticism, and

didn't let themselves be known.

I fougK them. I found them not as communicative
and how,st as I felt they could be...I didn't like
their guessing games of always coming up with a
better way--'Why that?' or You come up with Cie
why's'...if I was so intelligent I wouldn't. need
their guidance in the first place.

This aide's major criticism was that she felt the advisors always

put the burden of problem solving on teachers and aides, and were

never open with their own thoughts. However, she seemed to be estab-

lishing a more productive relationship with the current advisor.

A third aide expressed a similar complaint.about the technique

some advisors had used of turning questions back to the questioner.
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(Two previous adyisorS) always seemed to be'able
to give me a really solid answer, where the people
I've dealt with...the 1 st few years, always, I
think maybe what they'r trying to do is get me to
be able to solve my own roblem. But, I really
ddn't ask them fivolousl , and by the time I ask
them, I. really need help. And I haven't really felt
I've had a really solid type response, you know,
lately...I find that frusti7ating.

A four:th aide expressed some hesitat\on about working with advisors.

She said, "I really don't have too muoh to do with EDC. I don't

know many of the people. ", When asked 4f she would like to work

more with EDC advisors, she indicated that she preferred to work

with people she knew well. Another aide made a similar comment

about her reluctance to have "people she doesn't know in the

classroom."

Two aides offered cOnstrUctive suggestions about the advisory

process. One said that advisors should tell what they have to

,

offer. The other'said that it would help she could see advisors

work with children... "If we're having a problem, it's reaAy easy

for someone else to tell y how tos
f

olye that problem. But, if

they come in and show you with the children,' it really makes it a

_/ lot better."

Specific -- The current EDC advisor to Durlington was mentioned

and praised by fouraides. The aide who said she had resisted the

new advisor also said she appreciated his,candor in telling her

that he felt she was being,defensivL Another mentioned that he

had been a great help in observing and commenting on the room. A

180.



third commented on his observational'skills with, "I think a person

who comes in like that can tell you more than you see yOurself--it's

great." A fourth aide contrasted his style of adviising to others';

she said:

I find that (current advisor) is one of the few

people in the world who can, come in the room and

criticize me right and left and I can take it. I \

.really do not like people coming in the room say-
ing, 'You should do this and you should do that.'

I just feel...'you haven't been here.e You don't

,know these kids.'...every time be says something

(I think) 'oh yeah. Why didn't-I think of that- -

of course.' It's a nice way of telling you what

to do, Lid usually' really helpful.

Previous advisors were also mentioned in positive ways by four

aides. One was liked because he got right in with the children at

their revel and didn't stand around waiting. Another advisor was

helpful to an aide On problems with first-second grade combinations.

Two early advisors to Burlington were mentioned by another aide.

She said they always seemed to be able to give her a really solid

answer. Another aide said that one of these advisors had been

helpful with her math program,, showing her different ways of teach-

ing math.

Question Asked:

2. I'd-like to know about ways you have worked with EDC

advisors outside the classroom:

(a) Have you ever attended a,summer workshop in

(community) with an advisor?

(b) Have you attended any workshops during the year

with an advisor?
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(c) Have you ever gone'to EDC in Boston for a workshop?

(d) Have you had any individual conferences with an

adviser?

(e) Are there any other ways you have worked with an

EDC advisor outside the classroom? What are they?

If yes to any of,the above: Have you found working with
advisors outside the class-
room helpful to your work?

If no to all of the above: Would you like to work with
advisors outside the class-

room? What do you know about
what EDC advisors have done
with other aides outside the

classroom?

The responses to these questions were difficult to report

because some aides had opposite responses to the same workshops.

In addition, the number of workshops most aides kad attended in

Burlington was large enough that they could really only sort out

their opinions about recent workhops. Thus, some talked about

workshops in general and others talked about specific workshops.

Although some of the confusion may have resulted from the

phrasing of the questions, part of the lack of clarity in responses

seemed to reflect genuine differences of opinion. One aide set

out some reasons for such differences in explai why, she thoUght

workshops were not always helpful to her.

I know it's hard for the (EDC advisors) to plan

a group type thing to start with...even if they

do get the responses (to questftnnaires about

Il.het teachers and aides want in workshops), and

I'm sure lots of, time they don't--people don't

even bother to fill in the forms. Why, how can

they adjust to the needs of say, 30 people. What .
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one finds really desperate another one doesn't

want any part of. And I think some of the
teachers have been here for several years.
Certainly their needs aren't going to be like

a first-year teacher's.

Her belief that people's needs wowld be quite different is borne

out by other responses.

Summer Workshops

Ten aides responded to the questions about summer workshops --

Five aides said that they found these workshops helpful. Five aides

said some were helpful--some were not. Six aides specifically

mentioned the most recent summer workshop in which a consultant had

worked with them on arranging classroom space. This workshop pro -

vides the best available example of different opinions, since

three aides indicated that they had liked it and three said they

did not. One of the aides who liked it said she had learned a 'rot

from the space workshop. Another was less enthusiastic, saying she

had listened to what was said but that her room was already pretty

well arranged. The third said she had gotten lots of ideas from

the workshop, such as building a loft for plants. She said, "A

lot of teachers changed their rooms completely around after going

to that workshop."

Taking the opposite position, one aide said that she had found

the same'Workshop completely frustrating, that she had had no time

to giVe it though, and that it hadn't helped her one bit. Another

said, "I wasn't satisfied with the workshop on space design. It
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was good for design in the classroom, but I think too much (time)

was spent on areas for activities and not enough on math and read-

ing and things like that."-

Four aides who did not comment specifically on the classroom

space workshop had varied comments about workshop activities. One

said that one workshop activity that involved looking at slides

from another EDC Follow Through site had not been helpfu" because

she needed things related to Burlington. Another saia she found

game-type activities, in which participants had to form groups, to

be frustrating. She added, however, that she felt some of them.

tad been usefulas when a game with Indians and Chiefs had helped

the staff communicate better. She said. that even then some people

had thought the time could have been better spent getting things

ready in their classrooms. Another aide-said she had attended every

workshop they had had and that she Found them worthwhile. She

especially liked being able to write down in advance which activity

she wanted to attend.

Workshops During the School Year

One aide said that she found those workshops helpful. Another

said she had attended them but couldn't remember specific ones. 'A

third said that some were helpful and some were not, citing a

workshop on record keeping which, she said, was not relevant to

her beeaUse she was an aide and not a teacher. Another aide found

the school-year workshops repetitious and said this caused people
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to stop attending them. The fifth aide who commented on school-
.

year workshops said she had gone to quite a few the previous year

that were fOr teachers, aides, and parents, on such topicsas

canning and needlepoint. These, however, were not workshops run

by EDC advisors.

Workshops at EDC in Boston

Five aides said that they had never attended a workshop at

EDC in Boston. Five aides said that Boston workshops had been

helpful to them. One aide did not find these workshops helpful.

Three of the five aides who had never attended a Boston workshop

said that they'd like to. Some had not been able to attend for

personal reasons.

`Workshops at Elltin Boston mentioned as having been helpful

were on carpentry, record-keeping, parent involvement, aide

certification, and how-to-keep-Follow-Through. One aide said:

I've been down to EDC twice--I thought I got a
lot out of it, but I do think that probably

we've failed here, in that we haven't come back
and shared it with people the way we should
have beCause it's really not fair for maybe
three or four people to get it and not share

it. I think that's more or less self-defeating.

One aide who said she had gone to two workshops in Boston

felt that the large group meetings there were a waste of her time

and of EDC's money. She said they had seen a film together that

had nothing to do with her class.
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I'just felt very lost, wondering what I was doing
. there...Nothing seemed to be organized or planned

and you were sort of on your own. And, you

didn't really know exactly where you were going-
I just wanted something that would be of interest

to me, that would involve me.

She went on to say that aides had been asked in advance to write

down what they had wanted to do at the workshop but she guessed'

that so many People had written down different things that there

had been no chance to plan for everything. In any case, she didn't

get to do anything she had written down. She said that

when she approached advisors for help they always seemed to be

involved with someone or.something else and told her they'd oet

around to her but then never did. She was quite disappointed by

this because she had been to a workshop at the EDC Follow Through

site in Philadelphia where she felt very much involved.

Individual Conferences

In asking this question, we were not clear enough in describ-

ing what we meant by an "individual conference." As a result, six

aides did not respond to the question. One aide said,she had not

had any individual conferences. Four aides said that they had.

One thought she had been in such d conference when the teacher-aide

pairings were first being established. Another had talked with an

advisor about a problem with her child. The fourth aide said

that she and the teacher she worked with had talked with EDC

advisors about what-the advisors had observed in cheir classroom.
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Some of the aides who did not respond to the question had previously

talked about similar conferences; in connection with classiTom

observation -s. This seemed to indicate that more than four aides

have met with EDC advisors individually or in small' groups, but did'

not think of those meetings as "individual.eonferences."

Other Ways of Working with EDC Advisors

Only me aide responded to this question, which was designed

to allow for additional comments. She said that she had attended

a summer workshop at the Philadelphia EDC Follow Through site. She

liked the opportunity to get acquainted with the other Burlington

people she was traveling with, since they had not worked together

before. At the workshop there were lots'of different things going

on and she kept very busy. She added that it was better organized

than some workshops she had been to since.

Other Ways You Would Like to Work with EDC Advisors

Only one aide offered suggestions for other kinds of work she'd

like advisors to do: She hoped that advisors might encourage prin-

. cipals to spend more time in the classrooms. She also wanted some

help with weaving and wanted advisors to,help her and others to

deal with parents better, because she felt that only the middle

class parents were involved in her school.

General Opinions about Workshops

One aide felt that advisors introduced new materials so
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often that she didn't have time to get used tothem before new

ones were thrdst upon her. She said she hated to go to a new\work-

shop because she hadn't yet incorporated what she had learned fr

thelast one. .She also wanted workshops that were mdrestructur

so that people would know beforehand what was available.

A second aide echoed the desire to know in advance more abou

what advisors had to offer, while a third felt she did know what

om

advisors were doing and could get a lot out of workshops. One aide

mentioned an incident in a workshop when she felt the advisors had

gotten into problems with each other that marred the workshop.

Question Asked:

3. How do you let advisors know about thin s ou'd like to

see them do? with yourself and with others . How do

they usually respond?

Aide-Advisor Communication

Five of the,nine aides who responded to this question said

that they wrote their wishes for advisor services on a sheet that

wasxirculated before advisor visits. One said the teacher she

worked with filled it in and another said that at least once she

had just written that she'd do what the teacher wanted. Another

said she had written requests in the past, but would contact the

project director now. Two other aides also said they would make

requests for advisor services through the project director. The

remaining two aides said that they would ask or tell the EDC
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advisor directly what they wanted.

One of the aides who said she spoke lirectly with advisors

said that she was very outspoken and would just go up and tell

advisors what she thought. The aide who said she wrote that she

would do what the teacher wanted explained that she saw the class-

,4

room as the responsibility of the teacher and that things should

run her way. She added that therJ had to be a certain amount of
3

agreement between teachers dkid aides on goals and that it was

essential that advisors be told what people wanted: "I think for

the most part you've got to tell them.. They can't ossibly get

around to that many classrooms and see what every individual needs."

Advisor Response to Requests

Nine aides seemed quite pleased with ,advisors' response to

requests. Some of the comments included (paraphrased):

-- Advisors don't shirk their duties.

- - Most are willing to give up their own time, beyond what
they're sched4led for.

They've all really tried.

41.

-- Every time she came she'd have something for us even if

she wasn't going to be workingwith us that much4on thit
articular visit...I'm sure on her pert it must.ohave
taken loads of research.

-- The Career Development Committee asked for help in finding
relevant courses and teachers (for aides). We got some

help.

- Anything we have asked for they have responded tc.
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9.10 and 9.11 SUMMARY AND ANALYSIS OF ADMINISTRATOR RESPONSE

Three points deserving emphasis emerge from the responses of

Burlington administrators to questions about their contact with EDC

advisors: (1) a feeling of ease in communication; (2) the admin-

istrators' sense that the EDC advisors can help theM per,sonally in

their worn; (3) the belief that the program has become more mature,

entailing a different relationship with EDC. The interviews gave

the impression that all three Burlington administrators felt capable
1

of expressing their views to people from EDC,and confident that

,

those views will be attended to. Two administrators mentioned mak-

ing phone galls and the third said that he.could have more; contact

with advisors if-he did more to get it. Whatever problems exist

between Burlington and EDC, they do not Appear to be viewed as a'

result of poor communication.

Each of the administrators mentioned some way EDC advisors

had responded to their needs, in addition to responding to the

needs of teachers and others. The principals and projqct director
I

apparently do not view EDC advisors solely as peoPie it`o work with

teachers, but also as people who can benefit administrators

directly./

The project director and principal of the school where most

Follow Through classes are located both expressed the belief that

the EDC advisors are and should be functioning differently now

than in previous yea.'s. The project director attributed this to

the yew of experience many teachers had with Follow'Through.
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The principal talked of the maturity of the program, implying that

the 'needs of the program have changed and that EDC advisors had

adjusted to that need.

9.12 DETAIL OF ADMINISTRATOR RESPONSE

Questions Asked:

1. What have EDC advisors done with you.. In general, halve

you fund your work with EDC advisors helpful. Why or

why not? Can you'give me some examples? What else

would you like to see advisors doing with ,you?

, 2.. What do you know about what EDC advisors have done with
others in the program? (Teachers, aides,'parents, other

administrators) Do you see these things as helpful in

general? Why or why 4not? Can you give me some examples?

3. What difficulties have you had in general?

4. How do you let advisors know about things you'd like to
see them do?

5. To what extent do you fee) your needs and wishes for
'advisor activities and personnel have been or are being

met by EDC? Can you give me some examples.

Because there are only three administrators in Burlington (the'

principals of both schools with Follow Through classes and the

FOlow Through Project Director); each person's responses will be

reported separately.

Principal A

1 This principal said he did not have a great deal of contact

with EDC advisors. He said this was alright with him since there

islonly une Follow Through class' at his''school, and he attributed

part of the 'aek of cot lct to his own actions. He accepted the
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subordination of his school to the other school, where the other

ten Follow Through classes and the Follow Through office are

P

located. He saw advisors as, people who offer ideas to teachers but

let the teachers Work out problems for themselves. He saidthey

listened well tb the teachers and made useful' 1.1ggestions,and he

saw a "changl of, pace" inthe schodl resulting from the advisors''
.

t

work. An ED( adyisor had put him in touch,with,a 4immer program
. ..

on opeh education that he found very stimulating. I He also said he

has learned sbout child development from'workshops nun by EDC

advisors.

This principal wished the EDC advisors could spend more time

in his school. He also wanted them to "come on stronger" than they

do saying they should be straighter anc more forthright. He

experienced some ambiguity concerning the role advisors are to play

in the program. He felt that things would be smoother if there

were more communication on both sides, particularly if adviSors

would spell out for him what they were planning to do each time

came.tame. He felt that he could let advisors know what he'd like
1

theM to do either directly when they visit or by sending a message

through the project director.

Principal )3

The other principal had been more'intensively involved with

EDC advisors, since all of the K-3 classes in his school are Follow

Through clas'ses. He felt that there had beei a change for the
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better in the work of_EDC advisors over the years. He said that

the first year the advisors were "too laissez faire," stressing

so-called creative things like working with tri-wall, but neglect-

ing things like reading. One of these advisors, he said, had told

rs

teachers that children would learn to read when they were ready

and didn't need help, which he felt had contributed to "chaos". He

singled out a particular advisor as having turned the tide from

"hubbub" to concentration on reading. Although he was'just getting

to know the current advisor, he expressed confidence in him. He

2 said that the new advis0 was meeting with teachemand aides, the

PAC chairperson, and sometimes with the superintendent, and that

this.advisor was,getting into in-deOth workrwith teachers in their

classrooms.'

Regarding difficulties in working with EDC advisors, this

principal said that he had asked for help in strengthening parent

involvement but had not been satisfied with the work of the advisor.

He felt that distance was not a problem because he could always

'phone EDC. Other ways he communicated with advisors were in

writing and directly when the advisors visited. He said he felt

EDC tries to respond to..Burlingtdn's needs and pointed out that

Burlington Follow Through had asked,to have the current advisor

assigned to them. He thought Burlington now had a "mature" program,

that people know what they need, now, so that instead of letting

EDC make all the decisions they now feel they car nake demands and
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expect EDC to respond to them.

Project Director

The project director said that in the beginning EDC advisors

had helped her understand what Follow-Through was all about and

that they had given her needed help in learning how, to deal with

the administrative aspects of her job. She, had gone through the

same training workshops as the teachers and found her-trips to

workshops in Boston very helpful. The workshops put her in touch

with people from EDC she could call on and had exposed her to many

new people from other programs. Recently, an important part of

her contact with EDC advisors had been siting down with them and

the principal every month to talk about what'had been happening.

She felt this gave her information she needed in order to be able

to support what waS going on.

She saw advisors as helping teachers with things' like rodn'

arrangement. She said that there were fever workshops now for all

the Follow,Through staff because many teachers now felt they didn't

need that kind of help since they have had it for several years.

She did say, however, she felt that teachers wanted continued

-individual help. When asked about difficulties she has had in

working with EDC advisors, she said that she had not really had many

because she always felt free to call EDC when problems arose. She

did say that she had not always been kept informed sufficiently

about what advisors had been doing with teachers in the class6-6M

*See page.30
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She also mentioned that the frequent turnover of advisors had

created some problems with continuity, though it had provided

a nice variety of approaches. She said that she communicated

with advisors by 'phone and by letter and-that one of her jobs was

to find out from teachers what kinds of input they would like from

advisors and to communicate that to advisors before they came to

Burlington. Responding to the - question, about how much EDC, has

succeeded in meeting her wishes, 'she said she felt that Burlington

Follow Through had been spoiled in the beginning'of the program

by having a large amount of advisor help with just four teachers,

implying that she would like ,to,have more advisor time but sees

that as impractical, She volunteered that EDC advisors have pro-

vided a useful service by doing some work with non-Follow Through

teachers in the school, thereby helping to improve relations between

FolloW Through and non-Follow Through staff.
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CHAPTER 10

SATISFACTIONS AND DIFFICULTIES OF WORKING IN FOLLOW

THROUGH AS REPORTED BY BURLINGTON TEACHERS, AIDES,

*AND-ADMINISTRATORS

10.1 INTRODUCTION

The questions reported in this chapter were designed to

alloy; respondents to talk about aspects of their experience in'the

Follow Through program that they considered important but whicl

we had not specifically asked about. In order to elicit state-

ments about,what it means to be i=teacher, aide, or administrator

in Follow Through, we asked all three groups to describe the

greatest satisfactions and greatest difficulties they have ex'perl

ienced while working in the Follow Through Program.

Teachers and aides were asked what tips or suggestions they

would give to a person considering entering the program. Aides

were asked about the impact of their experienCes as aides on their

personal goals. We expected that the opportunity to become an

aide and to work toward certification as a teacher would be

significant'to many of the aides, aad we wanted to oive them a

chance to talk about that.

Administrators were asked specifically about EDC Follow

Through, their opinions_about its goals, and about the positive

and negative aspects of EDC Follow Through in their community.

We hoped these questions would fit the perspectives of
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administrators who had responsibilities for whale programs or

schools.

10.2 OVERALL SUMMARY OF TEACHER, AIDE, AND ADMINISTRATOR
RESPONSE

The major source of satisfaction for members of all three

groups was the opportunity to work with other people in the pro-

gram, especially the children, teachers, and parenti. Teachers

also appreciated the extra resources they had, both human and

monetary. Aides were pleased to be able to. work in.classrooms

and many were glad they could take courses toward certification

as teachers. The administrators expressed 'strong agreement with

EDC's goals. In general the difficulties cited had more to do with

the usual problemi of working in a school than with the Follow

Through proaram per SP.

10.3 OVERALL ANALYSIS OF TEACHER, AIDE AND ADMINISTRATOR
RESPONSE

The teachers, aides, and administrators in Burlington viewed

Follow Through as highly beneficial to them and to the children.

This, was indicated-Most clearly by the fact that many of the

satisfactions described by respondents were attributed to Follow

Through, while most of their difficulties were not.seen as

consequences of the Follow Through program.

10.4 SUMMARY OF TEACHER RESPONSE

Teachers emphasized their satisfaction with the number and
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quality of the adults available to help them and the extra money

they had for supplies and materials. They found these-tadded re-

sources helpful in their work. Most. of the satisfactions they

mentioned resulted from the Follow Through program, but many of

the people they named as helping in their work were employed by

the school system, noeby Follow Through. The difficulties cited

were more varied, including such problems as lack of time for plan-
.

ning, trouble with discipline, red tape, getting used to open

classroom teaching, and differences in'yhilosophy among staff

members. The tips teachers said they would share with new teachers

entering Follow Through included specific suggestions about the

school and the Follow Through program, information about the EDC

approach and the relationship of teachers to EDC, alld the

qualifications required of Follow Through teachers.

10.5 ANALYSIS OF TEACHER RESPONSE

/he responses to these'questions did not reveal any facts or

opinions not touched on in other parts of the interview. Teachers

generally restated themes that had appeared befOre. The overall

impression from these responses is that Follow Through has had a

distinct and beneficial impact on these teachers. They expres$ed

satisfaction with many of the parts of the program, and most of

their difficulties were the kinds of things that might cause

problems in any case, not problems created by the F011ow Through

program.
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10.6 DETAIL OF TEACHER RESPONSE

`Question Asked:..

1. -Whatarleagurgreairst satisfactions as a Follow

Through teacher?

The eleven Burlington teacher responses suggested three

general categories: adults as resources, money for different

materials and activities, and other satisfactions. Teachers'

descriptions of their greatest satisfactions varied in detail and

emphasis. The "other" category will be described first, because

these satisfactions were often stated first.

Other

The satisfactions paraphrased below give a sense of the

variation in content, detail, and emphasis.

-- It happens about°300 times ,a day that I4m satisfied- -

almost always it happens with the kids.

-- Before Follow Through, every child had a workbook. I

hated that and am grateful that Follow Through came

here.

--Right now, the atmosphere gives me the most satis-

faction.faction. Autonomy within the classroom -- to organize

and do what I feel is really important.

Health, dental, nutrition: Follow Through helps kids

in this neighborhood.
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The'than9e that I've seen in the children withinpmy

own classroom and being where I want to be,

Adults as Resources-

Seven teachers mentioned adults as resources. The most

experienced teachers in Follow Through did not mention adults as

resources. Two teachers with one or ,two years of experience in

Follow Through mentioned'adult resources after stating their other

satisfactions. One said, "I'm extremely pleased with my classroom

staff and with help from outside," and the, other was pleased with

"dealing with people who work well together and like each other."

Two teachers with less teaching experience but a longer relation-

ship with Follow Through also mentioned the importance of other-

adults as resources.

Three pf the four teachers with oneto two years of teaching

experience and in their first year with FollOw, ThrougKemphasized,

their satisfaction with the adults who were available to them as,

resources. One said, The aide is the biggest difference and

greatest satisfaction." The other talked about the help she had

received from a consultant brought in by,the EDC adiisors. She

said her'-greatest satisfaction was:

Being pushed in areas I want to be pushed into.
For example (the consultant) encouraged me to put

a monster corner in the class and approach math

and science through monsters. (She also encour-

aged me to) get a .cubby space built."..Having other

adults to share responsibility in the classroom;
working together and seeing how many ideas you can

come up with together--more than working alone.
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The third teacher,mentioned the adults who work in the learninPs-
-I

center in the school and others.with special expertise in'reading.
" A

Money for Different Materials and Activities

The response of four teachers fits in this category. One .

experienced teacher stressed items
" -

i n this category. She express
..

°<-sed satisfaction with

"the kinds of-things we have been able to do, such

as taking more trips.with Youngsters-which gives

'them more experiences-and ,:sing the kinds of

materials the program has been able to chooser and.

buy.",

Three'oth6r teachers mentioned money for supplies, after stating

other satisfactions.

Question Asked:'

.r

2. What-are your greatest difficulties as a Follow

Through teacher?

Burlington teachers' greatest difficulties in Follow Through

focus on the dimensions of time, discipline,, red tapegetting

used to open eduCation, and,differences in.philosophy.

Time

Four teachers indicated that more time for planning and

preparation was needed in an open situation than in a formal

classroom:

-- Always more to do than you have time for.
.g

In being so individualized- -hard to keep on top Of.

what everybody is doing--tiring.
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-- It's a lot harder; it really is.

greatest difficulty is feeling guilty that I don't

spend more time when the kids aren't here...but I made

u my mind that my family is tgcllimputant:

fib

But again, more

Discipline

Two teachers cited discipline as a donpnuim

. difficulty.

Red Tape

Two teachers felt that red tape and other extra things to

,do were heir greatest difficulties. One mentioned that Follow

ThrOugh requires turning in monthly records on classroom activities

and children, attending extra meetings, and making extra parent

contacts. The other teacher said, "paper work.,.like spectal

forms to get a bus...Complicated forms for petty cash -- seems

like things could be a little' easier."

Getting.Used to Open Education

Two teachers felt that getting used to open education was

N
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their greatest difficulty. One teacher said, "Getting accustomed

y

to all the services and having so many people-in the classroom...

,at first) I found myself being defensive in front of the aide

and student teacher, I don't find myself being defensive now."

The other was less specific; she said, 'fGett4ng started the first

year, and each year you have to make a lot of chinges...BUtI feel

I can handle more with each year of experience." Gettiriglused to

open education was these teachers' greatest initial difficulty of .

working in Follow Through but both seem to feel that-4'1.k difficulty

has subsided with experience.

Differences in Philosophy

Three teachers felt that differences in philosophy was a

great problem, although all three spoke from different perspectives.

One twher felt 'that team teaching was frustrating when both

teachers weeen'tequally influenced by the EDC approach. Another

,felt that'working with the administration was hard when there were

.

,conflicting philosophies about education. , The third teacher, one

with considerable-,experience in working with.EDC Follow Through,

was uncomfortable anticipating increasing demand for accountability.

She said, "I see us moving in that direction. I really don't

know what,t6 do -- I would like very much to get some help in

understanding more about it."

One-teacher's response -which didn't fit in any of the

categoriessaid her.greatest.difficulty was.working with the
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extreme needs of some children in her classrdom. She felt they

brought fears and personal difficulties to the classroom which were

hard to cope with.
#

Question Asked

3., If you were talking to another teacher Who was consider-

ing entering the Follow Through program, what are some

tips or ideas you would want to share?

Burlington teachers responded to this question in essentially

three ways: (a) ents'on the EDC Follow Through approach and

the relationship of teachers to it, (b) qualifications for teachers,

entering Follow Through', and (c) specific suggestions.' In general,

the teachers with themost Follow Through experience talked most

about the relationship of teachrs Up:Follow Through, while teachers-

with one or two years of Follow Through experience tended to talk

about qtlalifications for Follow Through teachers and specific

suggestions.

Teacher RelationshIp. to Follow hr ugh

The four teachdrs with th e to five years of Follow Through

experience offe d simFiar geAeral hints for new teachers, although

with differ nt emphases:. One teacher.related that-many new teachers

believe open education means to lgt the child do whatever he or

. she wants to do. She sOd this mis'clonception hag" caused problems

\\
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in the school and that someone should help new teachers to under-

, stand what EDC's approazn really means. "There should be a

philosophy of Follow Threugh,.a few aims - how to go about this

kind of thing."

Another experienced teac er emphasized the advisory role of

EDC. She said she always tells new teachers not to net the idea

that ECC is dictating.

The biggest lesson that.' learned is thrt EDC
is here to advise - whicn is what they're called, '

advisors. We may take what we can use, and,
hopefully, get as close to the open classroom
as we can get, but every teacher has to teach
the best way for her or she's not going to be a
good teacher.

The third-teacher made a similar point, saying that she would want

to reassure a new teacher that there are many ways to teach an

''open classroom and what is most important is that the teacher feel

comfortable with her method,

People do feel that aura about both Follow Through
and EDC -- that this means someone is going to tell
them to be something other than what they are.

The fourth teacher said, "Do what you're most comfortable doing",

which, she said, meant not copying other classrooms but changing

gradually in your own way.

One first-year teacher said that she would advise a new

Follow Through teacher that 'her classroom could be as individual-

ized as' she wAntcd to make it.



tlf

Qualifications for 4eachers Entering Follow Through

One first-year Follow Through teacher was most explicit

about dualificatior She said she would want to ask whether the

teacher believes'in starting children where they are and bringing

them through various` avenues to academic learning. She would also

ask whether the teacher objects to parent feedback or visitors in

the classroom, because both have to be expected in Follow Through.

"If you believe that children learn through experience, as Piaget

does, then definitely go to Follow Through."

Another teacher said that she couldn't think of any specific

tips but'that anyone who would work hard would like working in

Fo'irlw Through. Another teacher said that she wouldn't ever think

of suggesting EDC Follow Through unless the person was a high

8

caliber teacher. She said she would'ould Want to know, "Is that person'

really able to do this job well? We have to have the best over

here, the best."

Specific Su5yestions

One experienced Follow Through teacher said that she would

remind new teachers hoW berificial it is to have an aide, health

benefits for children, supplies and materials.

A second teacher said she'd tell a new teacher rules that

aren't written down, such asLwhere to find things in the school

and which people are helpful for what things.
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Two teachers talked about developjng relaxed relationships

with parents, having a sense of humor in the classroom.and making

use of the extra resources provided for Foil w Through teachers.

10.7 SUMMARY OF AIDE RESPONSE

The major satisfactions mentioned by aides came from their

work with children and from their relationships with teachers.

Several aides could name no difficulties and some mentioned

difficulties they said no longer existed. Current difficulties

cited included time demands, problems with finning babysitters,

and the general difficulty of being an aide rather than a teacher.

All the aides who were asked the question said that being an aide

had 'made a difference in their personal goals. Some aides said

they planned to become certified teachers, 'others talked about

being able to understand their own children better as a result of

their experience in Follow'Through. Most of the tips offered for

:prospective aides he to do with ways of getting along in the

program.

10.8 ANALYSIS OF AIDE RESPONSE

Tke'aides expresed a high degree of satisfaction with their

opportunity to work in classrooms. Only one-aide said she felt

tension related to being a paraprofessional. This is surprising

since the aide role is a relatively new one in public schools and

tensions LOuld be exnected about what aides should and should not do

and ho'q they should be treated.
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10.9 DETAIL OF AIDE RESPONSE

Question Asked:

1. What are your greatest satisfactions as a

Follow Through aide?

All eleven Burlington aides responded to this question.

Many mentioned several satisfactions. Seven aides mentioned

working and being with children. Five aides mentioned

working with and being with teachers.

Of the seven aides who mentioned working and being

with children, fourfelt,that seeing children learn was

a great satisfaction. One aidermentioned that it was

especially satisfying to see a child, who had been having

a hard time, beginning to achieve over 'the year's time.

Another_aide felt that living in the same neighborhood with

the children and knowing them well added 'a dimensjon to

her satisfaction in seeing children learn. In addition

one aide said that she enjoyed helping a child know that

he/she is worth something. Another aide enjoyed sharing

her real-life understanding of the feelings some children

hold.
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Five aides mentioned their satisfaction with working and

being with teachers. One spelled out the contrast betwPen the

i'k4nd of communication teachers and aides have now, as compared

with the situation in the past. She said, "Teachers really do not

have a feeling (now) that you're an aide and I'm a teacher." She

continued, saying that there used to be a lot of tension because,

for example, there was, only a teachers' room, but no place for

aides, and aides were not included at staff meetings. Several

aides told the teachers that some decisions about the aides' role

in Follot ihrough had to be made. These issues do not seem to

cause difficulty at tnis time.

One aide elaborated on-the satisfactions she experienced

toorking in Follow Through. These are paraphrased below.

-- The way the project director listens and helps

with problems.

My own learning".

-- Being able to do anything I want, because the people I've

worked with have given me total freedom.

Being in contact with parents; a parent told me she

really learned a lot from me about kids even though she

has four children of her own--I almost cried.

-- Feeling so wanted; it's so great for the morale.

-- Not being home with nothing to do.

-- All the opportunities for adults, like workshops and
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Ar advisors who will-sit down and talk with you, are

great satisfactions.

Question Asked:

2. What are your greatest difficulties as a Follow Through

aide?

Of the eleven Burlington aides, five said that they neither_

had nor knew of any difficulties.

Two aides mentioned going home tired some nights but enjoy-

ing it and getting some great ideas for things which could be done

at home but not having the time'to do them all.

Two aides mentioned difficulties they had experienced in the

past. During her first year of teaching in Follow Through, one

aide remembered that she was tense because there were unclear

expectations about what aides were supposed to do. As mentioned

earlier, another aide felt that there used to be a problem about

the aides' role in the school and communication between teachers

and aides.

Current difficulties experienced by aides in Follow Thorugh

included getting babysitters for their own children and getting

proper credit for completed college courses. An on-going dif-

ficulty mentioned was "being an aide rather than a teacher." If

an aide doesn't feel that she gets credit for the things she doe;

the, classroom, theiteaaers's role seems more desirable than

being an aide.
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Question Asked:

3. Have your experiences as an aide in- Follow Through

made any changes in your personal goals? What kinds?

Six of the eleven Burlington aides answered, "yes," to this

question. The comments of those aides are summarized in the

following table.

N

Number of Comments Changes in Personal Goals

3 Want to go `on for certification as a
teacher.

..

2 Understand their own children better.

1 Wantssto go on in paraprofwional .

education.

,
I Experienced emotional change for

better.
, ,

Of the three aide' lo said that they now wanted to go on for

certification as teache,.., one aide said that she hoped to go on in

school and get enough credits to teach. Particularly, she wanted

to work with children who.aren't able to attend school...Another aide

also said that shemould continue working towards teacher certifi-

cation and that she wanted to specialize in working with children who

_have_speech-problems. --A third-aide sereihifound herself interested

in working with kindergarten children. She previously had felt that

there wasn't much to tb in kindergarten, but now has found many areas

of interest. She-said-she-hoped-t-6-0 to school full -time after
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Follow Through and get certified.

Of the two aides who felt they understood' their own children'

better, one aide said, "I'think they've (the Follow Through children)

helped me a great deal with my home life...It's helped me to

understand (my own child)." The other aide said she uses her new -

found understanding of children with her own children. She said

that she's now more interested in her children's work and can help

them with problems. She added that'she's learned not to compare

one child with another and is no longer a nagging-mother.

Before her experiences in Follow Through, one aide said she

wouldn't have thought about taking courses or going on with higher

education. Now she wants to continue her education, particularly

for certification as a paraprofessional.

None of- the aides who responded to this question mentioned

negative changes due to Follow Through experiences; half mentioned

enhanced career goals and the other half discussed changed' personal

attitudes and behavior.

Question Asked

4. What tips or ideas would you share with a new Follow

Through aide?

All eleven Burlington aides respohded to this question. At

least four perspectives were illustrated by their responses. Two

aides prefaced their-remarks'bySaying that they had advised other

mothers onhow to become an aide. Four aides talked about a

prospective aide's attitudes. Seven aides offered specific

213



suggestions for a new Follow Through aide while five aides gave

general advice-

Attitudes:
S

Four aides began their comments with a phrase like, "I

would see if she...." This suggested. that meeting with a new

aide would also involve observing to see if she measured up to
rr

certain standards. Three aides-felt it was important to see if

a new aide 'really wanted to work with children, not just to

work for the money. Another aide would see if the new aide

tried to get along with other lligle in the classroom and was

able to talk things out vith the teacher.

Specific Su9gestiOns:

SeVen aides had specific suggestions to offer to a new aide.

The comments, that follow are paraphrased. )

" Attend staff meetings to know what's going on and

where to get help.

-- Have conferences with the. teacher you're working with.

- - Listen to the teacher and do what they want.

- - If you want to be on your own-- work with so-and=so.

------;- it's helpful to take a course on working certain kinds

of machines, like a movie projector. You should also

try to match courses you take with the ideas of the

teacher you work with, because some courses teach "the

exact opposite of what your own teacher wants you to do."

- - Tell her about how the program works. When you first

come into Follow Through, the children seem to be

playing. However, the more you watch and work with

the children, the more you can see how they learn.
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In speaking about EDC, one aide said, "Don't even consider

differeht than any other place -- when you closelip door

you're allowed to teach any way you want...they're (advisors)

no threat. They're there if you'want them, they're there if you

need them, but you don't have to feel that they're keeping a

thumb over you.".,

General Advice:

Several aides offered general advice to a new Follow Through aide

- - Keep an open mind and don't be afraid of criticism.

- - You've got to enjoy working with children; the money's

good, but.you've still got to like children.

- Be prepared to make mistakes, because everybody does.

- - Feel comfortable here; everyone gets along.

-- "Just do it. It's a lot of fun.-..irery educational too,

just to see how things have changed from my time...I

think children enjoy (school): if I was a little girl

again, I.would enjoy Follow Through -- so many things

to do."

10.10 SUMMARY OF ADMINISTRATOR RESPONSE'

Burlington administrators expressed satisfaction with

working with the parents and staff in Follow Through and sup-

porting a variety of teaching_ styles. The difficulties mentioned

by one principal were not directly related to Follow Through.

ine.other principal and the project director* both saw working

with each other as a. major difficulty. One principal and the

., 'project director explained EDC's goals as improving children's

*See page 30
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learning and involving parents in the school. Both shared these

'goals. The other principal felt EDC had not stated clear goals.

All three administrators saw EDC Follow Through as a pbsitive

force in their schools.

10.11 ANALYSIS OF ADMINISTRATOR RESPONSE

Introducing the role.of project director in a school can

create difficulties. Misunderstanding and conflict can occur

until clear guidelines are established to distinguish between the

responsibilities of the project director and those of the principal.

The likelihood of-Such conflict suggests that regular communica-

tion between principals and project directors is essential to

successful functioning in both roles.

The administrators seemed to agree strongly with what they

saw as EDC,s'goals. In factAtheir responses indicate that they

have been working toward similar goals themselves. Burlington'

administrators' agreement with EDC's goals helps to explain why

they see'EDC-advisors as helpful to them in their jobs (see

Chapter 9).

10.12 DETAIL OF ADMINISTRATOR RESPONSE

Question Asked

1. What have been your greatest satisfactions as an
administrator in Follow Throu9h?

2. What have been your .greatest difficulties as an
administrator in-Follow Through?
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Project Director*

The project director's greatest satisfaction was, "getting

to know-the parents and making them feel this is their school."

Her greatest difficulty was being located in one of the two Follow

Through schools. She Jointed out that when a Follow Through pro-

. gram operates in several schools, the director is less of a threat

to the principals. Her situation was difficult, she. sa.id, because

ten of the eleven Follow Through classrooms were located in one

school. She'added that tier role has been easier since the second

school was added to the program becadse now she has two different

pri-ncipall'to work with.

Principals

One of the two Burlington principals said that his greatest

satisfaction in Follow Through was providing some alternatives in

the school. He said that the whole school isn't standardized.

Some classrooms are quiet, teacher-directed, and taught by the

plan book method; other classrooms were individualized, encourag:

ing students, in, a number of directions. Some classrooms were

formal; other classrooms worked on a first name basis.

. For thitprincipal; difficulties were_harder to articulate.

He mentioned three problems. One was comtunication.. He found it

harchto communicate, in educational terms; what'his school is

about and how-it is different from schools thirty years'ago. He,

elaborated, saying that some people who are vocal against open

*See page 30
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education, and schools in general, carry with them the failures

they experienced in schools. In reaction to their failures, some

parents think schools ought to be like they were thirty years ago,

because that educational style had made some people successful,

and
t1

hey want their children to be successful by'past standards.

This principal' felt that he was not completely capable-of convey-

.
.

,,, q

ing how and why educational views have changed to such parents.

A second problem that this principal desctibed involved

his many roles. He has found it difficult to act the many roles

a principal is expected to assume. For exaMple,he mentioned the

difficulty of being viewed as a father figure. The third problem

this principal expressed,was with'Thange: in his opinion, it

just was not happening fast enough.

The other principal 'said that he would have to restate the

question to encompass more than Follow Through - -he talked abo'ut

his greatest satisfactions as principal in the whole school. He

said thSt working Wfth-the parents and teachers in his school was

/ his greatest satisfdction: "To work in this school you hSveto

/

t

have a real gut level attitude about the school. The parents,

teachers, administrators--everyone is real... There's always tie'en

something extra abbut this school and the community."

The principal said his greatest difficulty as principal

has been working with the'projeCt director.* He has met with the

director and others to iron out some of the problems, but not all

Sge page 3,1'
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the problems have been resolved. He_added, 21 try to understand

what makes me tick." None of this has been easy for hie, however,'

he said, :'One thing I say to.people is that we're not perfect, but

we're trying as best as we-know how to work 04, kids and help'
.

kids."

Question Asked

3. In your opinion, what h.;s the EDC Follow Through

Program tried to accomplish? Do you share those
Whor whynot? .Do you'feel those goals

re being accomplished? Why or why not?'

Project Direct

The project director responded to those questions by

a

describing EDC advisor activities that she. felt indicated EDC's

. 41' prilpi,pes. The broadest type of activity she mentioned was work-
.

ing with teachers. 'She noted that EDC advisors differed ip the

degree to wh4ch they, kept 'n touch with'Burlington teachers. She

spoke (4 One advisor who'w ote detailed records on classroom

visits .and sent materials to,teachers to help them act on sugges=

tions. Partif working with teachers, according to the project

'director, has been trying to arrange in-service training time,for

teachers. She felt this goal had'not yet been accomplished.

The other area of emphasis the project director mentioned

was working with parents. She said thatlp EDC advisor who-had

worked in Burlington recently had worked extensively with parents

and that this had been EDC's first major effort it working with

*See- page 30
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parents in Burlington. e,

Principals'

0

One Burlington principal describ&'i various broad goals EDC

was trying to accomplish, all of whicn he shared. He said his

conception of goals came from observing EDC advisors at the school,

wo,d-of-mcuth, and from reading various EDC handouts. This prin-

cipal saw EDC as having a broad goal of getting "teachers to think,

talk, and read about child development, the learning process,

self-image, and using the r.u.1 world to teach kids things rather

than the vicarious world of 'see Spot run'". He felt, that EDC was

1.
trying to get teachers to see students as, human beings with partic-

ular cognitive and affective needs. He saw the thrust of the

progrdM as More to help a child develop than "'flake him suffer

through memorizing ABC's ". Given thitbroad set of ncern ut

teachersa , the principal felt that'a concrete go

1

to yet a'variety of Manipulative materials into e classroom.

. This principal also mentioned the goal.of.getting adults in

EDC was trying

the community to like Leing in the school building. He believed

in raucing adults' fears about school apd helping to work out

relationships between Oarents and principals anc, ceachers that

reflect the humanelement, rather than perpetuate the idea that

school 'people/are "employed by the State to mete out punishmentS

for failure." In leHwiiii-dectedsingfear towards school,'he

added that EDC was involved in getting community people to
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participate in planning and decision-making in the schools.

Another goal this principal mentioned was to "make school

a place to learn, a place where you have success, a place where

people say nice things to you."

The other Burlington principal felt that it had been

difficult to get EDC to describe its goals. He said he had read

EDC leaflets and books on the "integrated day." People had ex-

plained that the program is related to the rwitish Infant School.

However, he said he had never really understood -.what the program

is and "maybe the only way to know is to live with it for awhile."

Questions Asked:

4. What do you see as the most positive aspects of

EDC Follow Through in Burlington?

5. How about the other side?, Are there also negative

3aspects to EDC Follow Through? What are they?

4 Project Director *

The project director had visited other Follow Through pro-

grams and had come to realize that

"We really do have a good thjng going. We have

good People who just care about kids and are

really doing a good job in the classrooms and

outside."

She said EDC had helped by making teachers feel good about them-

selves, helping kindergarten ana primary grade teachers to coordin-

ate reading activities with each other, and getting teachers to

*See page 30
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help each other, for example, in teacher-run workshops. She

doubted that these things would have happened without'EDC:

"We would never have taken the time aS a total
staff to get together and really just find out
what other people are doing or coordinate each

other's work."

*170-

1111.

Principals

One Burlington principal said that the most positive aspects

of EDC Follow Through were raising educational (cognitive and

affective) achievements, and helping teachers change towards

helping kids with "more than...sermons outlined by some publisher."

This principal cculdn't think of any really negative aspects of

the program, although he added that anyone involved with change

makes others uncomfortable, but that isn't especially negative.

The other principal mentioned several things he felt were

positive aspects vf the program: people he's had contact with,

workshops, some of the trips to EDC in Newton.

On the other side of the coin, he was disturbed at not hav-

ing enough time to develop the school program and the EDC program.

This principal felt that federal 'budget cuts would probably curtail

the program.
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CHAPTER 11

WHAT WILL HAPPEN AFTER FOLLOW THROUGH LEAVES BURLINGTON:
OPINIONS OF BURLINGTON TEACHERS,

AIDES, mND ADMINISTRATORS

11.1 INTRODUCTION

The basic question reported in this chapter is how the current

Follow Through schools in Burlington would be affected by the termin-

ation of the Follow Through program. Respondents were asked to give

:their opinions about what would be missing when the program ended

and what would remain. This question was directed to the focal issue

of this research study: how do the people in Burlington Follow

Through view the impact of the EDC advisory approach?

11.2 OVERALL SUMMARY OF TEACHER, AIDE, AND ADMINISTRATOR RESPONSE

There was general agreement that the most important element of

the Follow Through program that would be missing after the program

ended was the extra money for materials, trips, medical services,

and most important, for aides. There was, however, widespread agree-

ment that open classrooms would continue after the Follow Through

program ended.

11.3 OVERALL ANALYSIS OF TEACHER, AIDE, AND ADMINISTRATOR RESPONSE

This question revealed what many respondents considered to be

the most important aspects of the Follow Through program, namely,

the aides and the open classroom approach. The feeling that open
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classrooms will continue to function after Follow Through ends is an

encouraging indication that one of the major goals of EDC Follow

,Through is being accomplished,n Burlington,

11.4 SUMMARY OF TEACHER RESPONSE

Teachers mentioned both material and non-material things that

they thought would be missing after Follow Through ended. They

spoke of the end of extra money for materialS, trips, dental care,

health care, lunches, and especially for aides. They also talked

about missing-EDC's help in implementing open education and shield-

ing them from pressures to return to traditional apprdaches. When

asked what would remain, the most common response Was that a new

style of teaching and the "spirit" of Follow Through would continue

to exist. Some teachers also pointed out that some of the materials

purchased through Follow Through would remain.

11 5 ANALYSIS OF TEACHER RESPONSE

Many of the teachers expressed confidence that one of the

major EDC Follow Through goals would have been accomplished, i.e.,:

the approach to learning introduced by EDC would continue to be

practiced after the program was terminated. This seems significant

in view of the recognition that termination of the program would

end the EDC advisors' support for teachers both in classrooms and

in ,"elations with parents and administrators. A teacher's belief

that the principal would preserve the open quality of the school
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is particularly encouraging.

11.6 DETAIL OF TEACHER RESPONSE,

Question Asked:

When Follow Through leaves Burlingtdn, how will that affect

the program for children in your school? What will be miss-

ing? What will remain?

What will be missing:

Teachers mentioned several kinds of material resources that

they felt would be missing after the Fellow Through program leaves.,

Five teachers said they felt that money for materials and trips

would become less available. Two teachers felt that the medical

and dental program would be adversely affected. The snack program

was mentioned by two teachers, and two others spoke of the free

lunch program.

Non-material aspects of the program were stressed in Burlington

teacher responses to this question. Four teachers mentioned that

they will no longer have aides in the classroom when Follow Through

leaves. One teacher said that without aides there will be twice as

much work and less flexibility and mobility. Moreover, "aides are

people you can talk with." Another teacher said that aides made
So

it possible to have two adults in the classroom. She felt that

"without an aide, the individualized program will be affected."

Two teachers mentioned EDC's reminders on open education as

something that would be missing when Follow Through leaves.
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If it weren't for EDC coming and urging me
to do 'some-of the. things I feel I'd like

to-do, I think I'd give in more to ...

more traditional way of doing things ...

One teacher that she thought some people would go back to

the old'way of solving problems.

I don't know how totally committed every-
one hereon the staff is to open education.
I. see things that make me worry that when
Follow Through goes out, open education
will too. Like putting in a limited
curriculum for the school and check lists
for kids' accomplishments:

One teacher said that advisors had been safeguards for teachers

against pressure from administration and parents. "Administration gets

pressure from parents who fear that kids won't have the same curriculum_

if they move (out of this area)."

Other non-material things which teachers say they feel will be

missing include: (1) freedom to work as . separate program (Follow

Through) and sometimes to work outside the rules of the general o'dmin-

istration and (2).parent/community activities. Four teachers used

the adjectives "sad" and "bad" to describe their feelings about the

Follow Through program leaving their school. One of these teachers

expanded on those feelings, saying,

I get a little angry with the government when
I think why did they even start a program like
this if they're going to stop it. It doesn't

seem like they're being loyal.
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What will remain:

Four teachers mentioned that materials already purchased

would remain, things like the oven, sand and water tables,

becks and hands-on materials: One teacher mentioned that

the hot lunch program would remain since the public schools

in Burlington have now begun to serve hot lunches to all

children. The items mentioned above were material resources

of the program. Most of the teachers responses, however,

centered on philosophy, teaching styles, and friendships.

Six teachers mentioned that the open philosophy and

style of teaching would remain. Another said that the "spirit"

of Follow Through would remain: "Open education won't die:"

One teacher said, "I don't think we'll ever go back to the

rigidness of the old teaching." Another teacher thought that

individualized teaching would continue because the idea is

supported by her principal.' Other things which teachers

felt would continue were: friendships of aides and teachers,

knowledge on how to scrounge materials, and welcome for

'parents in the school.

Two teachers made detailed statements about their hopes for

the long-range effects from Follow Through. One said she hoped that
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there would be little turnover on the staff and that those who had

been in Follow Through for some time would remain firm in their open

philosophy, teaching style and attitudet so that they could continue

with this approach even after the Follow Through program ended. The

second teacher felt the same way about the teachers who were there

and the importance of their staying in the school. She also hoped

that the principal would stay because he wa'supporting.the extension

of open education ideas throughout the school and he had fought for

those ideas in the past. She added that'she chose to come to this

school because of the way it functions and works to meet the children's

needs.

.1.7 SUMMARY OF AIDE RESPONSE

Aides felt that ancillary services, such as medical and dental

care, would be missing, along with extra money for materials and

trips. The benefit of Follow Through mentioned most often was the

practice of having aides in each of the classrooms. Most of the

aides who mentioned this said lack of aides would limit the amount

of attention children received. Aides said that some equipment and

materials would remain after Follow Through left and they felt that

parent involvement would continue to be high. Four aides made

strong statements in support of their feeling that open classrooms

would continue.
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tQ 11.8 ANALYSIS OF AIDE RESPONSE

There was clearly a good deal of enthusiasm for the practice

of having aides in the classroom. There might have been even more

comments about the prospective loss of aides' jobs if this question

had not been asked just after the question "Have your experiences

as an aide in Follow Through made any changes in your personal goals?"

(See Chapter 10) Some aides may have felt that they did not need to

say any more at that point about how important their jobs were to

them personally as well as to the program. It is impressive that

five aides were concerned primarily, with how the children would be

affectcd by having less adult attention available in theclassroom.

The statements in support of open classrooms..,were also impressive.

At least some aides believe the open classroom has been established

in Burlington and will survive the termination' of'Fbllow Through.

11.9 DETAIL OF AIDE RESPONSE

Question Asked:

When EDC Follow Through leaves Burlington, how will that

affect the program for children in your school?

What will be missing:

In talking about what will be missing when Follow Through

leaves, filie aides mentioned one or more of the ancillary services,

dental and medical care, lunches and snacks, as things that would

end with the Follow Through program. These services were seen as

important for the children's well-being.
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Two aides mentioned that the extra money for materials and

,trips would be missing. Two said they thought that open classrooms

might not continue. Anothei.-aide said she thought it would be hard

for children who had become used to open classrooms to adapt to

conventional ones. One aide thought parent involvement would be

affected. Another was sorry that,they would'no longer have a project

director.

Six aides mentioned that they thought the school would no'

longer have aides,in the classroom. They felt that it would be

impossible for the teachers to give as much attention to each child

with only one adult in the room, and thought it was'unlikely that

Burlington would provide the money needed .to, retain aides.

What will remain:-

Five aides did not respond to the question about what will

remain after the Follow Through program ends. Three aides mentioned

equipment and materials. Three aides mentioned parent involvement,

saying they hoped it would 'remain. Another aide, was worried that

the kind of parent'organization that had existed long before'the

inception of Follow Through would return, offering only rummage

sales and similar activities.

Four aides said they thought the open-classroom approach to.

teaching would remain. Some of their statements follow:

I think some of the teachers have.g&
a strong feeling for an open classroom.
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The ways of teaching, I think, definitely

will remain. The teachers that we have.

are good Follow Through teachers. _And
Follow Through to me isn't just.the name
of some government funds that have come

in this way. To me it's that the teachers
have learned that they've got other resources

than themselves.' And regardless of
whether the program remains, the teacher
will still have theknowledge of how to
go for help outside the program. And I

think they've brought that to Burlington.
And the parents also have organized, so
that I don't think yoU'll take that away.
When you take the program away the PTO
(Parent-Teacher Organization) will remain.

The PAC (Policy Advisor Committee for,
Follow Through) funds may dwindle, but the
PTO has organized themselves,so that they
know how to run the programs. They know

how to help people, and.they get a lot of
benefit out of helping others. And I don't

think that'll go. We really have a,good
group of parents who'd like to stick to-

gether.

I think once you've taught with Follow
Through you're going,to try a lot harder ,

to keep things that way. You may have

to. break your back doing it, but it's
like getting yourself into a certain way

of thinking ... and once you're in that
,wly, you know, I find myself being a lot

more resourceful ... like I look around

and I see things. I look at things dif-

ferently. And that will remain after

Follow Through goes. So it's a

Whole different train of thought. It's

just going to be a lot harder to do what

you want to do, a lot harder.

11.10 SUMMARY'OF ADMINISTRATOR RESPONSE

N.

The major aspect of Follow Through that the tdministrators

felt would be missing when the program ends was the extra money
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for ancillary services and for aides. the lack of money for aides

. ,

was seen as the greatest hardship. All three administrators agreed

tha the educatiyal program would continue, specifically that open

classrooms would continue to'exist after the program had ended..

11.11 ANALYSIS. Or ADMINISTRATOR RESPONSE

The belief of the twos principals that open classrooms would.

'outlive the Follow Through program seems quite significant. If

they believe this to be,trUe and if they continue to support open

classrooms, then it is probable that Follow Through will have made
. $

a lasting impact on two Burlington schools.

11.12 DETAIL OP ADMINISTRATOR RESPONSE

Question'sked:

When EDC Follow Through leaves Burlington, how will that

affect the program for children in your school?

Project Director*

The Project Director mentioned that in the area of medical

aid dental services,certain services like special eye examinations

andfreeaglasses will most likely be discontinued. Additional

people under the auspices of EDC won't be available to help in

classrooms. On. the local project staff, the positions of project

director and Follow Through secretary will no longer exist and this

will leave many gaps in teacher services. The pmiject director felt

that aides would not be continued in each primary classrOOm. She

*See -page 30
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c.

also felt that regarding the Fellow Through parent coordinator,
.

,.- . .

"We:11 lose one good person' whb's'been in touch wttb the parents,

"
losing a lot of Nine

On the other hand, the project director believed thatmihy %
6

things introduced by Follow Throhgh will remain in the school.

Those items mentioned were: hot lunches which'will be 'provided by
,

Burlington; open classrooMs - "We're goingtd -do as much as we can.

'The school won't go back to the way it used to be because people
.

like what they're doing and good things are.happening"; the involve-

ment of the community in the school, .41 the sense than people will

continue to come in and volunteer and expose children.to new things;

and the general open atmosphere and feelings in the school.

Principals

One Burlington principal felt that medical-dental services

and the lunch program may not be continued at his school; however,

he would 'personally do his best to 'continue to pay attention to

children's medical and dental needs through his'owricontacts. He

was certain that the educational program would remain, since the

child development concepts and the use of maniWative and concrete

'materials in the c1assrdom were not tied to EDC only..

The other principal responded in detail about the effects of

EDC Follow Through leaving Burlington. He said,."There is no way

that we're going to be.able to support the extra personnel or the

extra services. Burlington cannot afford it." He felt that the
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edical-dental and food programs would not be completely discontinued,

but he also believed that they certainly would not bets good as the

programs now sin operationHe appreciated th' current state of

federal funding, but felt that a good pro9r.am was running and it was

frustrating that the p'rogram would be phased out.

The most important loss, according to this principal, would be

the loss of the'Follow Through aides. He felt that the aides were

now well trained and some'.were more than competent enough to run

their own classrooms. They would be cut out of the school program.
, A Li

.He did feel,-however, that although it would bedifficult to imple-

ment the program without a project director and a parent coordinator,

and with,the need to use volunteers instead of regular aides, that

the philosophy of education espoused/by Follow Through would continue

in his school.
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TEACHER INTERVIEW QUESTIONS

I. The first set of questions concerns your personal background.

1. Would you briefly describe your work experience before you came to

this job?

Probes: How many years have you lived in (community)?
How long have you been a teacher?
Have you had any jobs outside of education?
What grades have you taught?

2. What is your educational background?

Probes: What degree or degrees do you hold?
Do you regularly take courses?
Are you working toward a 'degree now?

3. How long have you been a teacher in Follow Through?

4. How long have you been at the School?

,5. How did you come, to be a teacher in Follow Through?

II. Now I'd like to get an overview of your activities,as a teacher.

1. Could you,give me an idea of how you work in the classroom by

describing what you do during a typical day? I'm interested in

knowing what you did on your own, what you shared with the aide,

and what was going on in the room. Starting with when you arrived,

what did you do?

Probes: What was the aide doing then?
What were the children you weren't working with doing?

What responsibilities did children assume?
How did you decide what to do while children were involved

in different activities?
How do you handle disruptive behavior?

. We would like to have a complete picture of whatyobdo-at ateacher:

(a) Are there things you haven't mentioned that you often do?

(b) Can you tell me more about how you work with your aide?

Probe: Do you plan together?
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3. Do you spend any time outside of class time on work related to your
teaching?

If yes: About how muoN
How do you send that time?

If no: (proceed)

4. What are the most important goals you are trying to accomplish in

your teaching?

Probe: Development

III. The next questions are about your views on children's learning.
fhe first one is very broad.

. .

1. What. kinds of things do jou feel it is important for children to be
doing and learning in school during the early grades?

2.. Which of the things you thtnk childrgp should be doing and learning
are you most satisfied with in your classroom?

3. Which of those things would you most like to improve in your classroom?

4. We're interested in your view of .parent involvement.. Do you feel

parents should be involved in their children's school?

If yes: In what ways?

If no: Why not?

IV. Now I'd like to ask you about your opinions on the EDC approach to
children's learning.

1. In your opinion, what has the EDC Follow Through program tried to

accomplish?
Do your share those goals? W6 or why not?

Do you feel those goals are beipg accomplished? Why or why not?

2. EDC Follow Through encourages open expression of children's needs

and feelings in the classroom. Do you share this goal?

If yes: What benefits do you see in open expression?
Does open expression create any difficulties (for teacher,
for children)?
Do you encourage talk about things like sex, death, birth,
race, and the fears children have?

If no: What disadvantages do you see in open expression (for

teachers, for children)?
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3. EDC's Follow Through program stresses "building on children's

interests" as a starting point for teaching. Do you, agree with

this principle?

If yes: How does this work out in practice? First, how do you

find out what a child's interests are? (examples)

How do you build on those interests? (examples)

If no: What do you consider the appropriate starting point for

teaching?

4. EDC's Follow Through program emphasizes giving children a greater

amount of choice in what they,do. Is this one of your goals?

If yes: What kinds of things do they make choices about?
On what basis do they choose: whims, what friends are

doing, genuine interests, etc.?'
How do you know when a choice is based on genuine interests?

Do you help children choose? How?

If no: What are your reasons?

5. EDC Follow Through encourages evaluating children's progress on

the basis of their own abilities. Do you try to do this in your

classroom?

If yes: How do you diagnose a child's ability?
How do you keep track of each child's progress?
How do you share your evaluation of the child's

progress with parents?

If no: On what basis do you evaluate children's progress?

V. The next section is about your contact with EDC advisors and your

opinions on their work. You may want to make some distinctions among

different advisors if you have worked with more than one.

1. Have EDC advisors ever visited your classroom?

If yes: Who usually initiates the contact?
What do they usually do?
What do you do while they are in the room?

Have you found theii. work-helpfalr
Can you give me some examples?
Are there other things you would like to see advisors do

in your classroom?

If no: Would you like them to work in your classroom?
What do you know about what they do in other

teachers' classrooms?
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2. I'd like to know about ways you have worked with EDC advisors

outside the classroom.

(a) Have you ever attended a summer workshop in (community) with

an EDC advisor?

(b) Have you ever attended a' workshop during the year in (community)

with an advisor?

(c) Have you ever gone to EDC in Boston for a workshop?

(d) Have you had any individual conferences with an advisor?

(e) Are there any other ways yOu have worked with an EDC advisor

outside the classroom? What are they?

If yes to any of the above:

Which ways were most helpful?
Would you like to be able to work with EDC advisors in

other ways?
What? Why?

If no to all of the above:

Would you like to work with advisors outside the classroom?

What do you know about what they have done with other

teachers outside the classroom?

3. How do you let advisors know about things you'd like to see them do

(with you or with others)?

How do they usually respond?

4. When Follow Through leaves (community), how will that affect the

program for children in your school?

Probes: What will be missing?
What will remain?

VI. The following questions are intended to give us an idea of how you

as a teacher fit into the school as a whole. This will enable us

to see more clearly how the work of the advisors relates to the daily

--operation- ofthP school:

1. What adults, other than EDC advisors and aides, do you work with

(fellow teachers, principal, local advisor, project director,

supervisors, specialists, volunteers, others)?

What do you do with each of these people?
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2. When you have a problem you can't seem to solve on your own, who

do you turn to?

3. Do you think you haVe enough Influence over what happens in your

classroom to be able to do' what needs to be done?

If not: Why not?

4. Do you think you have.as much influence over your school and the

Follow Through program as you would like to have?

If no: Why not?
Who does have influence?

VII. The last few questions have to do with difficulties and satisfactions

you have felt as a Follow Through teacher.

1. What are your greatest satisfactions as a Follow Through teacher?

Probe: Do you think that is different from non-Follow Through

teaching?

2. What are the greatest difficulties you encounter as a Follow Through

teacher?

Probes: Do you think that is different from non-Follow Through

teaching?
What*can you dcr about that?

you were talking to another teacher who was considering entering

'fie Follow Through program, what are some tips or ideas you would

wadttoshare?



AIDE INTERVIEW QUESTIONS

I. The first set of questions concerns your personal background:

1. How long have you been an aide in Follow Through?

Probe: What grades have you worked with as a Follow Through aide?

2. How long have you been at the . School?

3. How did you come to be a Follow Through aide at this school?

4. Would you briefly describe your work experience before you came

,to this job?

Probes: How many years have you lived in (cogimilnity)

Have you worked at a schdol before5666M54
Through aide?

Was your previous work and other experience
your current job?

a Follow

related to

5. What was your educational background before becoming a Follow

Through aide?

6. Have you been continuing your education since becoming an aide in

Follow Through?

II. Now I'd,like to get an overview of your activities as an aide:

1. Could you give me an idea of how you work in the classroom by

describing what you do during a typical day? I'm interested in

knowing what you did on your own, what activities you shared with

the teacher, and what was going on in the room. Starting with

when you arrived, what did you do?

Probes: What was the teacher doing then?,
What were the children you weren't working with doing?

What do you do on your own?
_How was it decided that you would do'those things?

rioivdo Ydu handle disruptive behavior?

Are you generally satisfied with your part in the

classroom?
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If yes: Go on.

If no: Why not?
What would you change?

Do you spend any time outside of class time doing things related

to your job?

If yes: About how much time?
What do you do?

III. The next questions are about some of your views on children's
learning. The first one is very broad:

1. What ki9ds of things do you feel it is important for children to
be doing and learning in school in the early grades?

2. Which of the things which you feel children should be doing and
learning are you most satisfied with in your classroom?

3., Which of those things would you most like to impi:ve in your classroom?

4. We're interested in your view of parent involvement. Do you feel

parents should be involved in their children's school?

If yes: In what ways?

If no: Why not?

IV. The next section is about your contact with EDC advisors and your
opinions on their work. You may want to make some distinctions
among different advisors if you have worked with mote than one.

1. Have EDC advisors ever visited your classroom?

If yes: What do they usually do?
Do they work directly with you?
What do you do while they are in the room?
Have you found their work heopful? (Ask for examples)

Are there other things you would like to see advisors do

in the classroom?

If no: Would you like advisors to work in your classroom?
What do you know about what they do in other classrooms?

2. I'd like to know about ways you have worked with EDC advisors

outside of the classroom:

a. Have you ever attended a summer workshop in (community) with an

advisor?

242



b. Have you attended any workshops duripg the year in

with an advisor?
---r

c.1 Have you ever gone to EDC in Boston for a workshop?

d. Have you had any individual conferences with an advisor?

e. Are there any other ways you have worked with an EDC advisor
outside the classroom? What are they?

If yes to any of the above: Have-you found.working with advisors
outside the classroom helpful to your

work%

If no to all of the above:' Would you Tike to,mork with advisors
outside the classroom? What do you
know about what EDC advisors have done
with other aides outside the classroom?

3. How do you let advisors know about things ycu'd like to see them do?

(with yourself and with others). How do they usually respond? ,

V. The last few questions have to do with the difficulties and satis-

factions you have felt as a Follow 'Through Aide:

1 What are your greatest satisfactions as a Follow Through Aide?

2. What are the greatest difficulties you encounter as a Follow Through

aide?

3. Have your experiences,as an aide in Follow Through made any changes

in your personal goals?

If so, what kinds of changes? Are you. pleased with these changes?

A If you could speak to another person who was considering entering
the Follow Through program as an aide, what are some tips or ideas

you would want to share?

5. When Follow Through leaves (community), how will that effect the,

program for children in your school?

Probes: What things will be missing?
What things will remain?
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ADMINISTRATOR INTERVIEW QUESTIONS

I. _The first set of questions concerns your personal background.

1. How long have yoU been a (role) in Follow Through?

2., How did you come to be a (role) in Follow Through?

, 3. How. long have you been at the school?

4. Would you briefly describe your work experience befbre you became

a (role) in Follow Through?

Probes: ,How many years have you lived in (community)?
Have you had any jobs outside of education?
(for principals) How long have you been a principal?

,5. What is your educational background?

Probes: What degree or degrees do you hold?
Are you working toward a degree now?

,Do you regularly take courses?

II. Now I'd like to get an overview of the activities related to your

job. (for rinc als) This will enable us to see more clearly

how the work of Follow Through relates to the daily operation of

the school.

1. Would you describe the kinds of things you do as (role) .

2. Could you list the most important people and groups you work with

and tell me what you usually do with them?
(If parents and/or teachers not mentioned): Do you work directly

with teachers/parents?

If yes: What do you usually do with them?

If no: Who does work with them?
Do you support what they are doing with teachers/parents?

Howl

3. Of all the people you work with, which contribute the most to helping

you carry out your job?

4. Overall, what have been your greatest satisfactions as a (role)

in Follow Through?

5. What have been your greatest difficulties as a (role)

in Follow Through?
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III. The next questions are about some of your views on children's

lething.

1. In general, what kinds of things do you feel it is important for

children to be doing and learning in school during the early

grades?

2. Which of those things are happening to your satisfaction in your

school?

3. Which of those things would you like to improve in your school?

4. Do you feel that parents should be involved in their children's

4 school?

If yes: Inwhat ways?

If no: Why not?

IV. The next section is about your contact with EDC dvisors and your

5Firfar5iitheir work. You may'want to make some distinctions'

among different advisors if you have worked with more than one.

1. What have EDC advisors done with you?
/ In general, have you found your work with EDC advisors helpful?

Why or why not?
Can you give me some examples?
What else would you like to see advisors doing with you?

2. What'do you know about what EDC advisors have done with others in

the program? (teachers, aides, parents, other administrators)

Do you see these things as helpful in general? Why or why. not?

Can you give me some examples?

3. What difficulties have you had in working with EDC advisors?

0

4. How., do you let advisors khow about things you'd like-to see them do?

(with you or with others)

5. DO advisors generally do the kinds of things you'd like to see them do?

Can you give me some examples?

6. Does EDC respond to your needs and wishes in assigning advisors? Cara

you give-me-some-eiampl-esq
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V. Now I'd like to ask some questions about.EDC Follow Through as a

-- 1. First4_Ifd like tofknow what your understanding is of how EDC -

Follow Through came to itOmminitY).' Do you know.why EDC was chosen

as aosponsor?. - : '4 , '''

'HoW did the schools-become Follow

Through schools?
Were you involved, in e decisions'? .

Who were the key p e involved?

2: In your opinion, what hasp the EOC Follow Through program tried to

accomplish?
Do you share those goals? Why or why not?
Do you feel those goals ar--e being accomplished? Why or why not?

.

,

:

3. What do you sea as the most positive aspects of EDC Follow ffi6iigh

in (community) ?' ,.. ,,

s_.4: \ ' V

, 4 . HOw about the:Other Side? Arenthere also negative,aspects to EDC

Follow-Through?. , ,

What are they?

D

5. When EDC Follow Through leaves (community)
the program for childrtn'in youeschoop

Probes: What will be missing?
WhieWill -remain?'

/'
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PARENT INTERVIEW QUESTIONS '..

f

Introduction ,

My name is . lima parent at the

School. The questions I'm going to est ariabout you

and your children and your experiences with Follow Through.. Your

answers will be kept confidential, so I hdpe you will answer -as= openly .

as possible.. Your responsei are for,a study involving parents, teachers,

and others in (community) Follow Through Program. If you; have any

questions about fallow Through, I'll be glad ibtrYtbanswer them
at the end of the interview.

I. The__first questions are about you and your children.

I. Responding parent's name

'72. What is your relationship to (Follow Through child)?

mother
father

y other (specify) , A

3. Are you working at this time?
yes
na

T7710
full time
part time

4. -What was4he last grade you completed in school?
eighth grade or less ' some college

asomehigh'sChool "-----Completed college

141.4h schbol equivalency , Other (specify),
completed high school

5. Now I would like you to tell me the names and ages of all the

/ children in your care.

(NOTE: If there are children over age 11 who were not in Follow

Through, include supplementary quistions at the emf7r the regular

intervieW.)

NAME 'AGE HEADSTART

247

=114,

,



6. Have any of yo r children been ifn Head Start?

yes
no

If yes, check above.)

II. Now I'd like to ask you some questions about Follow Through.

1. First, did you know that there is a program called Follow Through

at the School?
yes

no

TIf ies)
How did you hear about the Follow Through Program?

from someone at school (specify)
from another parent
from the newsletter
other (specify)

2. Do you knew which of your children are now in the Follow Through

Program?
yes
no

Tries, list names.)
(If no, tell names of children not in Follow Through.)

3. Have any of your other children been in the Fa:now Through Program?

yes A

no

ITTYes, list names)
(NOTE: If there are older children who were not in Follow Through
include supplementary questions at end.)

4. What do you think of the Follow Through Program? (Write on other

side if needed).,

Probe: How is it different from the regular school program?

III. Now I'd like to ask ou some uestions about 's

Fo ow Through chi d sc oo ng.

1. What kinds of things do you feel it is important for
(Follow Through child) to be doing and-learning at school? (List)

2. Of the things you have mentioned, which ones do you feel get enough

attention at 's (Follow Through child) school ?'

3. Which things seem to be getting too lice attention?

4. What are the things you like most about the School?

(including Follow Through)
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5. What are the things you like least about the

School? (including Follow Through)

6. Can you tell me the ways you learn about how
(Follow Through child) is doing in school?

talk with teacher -

-talk with others at school (specify)
talk with child
watch child

-----don't know
other (specify)

TIT-Talk with teacher)
a. Would you say you have talked with

(Follow Through child) teacher:
once

-----a few times
often

4

's

b. Does the teacher ask for a meeting or do you ask to talk

with the teacher?
teacher asks
parent asks
both

7. Are you pleased with 's (Follow Through child)

progress in school?
yes
no

-(17no)
What do you feel you can do to change things?

(List)

8. Does (Follow Through child) talk about school

at home?
yes
no

(If yes)
What does he/she talk about?

/9. Do you feel (Follow Through child) likes school?

(Please explain).
=yes

1, no

10. Do you think there are any specific ways in which the Follow Through

Program has influenced 's (Follow Through child)

learning and development?
yes
no

(If yes)
Now?
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IV. Now I would like to ask about contacts you have had with
's (Follow Through school.

1. Have you ever visited 's (Follow Through child)

school?
yes
no

If yes)
Have you visited once, a few times, or often?

once
a few times
often

2. Have you ever helped as a volunteer at school?
yes
no

TIf TIO)

Would you like.to volunteer at school?
yes
no

(If yes)
What would help you to do this?
(Probe for things like child care, being asked by teacher)

(If yes - you helped as a volunteer)
a. How often would you say you have helped, once, a few times,

or often?
once
a few times
often'

b. Diced the teacher, or someone else, ask for your help, or

did you offer your help?
parent offered
someone asked (specify)

c. What did you do as a volunteer?
(List) \\

d. Was-volunteering at school a good experience for you?

_yes \
no

Please explain.
e. Do you plan to dothis kind of thing again?

yes
no
Could you explain why (or why not)?
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V. Now I'd like to ask you some questions about Parent Activities at

the School.

1. Have you ever attended a meeting of the PTO?

yes
no

If yes)
Have you attended once, a few times, or often?

once

a few times
often

2. Have you ever attended a meeting of the PAC (Policy Advisory

Committee)?
yes
no

ITTYes)
a. Have you attended once, a few times or often?

once
a few times
often

b. Have you ever taken part in an activity or talked with an EDC

Follow Through advisor?
yes
no

c. Do you know what EDC advisors do?
yes
no

3. a. (For those Who have attended parent meetings)

What are some of the reasons you go to parent meetings?

(List)

b. (For those who have not attended parent meetings)

Did you know that there are parent meetings?

,yes

no
ZIlayou like to attend parent meetings?

yes
no

4. Have you participated in any Follow Through parent activities (other

than meetings) such as, the garden project, parent workshops, and

suppers?
yes
no

ITTYes)
Which ones?
(List)

(If no)
Would you like to participate in other activities?

yes
no
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5. Now do you hear about parent activities?
haven't heard
notices
telephone calls
newsletter
talking with other parents
other (specify)

6. Now is it best to notify you about activities for parents?

7. Do you have any difficulties in arranging to come to parent
activities? P

yes
no

(If yes)
(List, for example, child care, transpOrtation, time when

activities take place.

8. Are there activities which you would like to see available for

.parents that have not been mentioned?
yes
no

(If yes
a. Can you tell me your suggestions?
b. Would you be willing to help make these activities possible?

yes
no

VI. This last group of questions is about how you view your role in

your child's school experience

1. Do you feel that your involvement can help your child's education?

yes
no

If yes)
How?

(List)

(If no, please explain)

2. Do you see any benefits for you, personally, in being active in the

school?
yes
no

(ITTes)
What are they?
(List)
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3. Do you think you might be more active:

yes no If you know more about school activities?

yes no If child care were provided?,

yes no If other kinds of activities were possible?

SUPPLEMENTARY QUESTIONS:

(For parents who have older children in the school who have not been in

the Follow Through Program.)

Since you have some children who were not in the Follow Through
Program during the early grades, I'd like to ask you a few additional

questions.

1. Do you think there are any differences between 's

(Follow Through child) school experience and that of your older

child/children who was/were not in Follow Through?

yes
no

If yes)
Can you tell me two or three ways in which is

(Follow Through child) school experience is different?
For each difference, ask, "Do you apprOve of that?"

(Approve) and check at left.)

yes no
1.

2.

3.

2. Compared to when your older child/childr6 was/were in the early

grades have you had more, less, or about the same amount of contact

with people at school since (Follow Through child)

has been in school?
more
less
about the same

3. Have you participated in more, less, or about the same number of

parent activities since your child has been in Follow Through than

with your older child/children?
more
less
about the same

4. Do.you think there are any specific ways in which the Follow Through

Program has influenced your involvement with the school?

yes
no

(If yes)
Can you give some examples?
(List)
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